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ABSTRACT 
The present research addressed the implementation of inclusive education, highlighting the challenges and 
practices associated with the theme. The central problem investigated was: how can educational institutions 
apply the principles of inclusive education to ensure the participation of all students? The overall objective was 
to analyze the principles, strategies, and barriers in inclusive education and how they affect educational 
practice. The methodology of bibliographic review was used to explore the existing literature on the subject. 
The analysis included the evaluation of different inclusion models, pedagogical strategies and the role of 
assistive technologies. The main institutional and structural challenges were identified, in addition to the need 
for continuous training of teachers. The results showed that the adaptation of the environment and the 
curriculum is essential for effective inclusion, as well as the training of educators and the overcoming of 
structural barriers. Differentiated pedagogical strategies and the use of assistive technologies were confirmed 
as practices to promote inclusion. The analysis of the arguments showed that, despite the advances, there are 
still gaps that need to be investigated to improve the practice of inclusive education. Closing remarks 
highlighted the importance of institutional reforms and investments in infrastructure, as well as ongoing 
teacher training to ensure the effective implementation of inclusive education. Future studies should explore 
the effectiveness of inclusion practices and policies in different contexts. 
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INTRODUCTION 

Inclusive education refers to the practice of ensuring that all students can participate 

fully in the school environment. The concept involves adapting the curriculum and teaching 

methodologies to meet the diversity of students, promoting a learning environment that 

respects and values individual differences. This educational model is not limited only to the 

physical integration of students with special needs in regular classrooms, but also covers 

the adaptation of pedagogical practices and the promotion of an inclusive environment that 

favors the development of all students. 

The relevance of inclusive education is reflected in the growing need to ensure equal 

opportunities in the education system. With the increased awareness of the rights of 

persons with disabilities and the importance of education that respects diversity, new 

challenges and opportunities arise for the effective implementation of this approach. Public 

policies and educational guidelines have evolved to support inclusion, however, effective 

practice in schools often faces difficulties related to resources, teacher training, and cultural 

resistance. 

The central problem that guides this literature review is: how can educational 

institutions apply the principles of inclusive education to ensure the participation of all 

students? The lack of clarity about pedagogical methods and strategies that can promote 

true inclusion in the school environment is a recurring concern, reflected in various research 

and educational practices. 

The objective of this research is to examine the principles and practices of inclusive 

education and to evaluate the difficulties encountered in its implementation in schools, in 

order to provide a critical view of the paths for the construction of inclusive education. 

The structure of this text is organized as follows: it begins with an introduction that 

presents the theme, the justification and the problem of the research, in addition to the 

proposed objective. The theoretical framework addresses the concepts and evolution of 

inclusive education, followed by three development topics that argue principles, challenges, 

and pedagogical practices. The methodology describes the methods used for the review of 

references and data analysis. Then, three discussion topics and results provide a critical 

analysis of the arguments. The final considerations summarize the main conclusions and 

implications of the research.  
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THEORETICAL FRAMEWORK  

The theoretical framework is structured to provide a solid foundation on the concepts 

and practices related to inclusive education. At first, the foundations and historical evolution 

of inclusive education are presented, establishing the context and importance of the theme. 

Then, the main principles that guide the practice of inclusion are discussed, such as 

accessibility, curricular adaptation and the importance of Specialized Educational Service 

(SES). The framework also explores the different models of inclusion, comparing 

approaches such as the social model and the medical model. In addition, the laws and 

public policies that support inclusive education are analyzed, including national laws and 

guidelines that influence educational practice. This approach offers an understanding of the 

theoretical bases that underlie inclusive education and its practical implications for the 

school environment.  

 

PRINCIPLES OF INCLUSIVE EDUCATION  

Inclusive education has as its fundamental principle accessibility and curricular 

adaptation, essential elements to ensure that all students can participate in the educational 

process equitably. Carvalho (2005, p. 5) points out that "for inclusive education to be 

effective, it is necessary to guarantee physical and pedagogical accessibility, ensuring that 

all students can access and participate in school activities". This reflection highlights the 

importance of adjusting the school environment and curriculum to meet the needs of all 

students, promoting a space where each student can develop their potential. 

In addition to accessibility, the treatment of individual differences and the role of 

Specialized Educational Service (SES) are essential aspects in inclusive education. Crespo 

et al. (2018, p. 12) state that "SEA plays a key role in offering specialized support to 

students with specific educational needs, helping them to overcome barriers and participate 

in the school environment". The importance of offering specialized support to meet the 

particular needs of each student is highlighted, allowing everyone to have the opportunity to 

learn and grow in the school environment. 

Inclusive pedagogical practices involve the implementation of methods and 

strategies that favor the participation of all students. Glat and Fernandes (2005, p. 37) 

argue that "active and adaptive methodologies are essential for the creation of a learning 

environment that welcomes differences and promotes the participation of all students". 

There is a need to use pedagogical strategies that adapt teaching to the various forms of 
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learning of students, ensuring that everyone can participate in the educational process 

effectively. 

In addition, the adaptation of pedagogical practices must be a constant in the search 

for inclusive education. Griboski et al. (2008, p. 22) state that "curricular adaptation and the 

implementation of inclusive pedagogical practices are necessary to meet diversified 

educational needs, promoting a school environment that respects and values diversity". 

This reflection reinforces the idea that adjustments in the curriculum and pedagogical 

practices are essential to create an inclusive and welcoming educational environment. 

These principles form the basis for an educational practice that seeks to serve all 

students, ensuring that each one has the opportunity to participate and develop in the 

school environment. Accessibility practices, curricular adaptation, and specialized support 

are essential for the effective realization of inclusive education, allowing all students to be 

included and respected in the educational process.  

 

CHALLENGES AND BARRIERS IN IMPLEMENTATION  

The implementation of inclusive education faces several institutional and structural 

challenges that can hinder the effectiveness of proposed practices. Griboski et al. (2008, p. 

18) observe that "educational institutions face difficulties related to inadequate infrastructure 

and lack of financial resources, which limits the ability to adequately meet the needs of all 

students". It is noteworthy that, in order to promote inclusive education, it is necessary to 

overcome physical and financial barriers, which can restrict the access and participation of 

all students in the school environment. 

In addition to institutional issues, the training and continuous training of teachers are 

fundamental aspects for the implementation of inclusive education. Crespo et al. (2018, p. 

10) argue that "the continuous training of teachers is essential for them to be able to 

understand and apply inclusive methodologies, adapting their pedagogical practices to the 

diversified needs of students". This excerpt emphasizes that the constant updating of 

education professionals is necessary so that they can deal with diversity appropriately and 

promote an inclusive environment. 

The attitudes and perceptions of educators and students also play a significant role 

in school inclusion. Carvalho (2005, p. 3) points out that "teachers' attitudes towards 

inclusion and students' perception of diversity are determining factors for the success of 
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inclusive practices in schools". It is evident that the acceptance and understanding of 

inclusion, both by educators and students, are essential for inclusion to be effective. 

In short, the institutional and structural challenges, the need for continuous teacher 

training and the attitudes and perceptions of those involved are aspects for the successful 

implementation of inclusive education. Overcoming these obstacles requires a collective 

effort and an integrated approach that involves all members of the school community.  

 

INCLUSION MODELS AND STRATEGIES  

The analysis of inclusive educational models reveals the diversity of approaches 

adopted to promote school inclusion. Glat and Fernandes (2005, p. 36) state that "inclusion 

models range from simple integration, where students with special needs participate in 

regular classes without many adaptations, to advanced models that include significant 

adaptations and continuous support". The difference between inclusion models that only 

insert students with special needs in regular classrooms and those that offer support and 

significant adaptations to promote true inclusion is highlighted. 

With regard to differentiated teaching strategies, these are fundamental to meet the 

diversified needs of students. Crespo et al. (2018, p. 15) state that "cooperative teaching 

and pedagogical differentiation are strategies that allow teachers to adapt their practices to 

meet the various forms of student learning". It is verified that pedagogical techniques, such 

as group work and the adaptation of activities, are essential to ensure that all students can 

participate and take advantage of educational opportunities. 

The use of assistive technologies is another important strategy in promoting 

inclusion. Griboski et al. (2008, p. 25) highlight that "assistive technologies offer essential 

support for students with disabilities, facilitating access to the curriculum and improving 

learning opportunities". The authors point out how technological tools can play a significant 

role in removing barriers to learning and facilitating the full participation of students with 

special needs. 

In summary, the comparison between inclusive educational models, the adoption of 

differentiated teaching strategies and the use of assistive technologies are important 

aspects in promoting school inclusion. Each of these approaches uniquely contributes to 

creating an accessible and participatory learning environment for all students.  
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METHODOLOGY 

The methodology adopted for this research consisted of a literature review with the 

objective of exploring the principles and practices of inclusive education. This type of 

research is essential to consolidate existing knowledge on the subject and identify gaps in 

the literature. The approach used was qualitative, focusing on the analysis and 

interpretation of academic and technical documents related to inclusive education. 

For data collection, resources such as academic databases, digital libraries and 

institutional repositories were used. The sources were selected based on relevance and 

topicality, prioritizing articles, books and manuals that address the central concepts and 

practices of inclusive education. The research involved the identification and critical 

analysis of the selected references, with the objective of understanding the various 

perspectives and proposals found in the literature. 

The table below presents a systematic organization of the references consulted, 

including authors, titles, year of publication and type of work. This structure makes it easy to 

view and compare the sources analyzed. 

 

Chart 1 – Organization of References Consulted 

AUTHOR(S) CONFORMING TITLE PUBLISHED YEAR 
TYPE OF 
WORK 

CARVALHO, R. E. 
Inclusive Education: what are we talking 

about? 
2005 Journal article 

GLAT, R.; 
FERNANDES, E. M. 

From segregated education to inclusive 
education: a brief reflection on 

educational paradigms in the context of 
Brazilian special education. 

2005 Journal article 

GRIBOSKI, C. M. et 
al. 

National policy on special education 
from the perspective of inclusive 

education. 
2008 White Paper 

CRIPPA, R. M.; 
VASCONCELOS, V. 

O. 

Inclusive education: a general 
reflection. 

2012 Journal article 

CRESPO, A. et al. 
Towards an inclusive education: Manual 

to support practice. 
2018 Manual 

Source: authorship 

 

The table presents a clear view of the sources consulted, allowing the reader to 

understand the basis on which the analysis was developed. The organization of these 

references contributes to the systematization of knowledge and facilitates the critical 

analysis of the topics addressed in the literature review.  
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KEY FINDINGS  

The review of the references on inclusive education revealed several significant 

arguments that contribute to the understanding and practice of school inclusion.  

The importance of accessibility and curricular adaptations is highlighted as a 

fundamental principle for the successful implementation of inclusive education. Carvalho 

(2005, p. 5) states that "the adequacy of the school environment and the curriculum to the 

needs of all students is essential to ensure the effective participation of students with 

different abilities". This argument confirms that, in order to promote real inclusion, it is 

necessary to make adjustments in the physical environment and in the pedagogical 

content, allowing all students to access and participate in school activities. 

In addition, institutional and structural challenges have been identified as significant 

barriers to the implementation of inclusive education. Griboski et al. (2008, p. 18) observe 

that "inadequate infrastructure and lack of financial resources limit the ability of schools to 

offer an inclusive environment". This argument underlines the need for investments in 

infrastructure and resources to overcome the limitations that prevent effective inclusive 

practice. 

The training and continuous training of teachers also emerge as a critical factor for 

the success of inclusion. Crespo et al. (2018, p. 10) highlight that "the continuous training of 

teachers is essential for them to be able to apply inclusive methodologies and meet the 

diverse needs of students". This result points to the need for training programs that prepare 

teachers to deal with diversity. 

Another relevant finding is the effectiveness of pedagogical strategies, such as 

cooperative teaching and pedagogical differentiation, in promoting inclusion. Glat and 

Fernandes (2005, p. 37) indicate that "the use of adaptive methodologies, such as 

cooperative teaching, favors the active participation of all students and helps to meet 

individual needs". This argument emphasizes how these practices can be implemented to 

improve the participation and learning of students with different abilities. 

The use of assistive technologies has been identified as an important tool to support 

inclusion. Griboski et al. (2008) point out that assistive technologies play a vital role in 

removing barriers to learning and facilitating participation for students with disabilities. This 

conclusion reinforces the idea that technological tools are essential to create an accessible 

and efficient learning environment for all. 
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In summary, the main reflections of this review highlight the need for adjustments in 

the environment and curriculum, the importance of resources and adequate training for 

teachers, the use of inclusive pedagogical strategies, and the role of assistive technologies 

in promoting inclusive education. These elements are to face the challenges and improve 

educational practices aimed at inclusion. 

 

INTERPRETATION OF RESULTS  

The interpretation of the results of the review on inclusive education reveals a 

general agreement with the principles established in the existing literature. The study 

confirms that accessibility and curricular adaptation are fundamental for the effectiveness of 

school inclusion. Carvalho (2005) emphasizes that the adequacy of the school environment 

and the curriculum to the needs of all students is essential to ensure the effective 

participation of students with different abilities. This principle is supported by the arguments, 

indicating that adequate adjustments in the space and pedagogical content are 

indispensable to create an inclusive environment. 

The institutional and structural challenges identified in the review corroborate the 

existing literature, which highlights the importance of overcoming physical and financial 

barriers to inclusion. Griboski et al. (2008, p. 18) observe that "inadequate infrastructure 

and lack of financial resources limit the ability of schools to offer an inclusive environment". 

This result reflects a shared understanding that without adequate investments, educational 

institutions face significant difficulties in implementing inclusive practices. 

The need for continuous training and qualification of teachers is also confirmed as a 

fundamental point. Crespo et al. (2018, p. 10) state that "the continuous training of teachers 

is essential for them to be able to apply inclusive methodologies and meet the diverse 

needs of students". This argument is in line with the theories that defend the importance of 

constant updating of education professionals to ensure a pedagogical approach that 

welcomes and adapts to the varied needs of students. 

Inclusive pedagogical strategies, such as cooperative teaching and pedagogical 

differentiation, are recognized in promoting inclusion. Glat and Fernandes (2005, p. 37) 

point out that "the use of adaptive methodologies, such as cooperative teaching, favors the 

active participation of all students and helps to meet individual needs". The literature 

reinforces that such practices are fundamental to ensure that all students can participate 

actively and productively in the school environment. 
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In addition, the use of assistive technologies is supported as an important resource 

to support inclusion. Griboski et al. (2008, p. 25) point out that "assistive technologies offer 

essential support for students with disabilities, facilitating access to the curriculum and 

improving learning opportunities". The authors confirm that the integration of technologies in 

the educational process can help remove barriers and provide better learning conditions for 

students with special needs. 

Thus, the interpretation of the results shows a consistency with the principles of 

inclusive education present in the literature, highlighting the importance of curricular 

adjustments, teacher training, overcoming institutional barriers, adaptive pedagogical 

strategies and the use of assistive technologies to promote an inclusive educational 

environment. 

 

PRACTICAL AND THEORETICAL IMPLICATIONS  

The results of this review have important implications for both educational practice 

and inclusive education theory. In practical terms, the need to adapt the school environment 

and the curriculum is evident. Carvalho (2005, p. 5) points out that "the adequacy of the 

school environment and the curriculum to the needs of all students is essential to ensure 

the effective participation of students with different abilities". This implies that for successful 

inclusion, schools must implement modifications that allow all students to access and 

participate in school activities. Pedagogical practice must be adjusted to create an 

accessible and inclusive learning environment. 

The identification of institutional and structural challenges underlines the need for 

reforms and investments in schools. Griboski et al. (2008, p. 18) state that "inadequate 

infrastructure and lack of financial resources limit the ability of schools to offer an inclusive 

environment". Thus, in addition to pedagogical adjustments, financial and structural support 

is needed to overcome the barriers that prevent the effective implementation of inclusion. 

Thus, education policies should focus on improving infrastructure and allocating resources 

to support inclusion. 

The need for continuous teacher training also has significant practical implications. 

Crespo et al. (2018, p. 10) argue that "the continuous training of teachers is essential for 

them to be able to apply inclusive methodologies and meet the diverse needs of students". 

This argument indicates that training programs should be a priority to ensure that educators 
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are well prepared to deal with diversity and implement inclusive pedagogical practices. This 

reinforces the need for investments in continuing professional training for teachers. 

In the theoretical field, the studies reinforce and expand the existing theories on 

inclusion. The evidence that differentiated pedagogical methods, such as cooperative 

teaching and pedagogical differentiation, are effective in promoting inclusion, as highlighted 

by Glat and Fernandes (2005, p. 37), who state that "the use of adaptive methodologies, 

such as cooperative teaching, favors the active participation of all students and helps to 

meet individual needs",  suggests a validation of theoretical approaches that defend the 

personalization of teaching. This empirical confirmation strengthens the theoretical basis for 

the development of adaptive and inclusive pedagogical practices. 

In addition, the support of assistive technologies, as discussed by Griboski et al. 

(2008, p. 25), who highlight that "assistive technologies offer essential support for students 

with disabilities, facilitating access to the curriculum and improving learning opportunities", 

reinforces the theory that the integration of technologies can be a determining factor for 

effective inclusion. This suggests that theories about using technologies to support 

inclusion should continue to be explored and developed, as new technologies and 

approaches emerge. 

In summary, the results of this review have direct practical implications for the 

implementation of inclusive practices in schools and also contribute to educational theory 

by providing empirical support for the effectiveness of the proposed inclusive approaches 

and strategies. 

 

FINAL CONSIDERATIONS 

The analysis carried out highlighted several important aspects about the 

implementation of inclusive education. The main arguments confirm that the adaptation of 

the school environment and the curriculum, the continuous training of teachers, and the use 

of differentiated pedagogical strategies are essential for the effectiveness of school 

inclusion.  

Thus, the adequacy of the environment and the curriculum proved to be fundamental 

to ensure that all students could participate equitably. The review demonstrated that 

significant adjustments are needed to meet the diverse needs of students and create an 

accessible learning space for all. This argument underlines the importance of making 
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modifications that allow for the full inclusion and participation of students with different 

abilities. 

In addition, the continuous training and capacity building of teachers proved to be 

indispensable for the application of inclusive methodologies. The results indicate that, in 

order for educators to deal with diversity in the classroom, they must be up-to-date and 

prepared to apply adaptive pedagogical practices. This emphasizes the need for 

professional development programs that meet the demands of inclusive education. 

Another relevant point was the identification of institutional and structural challenges 

that limit the ability of schools to offer an inclusive environment. Lack of resources and 

inadequate infrastructure were identified as significant barriers, which suggests the need for 

reforms and investments to overcome these limitations and support effective inclusion. 

Pedagogical strategies, such as cooperative teaching and pedagogical 

differentiation, were also confirmed to promote inclusion. These methodologies allow all 

students to participate in the learning process and are essential for adapting educational 

practices to individual needs. 

This study contributes to a clear understanding of the practices and challenges 

associated with inclusive education. However, further studies are needed to explore the 

effectiveness of different inclusion models and practices, as well as to investigate the 

implementation of these strategies in varied contexts. Continuity of research is key to 

improving approaches and ensuring that inclusion is promoted in all schools.  

In summary, the results of this review highlight the importance of curricular and 

structural adaptations, continuous teacher training and differentiated pedagogical 

methodologies for the effective implementation of inclusive education. Future research 

should focus on exploring these areas to strengthen inclusive educational practice and 

overcome the challenges identified. 
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