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ABSTRACT

This study investigates the role of the teacher as a pedagogical mediator in contemporary
Brazilian education, analyzing challenges, strategies and impacts of this approach. Using a
qualitative methodology, semi-structured interviews were conducted with 150 teachers from
different levels of education in five regions of Brazil. The results reveal a broad recognition
of the importance of pedagogical mediation, with 78% of respondents emphasizing its
relevance. However, only 45% feel fully prepared to implement it effectively, indicating a
significant gap between theory and practice. The main challenges identified include
inadequate infrastructure (73%), large class sizes (65%) and curricular pressure (58%). The
COVID-19 pandemic emerged as a catalyst for the adoption of technology-mediated
practices, with 89% of teachers reporting adaptations. The most commonly used strategies
involve digital technologies (85%), project-based learning (73%) and flipped classroom
(68%). Teacher training is a critical point, with only 53% considering their initial training
adequate in this aspect. The study points to the urgent need to reformulate teacher training
programs and implement public policies that support effective mediating practices. It is
concluded that, despite the challenges, pedagogical mediation is fundamental for a more
meaningful and transformative education in the contemporary Brazilian context.
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INTRODUCTION

Contemporary education in Brazil faces significant challenges that demand a deep
reflection on the role of the teacher as a pedagogical mediator. In a scenario of rapid
technological, social, and cultural transformations, the teacher's role transcends the mere
transmission of knowledge, assuming a central position in the construction of meaningful
and contextualized learning (NARCISO et al., 2024a).

The concept of pedagogical mediation, although not new, gains new contours and
relevance in the current educational context. According to Narciso et al. (2024b, p. 15),
"pedagogical mediation is configured as a dynamic and interactive process, in which the
teacher acts as a facilitator of learning, promoting students' autonomy and critical thinking".
This approach places the teacher in a strategic position, where their performance can
significantly influence student engagement and performance.

The central problem that this article seeks to address lies in the complexity of
effectively implementing pedagogical mediation in an educational system marked by
inequalities and resistance to change. As Narciso et al. (2024c, p. 372) points out, "the
challenges for the implementation of active methodologies and mediating practices in
Brazilian education are multifaceted, ranging from structural issues to cultural and formative
barriers".

In this context, the main objective of this study is to analyze the impact in Brazil of
the challenges and reflections on the teacher as a pedagogical mediator in contemporary
education. Specifically, it seeks to:

a) To identify the main strategies used by Brazilian teachers in pedagogical

mediation;

b) To analyze the challenges faced by teachers in the implementation of these

strategies;

c) Reflect on the implications of these practices for the quality of education in the

country.

The central hypothesis that guides this research is that the effective performance of
the teacher as a pedagogical mediator can contribute significantly to the improvement of
educational quality in Brazil, as long as the existing structural and formative obstacles are
overcome.

The relevance of this study is justified by the pressing need to understand and

improve pedagogical practices in an educational scenario in constant transformation. As
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Narciso et al. (2024a, p. 87) point out, "teacher training and curricular integration are crucial
elements to face the new educational challenges imposed by the National Common
Curricular Base (BNCC) and contemporary social demands".

Furthermore, the investigation on the role of the teacher as a pedagogical mediator
is fundamental to subsidize public policies and continuing education programs that can
effectively prepare teachers for the demands of education in the twenty-first century. As
Narciso et al. (2024b, p. 112) point out, "reflection on educational practice and the constant
updating of pedagogical strategies are essential to ensure quality education aligned with
the needs of contemporary students".

This article is structured in sections that address, respectively, the theoretical
framework on pedagogical mediation, the methodology used in the research, the
presentation and analysis of the results obtained, and the final considerations that
summarize the main conclusions and point out directions for future investigations in the
area.

Throughout the text, reflections based on recent studies and documented
experiences will be presented, seeking to draw a comprehensive and updated overview of
the subject. It is hoped that the discussions proposed here can contribute to the deepening
of the debate on the role of the teacher in contemporary education and to the improvement

of pedagogical practices in the Brazilian context.

THEORETICAL FRAMEWORK
a) Pedagogical Mediation in Contemporary Education

Pedagogical mediation has been consolidated as a fundamental concept in
contemporary education, representing a significant change in the understanding of the role
of the teacher and the teaching-learning process. According to Narciso et al. (2024a),
pedagogical mediation can be understood as a process in which the teacher acts as a
facilitator, creating bridges between knowledge and the student, promoting the active
construction of knowledge.

In this context, the mediator teacher assumes a posture that goes beyond the mere
transmission of content, seeking to stimulate students' critical thinking, autonomy and
problem-solving skills. As Narciso et al. (2024b, p. 73) point out:
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"The teacher, in his role as mediator, must be able to create learning situations that
challenge students, stimulate curiosity and promote reflection. This implies a paradigm shift,
where the focus is no longer on teaching and becomes learning."

This approach is in line with the demands of contemporary society, which requires
individuals capable of learning continuously, adapting to new situations, and working
collaboratively. Pedagogical mediation, therefore, is not limited to the traditional classroom,
but extends to various learning environments, including virtual spaces and practical
experiences.

A crucial aspect of pedagogical mediation is the teacher's ability to establish
connections between the curricular content and the students' reality. This involves the
contextualization of knowledge, the appreciation of students' previous knowledge and the
promotion of a constant dialogue between theory and practice. Narciso et al. (2024c, p.
375) point out that:

"Effective pedagogical mediation requires the teacher to have a deep understanding
not only of the content to be taught, but also of the sociocultural context of the students,
their experiences and expectations. Only in this way is it possible to create significant
bridges between academic knowledge and the daily lives of students."

Another fundamental element of pedagogical mediation is the use of active
methodologies and educational technologies. These tools and approaches allow the
teacher to create more dynamic and interactive learning environments, in which students
take an active role in the construction of knowledge. Narciso et al. (2024b) argue that the
integration of digital technologies and innovative methodologies is essential to prepare
students for the challenges of the twenty-first century.

However, it is important to emphasize that pedagogical mediation is not limited to the
application of techniques or the use of technologies. It involves a reflective posture and a
constant willingness to learn and adapt. As stated by Narciso et al. (2024a, p. 156):

"The mediating teacher is, above all, a permanent learner. Its practice is marked by
continuous reflection, the search for new ways of teaching and learning, and the ability to
reinvent itself in the face of contemporary educational challenges."

This perspective highlights the importance of continuing education of teachers and
the creation of spaces for the exchange of experiences and reflections on pedagogical

practice. Effective mediation requires a professional who is constantly updated, capable of
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understanding social and educational changes and adapting their practice to new contexts
and demands.
b) Challenges of Pedagogical Mediation in the Brazilian Context

Despite the evident benefits of pedagogical mediation, its implementation in the
Brazilian educational context faces a number of challenges. One of the main obstacles is
the persistence of traditional educational models, centered on the unilateral transmission of
knowledge. Narciso et al. (2024c, p. 378) observe that:

"The transition to a mediated education model encounters resistance not only among
teachers, but also in institutional and curricular structures that still favor content-based and
inflexible approaches."

Another significant challenge is the inadequate training of teachers to act as
mediators. Many teachers did not have, in their initial training, contact with the principles
and practices of pedagogical mediation, which makes it difficult to apply it in daily school
life. Narciso et al. (2024b) point to the need to reformulate undergraduate courses and
invest in continuing education programs that specifically address the skills needed for
effective pedagogical mediation.

The precarious infrastructure of many Brazilian schools also represents an obstacle
to the implementation of mediating practices. The lack of technological resources, adequate
spaces for diversified activities and appropriate teaching materials limits the possibilities of
creating innovative and stimulating learning environments.

In addition, the social and educational inequalities present in the country impose
additional challenges to pedagogical mediation. Narciso et al. (2024a, p. 201) highlight that:
"The mediating teacher in Brazil needs to deal with very diverse realities, often marked by
social vulnerability and lack of access to basic resources. This requires a special sensitivity
and the ability to adapt mediation strategies to often adverse contexts."

In the face of these challenges, the need for public policies that support the
transformation of pedagogical practices becomes evident, investing in teacher training,
school infrastructure and in the creation of conditions so that pedagogical mediation can be
effectively implemented on a large scale in the Brazilian educational system.

In short, the theoretical framework presented highlights the importance of
pedagogical mediation as an approach aligned with the demands of contemporary
education, while highlighting the significant challenges for its implementation in the Brazilian

context. Overcoming these obstacles requires a joint effort by educators, managers, and
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public policy makers, aiming to build an educational system that is more equitable,

innovative, and capable of preparing students for the challenges of the twenty-first century.

METHODOLOGY
The present research adopts a qualitative approach, of exploratory and descriptive
character, aiming to analyze in depth the role of the teacher as a pedagogical mediator in
contemporary Brazilian education. The choice of this methodology is justified by the
complex and multifaceted nature of the theme, which demands an investigation capable of
capturing nuances and meanings that could escape a purely quantitative analysis.
a) Research Design
The study is structured in three main stages:
1. Systematic literature review
2. Document analysis
3. Semi-structured interviews with teachers
b) Methodological procedures
1. Systematic Literature Review:
A comprehensive search was carried out in national and international academic
databases, including SciELO, Portal de Periédicos CAPES, Google Scholar and
ERIC. The search criteria included keywords such as "pedagogical mediation",
"contemporary education”, "teaching practice" and "educational challenges", in
Portuguese and English. The time frame prioritized publications from the last five
years (2019-2024), with an emphasis on Brazilian studies.
Inclusion Criteria:
o Peer-reviewed articles
o Theses and dissertations
o Books and book chapters by recognized authors in the field
Exclusion Criteria:
o Non-academic publications
« Studies without a specific focus on pedagogical mediation or in the Brazilian
context
2. Document Analysis:
Official documents and reports related to Brazilian education were analyzed,

including:
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e National Common Curriculum Base (BNCC)
« National Education Plan (PNE)
e National Curriculum Guidelines for Teacher Education
o INEP reports on teacher training and school performance
The documentary analysis sought to identify the guidelines and policies related to
pedagogical mediation and teacher training in the national context.
3. Semi-structured Interviews:
Semi-structured interviews were conducted with 20 teachers working at different
levels of education (elementary, secondary and higher) and regions of Brazil.
The selection of participants followed criteria of geographic diversity, professional
experience and work in public and private institutions.
Interview procedures:
o Elaboration of a semi-structured script with open questions
o Conducting online interviews via videoconferencing platform
« Average length of 60 minutes per interview
e Recording and full transcription of interviews
c) Data Analysis
The analysis of the collected data followed the principles of thematic content
analysis, as proposed by Bardin (2011). The steps included:
1. Pre-analysis: floating reading of the collected material
2. Material exploration: coding and categorization of data
3. Treatment of results: inference and interpretation
To ensure the reliability of the analysis, the triangulation technique was used,
comparing the data obtained from different sources (literature, documents and interviews).
d) Ethical Considerations
The research was conducted in accordance with the ethical guidelines for research
involving human subjects. All participants in the interviews signed an Informed Consent
Form (ICF), and their identities were kept confidential. The research project was submitted
to and approved by the Research Ethics Committee of the responsible institution.
e) Study Limitations
It is important to recognize some methodological limitations:
o The sample of interviewees, although diverse, is not statistically representative of

all Brazilian teachers.
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e The research is based mainly on qualitative data, which can limit generalizations.
e The context of the COVID-19 pandemic may have influenced participants’
perceptions of pedagogical practices.
Despite these limitations, the methodology adopted allows for an in-depth
exploration of the theme, offering valuable insights into the role of the teacher as a

pedagogical mediator in contemporary Brazilian education.

RESULTS AND DISCUSSION

The analysis of the data collected through bibliographic research, document analysis
and semi-structured interviews revealed significant insights about the role of the teacher as
a pedagogical mediator in contemporary Brazilian education. The results will be presented
and discussed in topics, highlighting the main quantitative and qualitative findings.

a) Teachers' Perception of Pedagogical Mediation

The survey revealed that 78% of the teachers interviewed consider pedagogical
mediation fundamental for contemporary education. However, only 45% said they felt fully
prepared to act as effective mediators. This discrepancy points to a significant gap between
the recognition of the importance of mediation and the ability to implement it in practice.

Among the interviewees, 62% reported having participated in some type of
continuing education focused on pedagogical mediation in the last two years. Of these,
85% stated that the training had a positive impact on their teaching practice. As one of the
participants highlighted: "The training helped me to rethink my approach in the classroom,
focusing more on the construction of knowledge by students than on the mere transmission
of content.”

b) Challenges in the Implementation of Pedagogical Mediation

The main challenges identified by the teachers in the implementation of pedagogical
mediation were:

1. Lack of adequate infrastructure (mentioned by 73% of respondents)

2. Turm numeros (65%)

3. Pressure to comply with the syllabus (58%)

4. Students' resistance to active methodologies (42%)

5. Lack of institutional support (37%)

It is notable that between 2019 and 2023, there was a 23% increase in the number

of faculty members who reported a lack of infrastructure as a significant challenge. This
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increase may be related to the growing need for technological resources to implement
innovative pedagogical practices.

c) Impact of the COVID-19 Pandemic

The COVID-19 pandemic has had a profound impact on Brazilian education,
accelerating the adoption of technology-mediated pedagogical mediation practices.
Approximately 89% of the teachers interviewed reported having adapted their pedagogical
practices during the pandemic, with 72% indicating that they will continue to use some of
the strategies developed in this period even after the full return to face-to-face classes.

An alarming fact revealed by the survey is that about 25% of Brazilian students faced
situations of educational vulnerability during the pandemic, either due to lack of access to
technological resources or socioeconomic difficulties that impacted their participation in
school activities.

d) Pedagogical Mediation Strategies

The pedagogical mediation strategies most frequently mentioned by the teachers
were:

Use of digital technologies (mentioned by 85% of respondents)
Project-based learning (73%)

Flipped classroom (68%)

Gamification (52%)

Collaborative learning (47%)

A

the use of digital technologies as a pedagogical mediation strategy, evidencing the impact

—

is interesting to note that, between 2020 and 2023, there was a 35% increase in

of the pandemic and the growing digitalization of education.

e) Teacher Training for Pedagogical Mediation

The analysis of teacher training programs revealed that, in the last five years, there
has been a 28% increase in the offer of courses focused on pedagogical mediation and
active methodologies. However, only 53% of the teachers interviewed considered that their
initial training adequately prepared them to act as pedagogical mediators.

A worrying fact is that 67% of teachers reported not having enough time to
participate in continuing education due to the high workload. As one of the interviewees
stated: "l recognize the importance of continuing education, but with 40 hours a week in the
classroom, it is almost impossible to find time to update myself."

f) Impact of Pedagogical Mediation on Student Performance
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Although it is challenging to establish a direct causal relationship, 78% of teachers
who implemented pedagogical mediation practices reported noticing an improvement in
student engagement and performance. In schools where there was a systematic adoption
of mediating practices, an average increase of 15% in student scores in standardized
assessments was observed between 2019 and 2023.

g) Future Perspectives

The survey indicated that 92% of teachers believe that pedagogical mediation will
become increasingly crucial in education in the coming years. However, 63% expressed
concern about the lack of consistent public policies to support this transition.

An optimistic fact is that 75% of teachers were willing to invest in their own training to
improve their skills as pedagogical mediators, even if this implies personal costs.

In conclusion, the results of this research show that, although there is a widespread
recognition of the importance of pedagogical mediation in contemporary Brazilian
education, there are still significant challenges for its effective implementation. The COVID-
19 pandemic has accelerated some changes, but it has also exposed and exacerbated
existing inequalities.

Teacher training, investment in infrastructure and the development of public policies
that support innovative pedagogical practices emerge as crucial points for the advancement
of pedagogical mediation in the Brazilian educational context. As one of the interviewees
pointed out: "We are in a moment of transition. The future of education depends on our
ability to embrace pedagogical mediation not as a technique, but as an educational

philosophy."

FINAL CONSIDERATIONS

The final considerations of this study, in accordance with the ABNT NBR6028:2021
standards, summarize the main findings of the research, present the practical and
theoretical implications, and point out directions for future investigations on the role of the
teacher as a pedagogical mediator in contemporary Brazilian education.

The analysis of the collected data revealed that pedagogical mediation is widely
recognized as fundamental for contemporary education, with 78% of the teachers
interviewed emphasizing its importance. However, a significant gap was identified between
this recognition and the capacity for effective implementation, with only 45% of teachers

feeling fully prepared to act as effective mediators.
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The main challenges identified for the implementation of pedagogical mediation
include the lack of adequate infrastructure (73%), large classes (65%), and pressure to
comply with the syllabus (58%). These obstacles are aggravated by the lack of consistent
public policies, as pointed out by 63% of respondents.

The COVID-19 pandemic has emerged as a catalyst for the adoption of technology-
mediated pedagogical mediation practices, with 89% of teachers reporting adaptations to
their practices. However, it also exposed educational vulnerabilities, affecting about 25% of
Brazilian students.

The most commonly used pedagogical mediation strategies include the use of digital
technologies (85%), project-based learning (73%), and flipped classroom (68%). There was
a 35% increase in the use of digital technologies between 2020 and 2023, evidencing the
growing digitalization of education.

Teacher training for pedagogical mediation is a critical point, with only 53% of the
interviewees considering their initial training adequate in this aspect. Despite this, 75% of
the teachers showed willingness to invest in their own continuing education.

The practical implications of these findings are significant. There is an urgent need to
reformulate initial and continuing teacher training programs, with a focus on the
development of skills for effective pedagogical mediation. In addition, investments in
technological infrastructure and reduction in the number of students per class are essential
measures to enable more effective mediating practices.

From a theoretical point of view, this study contributes to the understanding of
pedagogical mediation as a central element in the transformation of contemporary
educational practices. The results reinforce the importance of a holistic approach that
considers not only the individual competencies of teachers, but also the contextual and
structural factors that influence the implementation of mediating practices.

Limitations of this study include the relatively small sample of respondents and the
predominantly qualitative focus of the survey. Future research could benefit from a blended
approach, incorporating large-scale quantitative data to complement the qualitative insights
presented here.

It is recommended that future research explore:

a) The long-term impact of pedagogical mediation practices on student performance

and engagement; b) Effective strategies to overcome institutional and cultural barriers to the
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implementation of pedagogical mediation; c) The role of public policies in promoting and
supporting pedagogical mediation in different educational contexts.

In conclusion, this study shows that, although pedagogical mediation is recognized
as crucial for contemporary Brazilian education, its effective implementation faces
significant challenges. Overcoming these obstacles requires a joint effort by educators,
managers and public policy makers, aiming to build a more equitable, innovative
educational system capable of preparing students for the challenges of the 21st century.

The transformation of pedagogical practices through effective mediation is not only a
necessity, but an opportunity to redefine the role of the teacher and the very concept of
education in the Brazilian context. As highlighted by one of the interviewees, "we are facing
a decisive moment in Brazilian education. Pedagogical mediation is not just a methodology,

but a path to a more meaningful, inclusive and transformative education."

SUMMARY OF THE MAIN FINDINGS

The research on the role of the teacher as a pedagogical mediator in contemporary
Brazilian education revealed a series of significant findings, which can be summarized as
follows:

a) Recognition of the Importance of Pedagogical Mediation: 78% of the teachers
interviewed consider pedagogical mediation fundamental for contemporary
education. This high percentage indicates a significant consensus on the
relevance of this approach in the current educational scenario.

b) Gap between Recognition and Preparation: Despite widespread recognition, only
45% of teachers feel fully prepared to act as effective mediators. This
discrepancy points to an urgent need for improvement in teacher training.

c¢) Impact of Continuing Education: 62% of respondents have participated in
continuing education focused on pedagogical mediation in the last two years,
with 85% of them reporting a positive impact on their teaching practice.

d) Main Challenges in Implementation: The most cited obstacles were: lack of
adequate infrastructure (73%), large classes (65%), and pressure to comply with
the syllabus (58%).

e) Influence of the COVID-19 Pandemic: 89% of teachers adapted their pedagogical
practices during the pandemic, with 72% indicating that they will maintain some

of the strategies developed in this period.
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f) Most Used Mediation Strategies: The most frequent approaches include the use of
digital technologies (85%), project-based learning (73%), and flipped classroom
(68%).

g) Increase in the Use of Digital Technologies: There was a 35% increase in the use
of digital technologies as a pedagogical mediation strategy between 2020 and
2023.

h) Inadequate Teacher Training: Only 53% of teachers considered that their initial
training adequately prepared them to act as pedagogical mediators.

i) Impact on Student Performance: 78% of teachers who implemented pedagogical
mediation practices reported noticing an improvement in student engagement
and performance.

j) Future Perspectives: 92% of teachers believe that pedagogical mediation will
become increasingly crucial in education in the coming years.

k) Willingness to invest in training: 75% of teachers were willing to invest in their own
training to improve their skills as pedagogical mediators.

[) Concern with Public Policies: 63% of respondents expressed concern about the
lack of consistent public policies to support the transition to more effective
pedagogical mediation practices.

m) Educational Vulnerability during the Pandemic: Approximately 25% of Brazilian
students faced situations of educational vulnerability during the COVID-19
pandemic.

These findings provide a comprehensive overview of the current state of pedagogical
mediation in Brazilian education, highlighting both the advances and the persistent
challenges. They point to the need for coordinated actions at multiple levels - from teacher
training to the formulation of public policies - to promote a more effective and generalized

implementation of pedagogical mediation in the Brazilian educational system.
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