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ABSTRACT

Inclusion and diversity in education emerge as relevant themes when considering the
complexity of social and cultural interactions in educational institutions. The choice of this
theme is justified by the need to adapt pedagogical and political practices that meet an
increasingly diverse student population. The main objective of the study is to analyze the
approaches that promote an inclusive and diverse school environment, which respects and
values different identities, cultures and abilities. The methodology adopted involves a
bibliographic approach, which allows the review of specialized literature on inclusion and
diversity, as well as reports of experiences of successful practices. The main results found
indicate that the creation of an inclusive school environment goes beyond physical access;
It also implies the adaptation of the curriculum and the active participation of the school
community. The research reveals that the continuous training of educators and the
establishment of partnerships with families and communities are fundamental for the
effectiveness of inclusive practices. The most relevant conclusions highlight that inclusion
and diversity in education are not only contemporary trends, but an ethical imperative that
enables the construction of fairer societies. The articulation between theory and practice, as
well as a genuine commitment to inclusion, stands out as essential to transform educational
institutions into inclusive learning environments. Therefore, the study encourages critical
reflection on current educational practices and the implementation of policies that ensure
equitable opportunities for all students.
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INTRODUCTION

Inclusion and diversity in education emerge as central themes in the contemporary
discussion on the construction of just and equitable societies. In the current context,
characterized by the growing cultural, ethnic and social heterogeneity of communities,
education must transcend the mere transmission of content. Rather, it must cultivate an
environment that values and celebrates the differences between students, recognizing their
individuality and potential. The relevance of this theme is indisputable, since inclusive
practices are essential to ensure that all students, regardless of their origins and
characteristics, have their needs met in educational environments.

Recently, the educational landscape has undergone transformations that reflect the
urgency of promoting inclusion and diversity. Educational initiatives and policies have been
increasingly implemented with the aim of overcoming historical barriers that hinder the full
participation of marginalized groups. According to Alves et al. (2024), it is essential that
pedagogical practices be rethought to integrate cultural diversity into the school curriculum,
challenging the homogeneity present in many teaching spaces. The reality faces significant
challenges, which require a critical and committed approach, both on the part of educators
and the institutions that subsidize them.

The importance of this study lies in the search to elucidate how inclusion and
diversity impact the formation of a fairer and more equitable education. By investigating
pedagogical practices and inclusive educational policies, this work aims to contribute to the
understanding of the dynamics that involve the presence of students from different
backgrounds in the classroom. Aquino and Coutinho (2024) emphasize that "inclusive
education is a key factor in promoting diversity and equality”, emphasizing the need to
develop skills that favor harmonious coexistence among students. This study, therefore,
assumes the responsibility of bringing to light the voices and experiences of the subjects
involved in this process.

The problem to be addressed by this research centers on the following question: how
do current pedagogical practices and educational policies effectively meet the diversity
present in classrooms? This question is relevant, as it reflects the needs and challenges
faced by educators and students in an ever-changing educational context. The research
aims to investigate the strategies that favor inclusion and the promotion of diversity,

identifying gaps and possible actions to be implemented.
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The general objective of this work is, therefore, to analyze educational practices that
promote inclusion and diversity in school environments. In this way, it is intended to
contribute to the construction of critical knowledge that can be applied in the development
of policies and concrete actions aimed at inclusive education. Specific objectives include:
(1) investigating the conceptions of inclusion adopted by educators, (2) analyzing examples
of pedagogical practices that promote diversity, and (3) proposing educational policy
recommendations that ensure accessibility and respect for differences.

The methodology adopted is of a bibliographic nature, through the analysis of
pertinent literature on inclusion and diversity in education. The choice of this approach is
justified by the possibility of compiling and systematizing data and experiences already
documented, allowing a broader understanding of the issues involved. The research will
involve recognized authors in the area, enabling a rich and grounded dialogue, as
demonstrated by the works of Bullerjhann et al. (2024), which discuss the importance of
interculturality in education to enrich the learning process.

In summary, this introduction serves as a preamble to the deepening of discussions
on inclusion and diversity in education, highlighting the need for a critical look at
pedagogical practices and institutional policies. The transition to the development of this
theme takes place through the analysis of the practical and theoretical dimensions that
sustain inclusion, always aiming at the promotion of an educational environment that
welcomes and respects the plurality of its subjects. From this, the research seeks to open
paths for reflection and action, in order to promote an education that not only recognizes,

but also celebrates and enhances the differences between students.

THEORETICAL FRAMEWORK

The analysis of inclusion and diversity in education highlights the need to understand
the theories that underlie these practices in the current context. The theme reflects
concerns with equity and the appreciation of diverse identities in the school environment,
questioning the conventional structures that often marginalize certain groups. This field of
study, therefore, encompasses not only the issue of physical accessibility, but also the
promotion of an educational environment that respects and celebrates plurality. In recent
years, the discussion about inclusive education has gained relevance, especially in a
globalized world, which demands solutions that consider the cultural, socioeconomic and

cognitive differences present in students.
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Key concepts related to inclusion and diversity in education include neurodiversity,
equity, and the right to inclusive education. Neurodiversity argues that cognitive variations
should be accepted and valued as part of the human experience, rather than being seen
only as deficiencies. This perspective redefines what it means to learn and suggests that
education should adapt to the needs and abilities of students. Equity reflects an essential
principle to ensure that all students have access to learning opportunities fairly, while the
concept of *inclusive education* proposes that all children, regardless of their abilities, have
the right to participate fully in school life. According to Carvalho et al. (2025), "inclusive
education is established as a fundamental right, essential for the formation of a more just
and egalitarian society".

The current discussions on inclusion and diversity in education reveal different
perspectives and debates. There is a growing consensus around the need for pedagogical
practices that not only welcome, but also recognize individual differences as valuable
contributions to the school environment. Contemporary authors, such as Carneiro et al.
(2025), argue that "emotional health in schools is configured as a pillar for inclusive,
transformative and humanizing education", emphasizing that the emotional well-being of
students plays a key role in promoting inclusion. These debates provide fertile ground for
reflection on strategies that aim to truly integrate all students into schools, taking into
account their particularities and social contexts.

The relationship between the theoretical concepts presented and the research
problem lies in the need to reconfigure educational practices to meet the diversity of
students' needs. Inclusion goes beyond a simple adjustment in teaching methodologies; It
requires a profound change in the perspectives of the school community, which must be
sensitive to the particularities of each student. Critical theory of education, for example,
instigates reflection on the power dynamics present in the classroom and dangers that
standardization brings to the educational experience. Therefore, the application of these
concepts directs the focus to practices that can transform learning experiences, ensuring
that all students feel belonging and valued.

The synthesis of how the theoretical framework underlies the study shows that
inclusion and diversity are not only pedagogical trends, but fundamental principles that
should be intrinsic to school practice. The theories discussed show that inclusive education
demands a genuine commitment from educational institutions, in which the recognition and

appreciation of differences are translated into effective policies and methodologies. By
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addressing inclusion as a collective responsibility, the entire school community is called
upon to participate in creating an environment that promotes equity and social justice.
Thus, the elaboration of the theoretical framework contributes significantly to the
understanding of the theme by highlighting the interconnection between the theories of
inclusion, diversity and educational practices. Contemporary discussions, together with the
meanings of the concepts addressed, underpin the proposal of this study, which aims to
bring to light the realities and challenges faced in promoting true inclusion in schools.
Therefore, the theoretical framework not only provides a solid basis for analysis, but also
establishes the necessary connections for the development of innovative approaches that

respect and promote diversity in the educational context.

INCLUSIVE PEDAGOGICAL PRACTICES

Inclusive education emerges as a preponderant theme in contemporary pedagogical
discussions, reflecting the need to meet the diverse demands of students in classrooms.
The focus is not limited to accommodating differences, but rather valuing diversity as a
fundamental element of the educational experience. The implementation of inclusive
pedagogical practices plays an important role in creating a fairer and more accessible
environment for all students.

The principles of Universal Design for Learning (UDL) are essential in this context,
as they promote varied approaches that align teaching methods, assessments, and
learning environments with students' broad abilities and backgrounds. The use of multiple
means to engage students, present content and allow expression becomes vital. This
enables educators to develop a more equitable educational landscape, where each student
can contribute to and benefit from pedagogical practices.

In addition, the intentional design of curricula proves to be an effective strategy,
aiming to reflect the multiple identities of students. The integration of materials that
represent diverse cultures, languages, skills, and perspectives enriches the learning
environment.

Collaborative learning strategies, such as group discussions and project-based
activities, have been shown to be effective in fostering social integration and mutual support
among students from different backgrounds. These practices not only promote academic

success but also cultivate empathy and respect, which are core values for building
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communities in educational contexts. When students engage in meaningful interactions,
they develop social skills that go beyond the classroom.

The continuous training of educators is an essential element for the effectiveness of
these inclusive practices. Capacity building programs that address culturally responsive
teaching, differentiated instruction, and the use of assistive technologies empower teachers
by equipping them with the skills they need to create inclusive classrooms. Such training is
essential for educators to be able to respond adequately to the varied needs of students.

Collaboration with families and communities stands out as a complementary factor in
the implementation of inclusive practices. Partnering with diverse family contexts not only
brings a deeper understanding of students' needs, but also allows for a more personalized
educational approach. This connection between school and community promotes an
environment where dialogue and the exchange of experiences are valued.

Thus, the core of inclusive education is not limited to a simple adaptation, but seeks
to celebrate diversity. This approach ensures that each student has the opportunities they
need to thrive in their educational trajectory.

Valuing diversity also provides an educational environment in which all students can
unleash their full potential. The presence of well-trained teachers who are sensitive to the
individualities of students is established as a pillar of the construction of a truly inclusive
environment. In this way, schools become spaces where difference is not only accepted,
but also celebrated.

A constant reflection on pedagogical practice is fundamental for the maturation of
inclusion actions. Educators need to evaluate which approaches are most effective for their
classes, adapting according to the students' reality. Discussions among colleagues about
inclusive methodologies foster the exchange of experiences and professional improvement,
strengthening the community in the search for quality education.

The use of digital technologies also plays a significant role in inclusive education,
facilitating accessibility and allowing for different forms of interaction and learning. Fiatcoski
and Goes (2021) highlight that "the universal design for learning and digital technologies in
inclusive mathematics education" enables students to engage with the content in a
meaningful and personalized way, according to their abilities.

The inclusion of assistive technologies enriches learning experiences, providing
additional support to students who, for various reasons, need special care. The careful

choice of technological tools can make a difference in the student's emancipation, allowing
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him to actively participate in the educational process. Thus, the conscious implementation
of these technologies reaffirms the institutions' commitment to inclusion.

Creative and adaptable solutions should be part of the school routine, promoting a
flexible environment that meets the demands of all students. Educators, when faced with
the plurality of needs, must be able to combine different teaching strategies to achieve the
best results. The personalization of learning is not just a goal, but a collective responsibility.

Inclusive education does not only propose the physical presence of the student in the
classroom, but his active and meaningful participation in the educational process. For this to
occur, it is vital that the methodologies adopted are accessible and that all students feel
valued and respected in their uniqueness. Each one brings with them a rich baggage of
experiences that contributes to collective learning.

Therefore, inclusive education is a commitment that requires the dedication and
sensitivity of the entire school community. Seeing diversity as an opportunity for collective
learning not only enriches the educational experience, but also forms more aware and
respectful citizens in their interpersonal relationships. In the end, the goal is to create a
learning environment that celebrates differences and makes room for everyone to shine.
METHODOLOGY

The present research is characterized as a qualitative study, of an exploratory
nature, whose main objective is to understand inclusion and diversity in the educational
context. This approach is essential, since it allows the collection of rich and detailed data,
reflecting the experiences and perceptions of the various actors involved in the school
process. According to Moran (2018, p. 10), "active methodologies favor the involvement of
students in the construction of knowledge", and this interaction is a fundamental pillar for
the inclusion of all students.

The method adopted in this study is based on an educational diagnosis that
combines questionnaires, semi-structured interviews and focus groups. This methodological
choice allows the triangulation of data, which enriches the analysis and provides a deeper
understanding of the dynamics present in the school environment. Narciso and Santana
(2025, p. 19463) highlight that "the combination of different methods is an effective strategy
to capture the complexity of educational phenomena".

For data collection, standardized instruments will be used, such as structured
questionnaires and interview scripts, which aim to ensure the consistency and validity of the

information obtained. The questionnaires will be applied to a representative sample of

REVISTA ARACE, S3o José dos Pinhais, v.7, n.5, p. 21107-21120, 2025

- 21113



*

Revista

ARACE

students, educators and parents, while interviews and focus groups will have the
participation of representatives of the school community. In this sense, the diversity of
voices is fundamental to strengthen the plural report of lived experiences.

The procedures for data analysis will include the categorization of the testimonies
and the identification of recurring patterns and themes. The qualitative analysis will be
conducted through the content analysis technique, which enables an in-depth interpretation
of the narratives. According to Nascimento (2023, p. 91), "careful data analysis is an
essential step for the construction of academic knowledge", reaffirming the importance of
this process in our research.

Throughout the process, relevant ethical aspects will be observed, especially with
regard to the informed consent of the participants, confidentiality and anonymity of the
information collected. Ethics in research is a fundamental element to ensure the integrity of
the study and respect for the dignity of the individuals involved. In addition, critical analyses
of social representations and marginalized voices will be considered with attention and
sensitivity.

It is important to highlight that the methodology also comprises some limitations. The
subjectivity inherent in the interpretation of the data can influence the results, in addition to
the time and access constraints for certain social groups. Such limitations require a critical
look at the conclusions reached, recognizing that the educational reality is multifaceted and
constantly changing.

The analysis of inclusion and diversity in education, as addressed in this research, is
an issue that requires a dynamic and interactive approach, where collaboration between
participants and researchers becomes a central element. It is expected that the data
collected will contribute to a deeper understanding of existing inclusive practices, in addition
to providing subsidies for the implementation of new strategies.

The results obtained from the research will be systematically presented in reports
that aim not only to contribute academically, but also to reflect this reality for the school
community. The articulation between theory and practice will allow a critical reflection on the
methodologies adopted in the classroom, aligned with the reality of the educational context.

The search for effective inclusion is a continuous and collective journey that
demands the involvement of all segments of the school. With the implementation of a

methodology that dialogues with the community and values diversity, it is expected to
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promote an inclusive and respectful educational environment, where each student has the
opportunity to develop their full potential.

Finally, this research reaffirms the ethical commitment to the promotion of a fair and
equitable education, where diversity is not only recognized, but celebrated, thus

contributing to a more plural and democratic society.

RESULTS AND DISCUSSION

Inclusion and diversity in education transform school environments into more
equitable and welcoming spaces. This transformation is reflected both in academic
performance and in the appreciation of interpersonal relationships. The search for an
education that embraces plurality demands the implementation of pedagogical practices
that meet the different needs and contexts of students. Gomes and Marinho (2020) highlight
that inclusive educational policy in Brazil is a significant step towards ensuring that all
students, regardless of their conditions or characteristics, can have access to quality
education.

In addition to access, inclusion and diversity encourage a positive school climate.
Students who attend institutions that adopt an inclusive approach develop a sense of
belonging, which is fundamental to their engagement and motivation. The increase in
acceptance and decrease of discriminatory behaviors in educational environments that
value differences demonstrate the effectiveness of these approaches. As stated by Freitas
et al. (2024), "the construction of an inclusive educational environment is, above all, a
process of social transformation".

The continuous training of educators is an essential element for this transformation.
By improving their skills to deal with curricular diversity, teachers are able to adapt their
practices to meet the needs of all students. This investment in training not only enhances
individualized learning, but also contributes to a collaborative environment, where each
student feels valued and motivated to actively participate in their learning process. The
integration of diversified methodologies reinforces the importance of the role of the educator
in promoting inclusion.

In addition, inclusive educational environments encourage the construction of healthy
interpersonal relationships. The interaction between different social and cultural groups
enriches the school routine, providing students with a broader view of the world. This

diversity of perspectives fosters the development of social and emotional skills, essential for
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the formation of empathetic and responsible citizens. Such immersion in inclusive contexts
contributes to the reduction of discriminatory attitudes and bullying.

Studies show that students from historically marginalized groups benefit enormously
when exposed to educational environments that encourage inclusion. The academic
performance of these students tends to flow positively, driven by the adaptation of
educational institutions. According to Mafi et al. (2024), "the impact of educational
technology, when combined with inclusive practices, opens up significant opportunities for
students' literacy and socialization".

Living in inclusive educational environments proves to be a favorable forum for
mutual learning. This is because students, when faced with different realities, learn to
respect and value each individual, regardless of their particularities. Living in a space where
differences are valued motivates students to develop a more critical and reflective posture
in relation to their own experiences and the world around them.

Another relevant point to be considered is the importance of public policies in
promoting inclusion. Government initiatives aimed at training educators and adapting
school structures play a key role. For inclusive education to become effective, there needs
to be a collective commitment between managers, educators, and society. The planning
and execution of educational policies that encourage diversity should be seen as a priority.

Inclusion and diversity practices are not limited to a fixed model, but are adaptable to
different local realities. The dialogue between school communities and the established
guidelines can result in innovations that meet the specificities of students. This collaborative
process strengthens the institution's identity and fosters an environment where diversity is
not only recognized, but celebrated.

Significant transformations occur as educational environments commit to inclusion.
The reflection of these changes can be observed not only in academic performance, but
also in the formation of students' identity. Educators who are dedicated to promoting
inclusive practices develop a sensibility that transcends curriculum content, preparing
students to be active and responsible citizens in their communities.

Finally, inclusion and diversity in education are configured as a continuous journey.
It's not just about implementing guidelines, but about cultivating a mindset that values
respect and acceptance. The dynamic nature of learning requires educational institutions to

always be open to reflection and innovation, ensuring that all students feel respected and
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have their voices heard. The construction of a truly inclusive education represents an

ethical commitment to the future of society.

FINAL CONSIDERATIONS

The research develops the importance of teacher qualification in the context of
inclusive education in the public school system. The need to train educators capable of
dealing with the diversity of students is a central issue, since inadequate training can lead
to the perpetuation of exclusionary practices. The literature already points out that "teacher
training is one of the determining factors for the success of school inclusion" (Santos et al.,
2023, p. 15). Thus, the study proposes ways to build a more equitable and accessible
education.

The main results show that the continuing education of educators, combined with a
curriculum that respects and values cultural and social differences, contributes significantly
to a more inclusive school environment. Ideally, it is essential that the pedagogical
strategies adopted consider the multiple forms of learning of students. The findings
reinforce the idea that change in teaching practices should be a priority in educational
policies, creating a space where all students can fully develop their potential.

The interpretation of the results reveals a direct relationship between teacher
qualification and the effectiveness of inclusive practices. These practices, when well
founded and implemented, favor the formation of an environment favorable to diversity. In
summary, the study confirms that teacher training must be in line with the National Common
Curriculum Base (BNCC), in order to ensure that all educators are prepared to face the
challenges of inclusive education. As Tomaz et al. (2024, p. 5), "the integration of teacher
training with the BNCC guidelines is essential for inclusion to happen effectively".

This study brings significant contributions to the area of education, by highlighting the
need for specific training on diversity and inclusion. The emphasis on teacher training that
contemplates intersectionality offers a new perspective for the elaboration of pedagogical
strategies. However, the research faces limitations, especially with regard to the diversity of
school realities in Brazil. Therefore, future research should consider the application of
methods that embrace the reality of different educational contexts.

Suggestions for future studies include a longitudinal analysis of the effectiveness of
inclusion-oriented teacher training programs, as well as research that explores the

experiences of teachers in different locations. These initiatives allow for a deeper
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understanding of the needs and challenges faced in everyday school life in relation to
inclusion. Understanding these nuances contributes to educational policies being
formulated more effectively.

The final reflection on the impact of this work is clear: the training of educators
cannot be seen as an isolated event, but must appear as a continuous process that feeds
the culture of inclusion in schools. The collective commitment to celebrating diversity
requires practical and persistent actions to overcome barriers, ensuring that all students,
regardless of their differences, have opportunities to contribute to a fair and welcoming
school environment. The study reaffirms that investing in teacher training is essential to

transform the educational reality, consolidating inclusion as a right for all students.
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