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ABSTRACT 
This article analyzes how administrative disciplinary processes are born in the daily life of 
public schools and universities, often being sustained by an order of discourse of power 
and knowledge, according to the concepts of Michel Foucault. The research explores how 
the micropowers present in school dynamics control knowledge and shape teachers' 
subjectivities, using the procedures that precede the establishment of disciplinary 
processes as control devices. In the construction of the State of the Art for the defense of 
the thesis with the theme that imbricates power and processes, 28 works were selected 
among theses, articles, and dissertations with the descriptors, disciplinary power, 
disciplinary administrative process, and education. The findings highlight the need to 
rethink these practices, evidencing the impacts of disciplinary power on pedagogical 
autonomy and educational dynamics. 
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INTRODUCTION 

THEORETICAL FOUNDATION 

The notion of disciplinary power, as developed by Michel Foucault, is associated 

with the control and normalization of individuals through institutional mechanisms. In his 

work Discipline and Punish, Foucault describes how modern institutions, including schools, 

operate according to a disciplinary logic that aims to produce docile and useful subjects to 

society. This disciplinary power is manifested through norms, sanctions, and surveillance 

devices that regulate the conduct of students and education professionals mainly. 

 The administrative disciplinary process regulates the public service, giving the 

public entity the discretionary power to institute it by constitutional and administrative 

principles, such as legality, morality, impartiality, and efficiency. This procedure is 

indispensable to understanding and organize public administration. However, between the 

materiality of an illegal conduct and its formal investigation, there are preliminary 

procedures that, within the scope of discretion, often operate within a logic of power. 

According to Meireles (2016, p. 145), the administrative disciplinary process is defined as 

an instrument aimed at investigating serious misconduct committed by public servants and 

other individuals subject to the functional regimes of certain public administration bodies. 

In this research, which analyzed 28 publications in journals and articles from the 

CAPES and IBITC platforms, we investigated the relationship between disciplinary power 

and the initiation of administrative proceedings. The results revealed that, in the context of 

public administration, the disciplinary power exercises the function of internally regulating 

functional infractions committed by civil servants and other people linked to public bodies, 

as pointed out by Meireles (2016, p. 145).   The disciplinary power "is the faculty to 

internally punish the functional infractions of civil servants and other persons subject to the 

discipline of public bodies and public administration services". This power, while organizing 

institutional dynamics, is also structured based on a logic that reinforces normative and 

hierarchical practices. 

 We also raise here the discussion about the microphysics of power, another 

Foucaultian concept that sustains the idea of a power that does not emanate exclusively 

from higher instances, but is dispersed in multiple daily relationships. In the school context, 

for example, this means that teachers, managers, and even the students themselves 

participate in the maintenance and reproduction of these disciplinary practices. In addition, 

the notion of biopolitics, as formulated by Foucault, allows us to understand how power is 
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not limited to repression but operates in the management of life and bodies on a population 

scale. Biopolitics is manifested in the regulation of behaviors, in the standardization of 

health, education, and discipline, demonstrating that control over bodies and behaviors 

goes beyond the walls of the school and extends to other social spheres.  

 

METHODOLOGY 

The research was based on the quantitative analysis of 28 academic papers that 

discuss the disciplinary administrative processes in universities and public schools. The 

selection criteria for these works included the relevance of the theme, the methodological 

approach, and the theoretical foundation. Scientific articles, dissertations, and theses 

available in academic databases were examined. 

After collecting the papers, a categorization of the main approaches used by the 

authors was carried out, identifying patterns and recurrences in discussions about 

disciplinary power in schools. Then, the qualitative analysis sought to relate these findings 

to Foucaultian concepts, showing how administrative disciplinary processes reflect the 

power dynamics described by the author. 

 

SUBJECTIVATION AND EVERYDAY CONTROL 

In the educational context, Foucault's theory of micro powers reveals subtle and 

everyday forms of control and influence that permeate relationships in small groups or 

individuals. Unlike centralized power, which is visible and recognized, micro powers act in a 

dispersed way, often imperceptibly. Operating in a decentralized manner, these 

micropowers shape attitudes, behaviors, and perceptions without resorting to direct 

coercion, but through implicit mechanisms of regulation and discipline. This Foucaultian 

perspective offers a detailed look at the power dynamics present in school interactions, 

showing how they create and reinforce invisible but effective control structures.  

 In schools, micro powers are evidenced in the daily relationships between teachers, 

managers, and other employees. How professors are evaluated, the institutional 

expectations regarding their conduct, the implicit rules of coexistence and even the 

informal practices of supervision among colleagues are examples of how these micro 

powers operate. These subtle and decentralized dynamics of control not only shape the 

behavior of teachers, but also influence their subjectivities, reinforcing institutional norms 

and values. By creating an environment of constant surveillance and regulation, micro 
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powers consolidate a discipline that does not depend exclusively on hierarchical 

impositions, but that manifests itself in daily interactions and institutional structures, limiting 

the pedagogical autonomy of teachers 

A From this perspective, the disciplinary power, present in the administrative 

disciplinary processes in public schools, is not restricted to the act of punishment itself, but 

manifests itself as a continuous process of molding the bodies and actions of individuals. 

The micro powers, when acting daily, construct the subjects through implicit norms that 

promote conformity and subordination. According to Deleuze's concept of capture, this 

dynamic involves the imprisonment of teachers in an institutional logic that restricts their 

actions and perspectives, nullifying their pedagogical freedom and weakening the 

autonomy necessary to fully exercise their role.  

 

FORMATION OF SUBJECTIVITIES  

  From Foucault's point of view, the mechanisms of surveillance and punishment 

present in the school context play a central role in the formation of teachers' subjectivities. 

When performing their functions, teachers internalize these institutional practices, often 

unconsciously, resulting in a process of self-control. This self-control makes teachers adjust 

their conduct to established norms, complying with institutional regulations without 

questioning them, in many cases. The fear of being evaluated or punished, combined with 

the pressure to meet the expectations of the school administration and society, creates an 

environment of constant insecurity and stress.  

This dynamic not only weakens the pedagogical autonomy of teachers, but also 

profoundly impacts their relationships with students and their educational practice, 

contributing to the perpetuation of the logics of power in the space of the students.  

From Foucault's point of view, power and knowledge are inseparable, operating 

together to define what knowledge is legitimized and how this knowledge should be 

transmitted and appropriated. Through surveillance and regulation devices, the school 

establishes norms that shape not only the pedagogical practices of teachers, but also their 

subjectivities. Thus, the control of knowledge reflects a logic of disciplinary power that 

seeks to ensure conformity and reinforce institutional hierarchies, limiting the autonomy of 

teachers and restricting their freedom to question or innovate in the educational space. 
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CONTROL OF DISCOURSES IN SCHOOLS 

One of the central concepts of Foucault's theory, which is directly related to 

disciplinary processes in schools, is the link between power and knowledge. Foucault 

argues that power and knowledge are not separate entities, but rather inextricably 

intertwined. Power not only imposes rules, but also defines what is considered legitimate 

and truly valid knowledge within a society. This "knowing" is used to shape the behaviors 

and attitudes of individuals, including especially teachers. It is through them that students 

are reached. 

The devices of power, according to Foucault, are sets of practices and structures 

that operate to establish norms and define truth in a given context. In a public school, or 

even in universities, the devices of power include formal regulations, but also everyday 

practices, such as the interaction between teachers and students, the way students are 

organized in the school space, and the types of discourses allowed in classroom 

discussions. What is considered "true" or "right" in school is often the result of a historical 

construction of power, in which certain knowledge is legitimized to the detriment of others. 

This control of discourses, as a device of power, is also manifested in administrative 

disciplinary processes. How are the complaints that will support the disciplinary processes 

in schools structured?  They often resort to norms and values that are presented as 

absolute, without considering the cultural, social, historical and political diversities in the 

school. The knowledge that underlies these disciplinary practices is often a normative 

knowledge that overlaps the concrete experience and contexts of the teachers. 

 

THE APPLICATION OF DISCIPLINARY POWER IN ADMINISTRATIVE DISCIPLINARY 

PROCEEDINGS 

 The administrative disciplinary process is an indispensable mechanism for the 

organization of public schools, ensuring the regulation of teaching conduct by constitutional 

and administrative principles. However, its application cannot turn into an arbitrary control 

device. It is essential to observe due process and ensure the full defense of teachers, to 

avoid abusive practices that seek to target dissidents or reproduce institutional inequalities.  

As Foucault proposes, disciplinary power transcends external imposition, also 

operating in the formation of teachers' subjectivity. By internalizing regulatory norms and 

practices, the teacher adjusts to institutional expectations and becomes a subject of self-

control, expanding the dynamics of surveillance present in the school. These conditions, if 
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applied in an unbalanced way, can limit pedagogical freedom, weakening the autonomy 

necessary for the construction of a fairer educational environment. 

 

CRITICAL ANALYSIS OF ADMINISTRATIVE DISCIPLINARY PROCESSES IN 

UNIVERSITIES AND PUBLIC SCHOOLS: A FOUCAULDIAN PERSPECTIVE 

PRESENTATION OF DATA 

From the quantitative analysis of 28 academic papers on disciplinary administrative 

processes (PADs) in public schools and universities, recurrent patterns were identified in 

the theoretical approaches and practical challenges faced by the actors involved. Among 

the main thematic axes, the following stand out: 

• The legal basis and constitutional principles applied to the PADs; 

• The use of disciplinary processes as an instrument of normalization and control 

in schools; 

• The impacts of the PADs on the subjectivity of those involved; 

• Alternatives and possible reformulations for the current disciplinary models. 

 

INTERPRETATION OF RESULTS 

The data reveal that the administrative disciplinary process, although supported by 

principles of legality, adversarial and ample defense, often operates as a mechanism of 

coercion and control. Michel Foucault's perspective on disciplinary power is essential to 

understand how these processes are inserted in a logic of surveillance and regulation of 

school behaviors. The occurrence book, for example, is a device that records and 

categorizes deviations, functioning as an instrument for subjectivating indiscipline. 

The disciplinary processes analyzed also demonstrate a tendency towards the 

bureaucratization of interpersonal relationships in the school, hindering dialogic mediation 

and reinforcing punitive dynamics. This phenomenon results in psychological and social 

impacts for both employees and students, increasing levels of tension and insecurity in the 

educational environment. 

 

DISCUSSION OF TRENDS 

The PADs in public schools seem to reflect a disciplinary heritage strongly structured 

in the normalization of behaviors. The predominance of punitive logic highlights the 

difficulty of the educational system in adopting alternative practices, such as conflict 
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mediation or the use of Conduct Adjustment Terms (TAC). Some studies suggest that such 

alternatives could reduce the judicialization of school conflicts and make the processes 

more pedagogical. 

Another trend identified is the influence of neoliberalism on the disciplinary 

management of schools. The search for efficiency and productivity in the public sector 

results in the intensification of control mechanisms and the individualized accountability of 

the agents involved. This reinforces a governance model based on risk management and 

continuous monitoring of subjects, expanding the scope of disciplinary power. 

 

CRITICAL CONCLUSION 

Administrative disciplinary processes in public schools show a paradox: if, on the 

one hand, they seek to guarantee institutional order and justice, on the other hand, they 

are instruments for the perpetuation of disciplinary power and the standardization of school 

bodies. The rigidity of the PADs often prevents more democratic and formative solutions, 

resulting in the intensification of conflicts and the alienation of those involved. 

Given this, it is necessary to rethink the current disciplinary structure and consider 

approaches that privilege dialogue, mediation and the collective construction of solutions. A 

change in this direction could minimize the negative effects of the punitivíssimo and 

promote a fairer and more inclusive educational environment. 
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