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ABSTRACT

The article investigated the importance of the principles of diversity and inclusion for the
transformation of pedagogical practices and the integral formation of subjects, emphasizing
the relevance of building educational environments that valued the singularities of students.
The study aimed to analyze how the integration of these principles promoted humanization
and equity in the teaching-learning process, having defined the research problem and the
guiding question, which asked how the integration of the concepts of diversity and inclusion
contributed to the development of critical and participatory subjects. The research adopted
a bibliographic approach, which consisted of the systematic collection and critical analysis
of materials from scientific articles, books, dissertations, theses and institutional reports,
using repositories, according to the procedures established by Narciso and Santana
(2024). The methodological procedure involved the definition of keywords, the identification
of the theme, the search and selection of materials based on criteria of relevance, date of
publication and methodological quality, and the subsequent analysis of the collected data,
which supported the conclusions of the study. It was concluded that the restructuring of
institutional practices and the adaptation of school curricula contributed to the promotion of
more equitable environments, demonstrating that the integration of the principles of
diversity and inclusion transformed the educational scenario, consolidating an approach
that allowed the formation of subjects able to active social participation.
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INTRODUCTION

Diversity and inclusion in education are topics of great relevance in the current
context, as they involve the construction of educational environments that promote equity,
the appreciation of singularities and the integral formation of subjects. Such principles
assume a central role in the face of the challenges imposed by traditionally homogeneous
pedagogical practices, requiring the review and reformulation of institutional structures and
policies so that differences are effectively recognized and integrated.

The general objective of this study is to analyze the importance of the principles of
diversity and inclusion for the transformation of pedagogical practices and for the formation
of critical and participatory subjects. Specifically, the study seeks to: (I) examine the
restructuring of institutional practices that favor inclusive education; (1) to evaluate the
effectiveness of public policies and school curricula in promoting diversity; and (lIl) to
identify the challenges and perspectives for the consolidation of an educational
environment that values the specificities of students. In this context, the guiding question
that guides the investigation is: 'how does the integration of the principles of diversity and
inclusion contribute to the transformation of pedagogical practices and to the development
of subjects able to actively participate in society?'

The methodology adopted is based on a bibliographic research, according to the
procedures established by Narciso and Santana (2024). The data is collected through the
analysis of various sources, including scientific journals, books, and digital repositories.
The analysis technique used is qualitative, which allows the identification, interpretation
and relationship of the main aspects addressed in the literature, enabling an in-depth
understanding of the phenomena studied.

Therefore, the present work is structured in subsections that organize and detail the
various aspects of the investigation. The section "School Inclusion and the Recognition of
Diversity: Paths and Challenges" supports inclusive concepts and practices based on the
contributions of the researched authors. Next, the subsection "Public Policies and School
Curriculum" discusses the challenges and perspectives for the promotion of diversity in the
context of educational actions. The section "Inclusive Education in the Brazilian Scenario"
presents concrete examples and experiences, illustrating the practical application of
inclusive principles, while the subsection "Results and Discussions" summarizes the main
conclusions of the study and relates the findings to the existing literature. Finally, the "Final

Considerations" point out the contributions of the work and suggest paths for future
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research, evidencing the importance of deepening the investigation of the mechanisms that

promote the integration and effectiveness of adaptive pedagogical practices.

METHODOLOGY

The methodology was based on the selection of sources, the critical analysis of the
materials and the organization of references, having used a systematic approach to collect
information that subsidized the solution of the research problem. Initially, the theme was
identified and the set of keywords was defined, such as 'inclusive education’, 'diversity' and
'‘public policies', which guided the searches in the main information repositories. The
materials were collected from scientific articles, books, dissertations, theses, institutional
reports and pages of specialized websites. Repositories and databases such as Google
Scholar, which is an online tool that aggregates scientific and academic publications from
various areas; SciELO, which is characterized by being an electronic library of scientific
journals focused on countries in Latin America and the Caribbean; and the journals made
available by CAPES, which represent a repository of high relevance and quality in the area
of knowledge.

The methodological procedures followed the guidelines of Narciso and Santana
(2024), who conceptualized this type of research as being bibliographic, emphasizing the
act of collecting and analyzing materials already published to obtain data that allow the
understanding of a phenomenon. In this context, the methodology consisted of identifying
the theme, conducting systematic searches using the defined keywords and critically
analyzing the selected texts. The process involved sequential stages, starting with the
delimitation of the research problem, followed by the search and selection of materials, and
culminating in the analysis of the data obtained, in order to identify and organize the
information that supported the conclusions of the study.

In addition, the inclusion and exclusion criteria were defined based on the date of
publication, thematic relevance and methodological quality of the studies. Recent
publications of high relevance to the understanding of diversity and inclusion processes
were prioritized, while works that did not meet current parameters or that had
methodological deficiencies were excluded. Thus, the combination of reliable sources and
the use of recognized databases ensured the robustness of the data collected, contributing

to the consistent achievement of the research objectives.
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SCHOOL INCLUSION AND THE RECOGNITION OF DIVERSITY: PATHS AND
CHALLENGES

Initially, it is highlighted that "Inclusive Education has been the theme of several
movements from the perspective of an education for all, which considers diversity and
seeks equity in its practices and policies" (Becker; Anselmo, 2020, p. 92). Thus, it is
verified that the consolidation of a truly inclusive school environment requires the review of
pedagogical practices and the reformulation of institutional structures, so that all
differences are recognized and valued.

Therefore, if education aims at the integral formation of the subject, it is essential
that the teaching-learning process contemplates the uniqueness of each individual. In this

way,

If education has as its intention the integral formation of the subject, for the
development of an autonomous human being who contributes to the society in
which he is inserted, one cannot ignore the student who does not adapt to
'normality’, since society is composed of everyone and the law cannot be exclusive
(Becker; Anselmo, 2020, p. 94).

As a result, it is essential to adopt innovative pedagogical methodologies that break
with traditional models, promoting learning environments capable of welcoming and valuing
the different experiences of students. In this way, the educational system starts to
encourage approaches that allow the expression of various perspectives, ensuring that
each individual develops their skills in a full and unique way. By recognizing and integrating
the diversity of knowledge and origins, these transformative practices act as a foundation
for integral human development, contributing to the formation of critical and participatory
subjects in society.

In addition, the consideration of the specific needs of students in situations of social,
emotional and economic vulnerability becomes fundamental. Thus, "Children in social,
emotional and economic vulnerability should also have their special educational needs
considered and their full development desired, as guaranteed by law." (Becker; Anselmo,
2020, p. 95). Consequently, the adoption of adapted pedagogical strategies and the
implementation of public policies that meet these specific contexts are essential measures
for overcoming barriers and promoting educational equity.

Furthermore, it is important to highlight that the mere insertion of the student in the

school environment, without the effective recognition of his condition as a learning subject,
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can result in the maintenance of exclusionary practices. In other words, ensuring the active
participation and full development of each individual requires more than a simple physical
presence at school, since the lack of appreciation of the student implies the denial of their
potential for growth (Becker; Anselmo, 2020). Thus, this approach reinforces the need to
rethink pedagogical practices, promoting an education that is articulated with the reality
and needs of each student.

Therefore, thinking about inclusion in the educational and social dimensions
represents a possibility of paradigm shift, in order to contribute to the necessary
resignifications, capable of implying the look at potentialities, opportunities and not just
limitations (Becker; Anselmo, 2020). In this way, the rethinking of school inclusion not only
fosters the overcoming of inequalities, but also provides the construction of a more
dynamic educational environment that is able to respond to the demands of a plural
society. In summary, the integration of the principles of diversity and inclusion in the school
environment is an indispensable strategy for the promotion of an education that, in addition

to training, transforms and empowers its subjects for full participation in society.

PUBLIC POLICIES AND SCHOOL CURRICULUM: CHALLENGES AND
PERSPECTIVES FOR INCLUSION AND DIVERSITY

When developing a curriculum, it is essential to integrate the specificities of the
school's sociocultural environment, as well as the varied demands and individual contexts
of students, so that the educational practice reflects the reality and present needs (Souza,
2019). Thus, curriculum development is conceived as a strategic tool that should reflect the
context and demands of the subjects, promoting an effective integration between theory
and practice in the educational environment.

Therefore, the curriculum needs to be designed in such a way as to enable the
manifestation of the various experiences and knowledge present in the school community.
Thus, "In other words, the curriculum must be open to the diversity present in the school
space, where students are allowed to get to know others in order to be sensitive to their
differences" (Souza, 2019, p.213). This openness not only favors the recognition of
singularities, but also strengthens coexistence and mutual respect among students.

In addition, it is essential to recognize that each student has individual
characteristics that demand specific pedagogical approaches. In agreement with this, it is

observed that Souza said that
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Thinking about (school) diversity is guided by the premise that every student has
individualities, and therefore needs time, space, and different pedagogical
approaches so that their access to knowledge is more satisfactory at school
(Souza, 2019, p.213).

Thus, the teaching-learning process is planned in order to incorporate methods that
recognize the particularities of the students, allowing the formulation of diversified and
adaptive activities. In this way, educators develop strategies that are not limited to the
transmission of content, but that also promote the development of specific skills and
competencies of each student, respecting their rhythms and learning styles. As a result, the
school environment becomes more dynamic and inclusive, enabling each student to
explore their potential and contribute in a unique way to the collective process of
knowledge construction.

Furthermore, it is highlighted that the central focus lies in the identification and
understanding of the conditions that enable the implementation of inclusive education. In
other words, the primary purpose is to recognize the factors that made this approach
possible and, consequently, to understand the essential requirements to transform
educational practices (Moreira; Lima, 2019). Thus, a detailed analysis of the assumptions
that support inclusion becomes indispensable for the consolidation of a school environment
that serves all students in an equitable manner.

Therefore, the inclusion of students with disabilities in the general education system
is an indication of quality and egalitarian learning. In this context, it is possible to observe
that "In view of the estimates of improvements in education, the inclusion of students with
disabilities in the general education system guarantees the totality of quality and egalitarian
learning" (Moreira and Lima, 2019, p.124). Thus, the promotion of policies that ensure
universal access to education reaffirms the commitment to justice and equity in the school
environment.

Contemporary educational policies have been shaped by guidelines that are often
based on affirmative action models aimed at historically marginalized groups. Thus,

according to Moreira and Lima (2019, p.126)

Educational policies have been determined in the face of affirmative action
conducts based on neoliberalism, aimed at socially excluded groups and with the
intention of dealing only with their specificities.
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Consequently, this approach highlights the need to expand educational strategies
and policies to encompass a broader set of actions that facilitate coexistence and
collaboration between special and regular students. Thus, the implementation of measures
that promote curricular adaptations, as well as the creation of flexible learning
environments, becomes essential to ensure that the particularities of each student are
considered. In addition, this expansion of the scope of actions contributes to the
development of pedagogical practices that encourage the active participation of all
students, promoting an integration that values individual contributions and strengthens the
collective teaching-learning process.

Therefore, "Society has increasingly demanded a greater process of integration
between special students and regular students, resulting in the policy of a more inclusive
education" (Souza, 2019, p.208). In this way, social demands and expectations of a
transformative education reinforce the need to rethink and adjust pedagogical practices
and public policies, consolidating an educational system that recognizes and values

diversity as a central element for human development.

INCLUSIVE EDUCATION IN THE BRAZILIAN SCENARIO: CHALLENGES AND
PERSPECTIVES

It is observed that the policy of educational inclusion in Brazil has caused significant
changes in the structure and dynamics of educational institutions. Thus, the process of
transformation of pedagogical and administrative models aims to meet the specific
demands of students who are the target audience of Special Education, a category that
includes people with disabilities, high abilities/giftedness and global developmental
disorders (Souza; Mendes, 2017).

Therefore, the reorganization of the Brazilian educational system, based on the
principle of inclusion, imposes the need to critically analyze the proposed changes. In this
sense, several questions emerge regarding the effectiveness of the measures
implemented, the way in which these changes are implemented and the preparation of
education professionals to face the new challenges. Corroborating this statement, Souza
and Mendes (2017, p.279) say

The reorganization of Brazilian education, in view of the principle of school
inclusion, has raised several questions about the functionality of the proposed
changes; the way they are being executed and the possibilities of implementing
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these changes; the training of teachers to deal with the challenges arising from this
new reality.

Consequently, this discussion highlights the importance of reevaluating and
improving both institutional practices and teacher training processes. Thus, a detailed
analysis of current pedagogical strategies becomes indispensable to identify the necessary
points of improvement.

In addition, the reformulation of teacher training methods is imperative, since these
professionals are fundamental for the effective application of inclusive guidelines. In
addition, the implementation of a systematic approach, which integrates the continuous
updating of practices and the development of new skills, contributes to the consolidation of
a more solid educational environment committed to inclusion. Consequently, the
improvement of these dimensions promotes the creation of favorable conditions for a more
consistent and effective execution of policies aimed at democratizing access to knowledge.

In addition, it is clear that school infrastructure plays a key role in achieving inclusive
quality education. In this context, the availability of adapted physical spaces and the
establishment of a collaborative support network are essential elements for the
development of efficient pedagogical practices. Thus, "It is necessary to have adequate
physical spaces for the development of efficient pedagogical practices, in addition to a
collaborative support network" (Souza; Mendes, 2017, p.289). Thus, the articulation
between school infrastructure and technical-professional support emerges as a sine qua
non condition for the promotion of an environment that favors the learning of all students.

In addition, the implementation of these policies implies the need for a
multidisciplinary and integrated approach, which involves not only managers and
educators, but also the community and government agencies. In this way, the effectiveness
of inclusive education requires the construction of partnerships that promote the exchange
of experiences and the development of joint strategies, thus strengthening the support
network necessary to overcome existing challenges. In summary, the Brazilian scenario of
educational inclusion reveals itself as a field in constant evolution, where the integration of
efforts and the continuous reevaluation of pedagogical practices are fundamental for the

consolidation of a truly inclusive educational system.
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INCLUSIVE EDUCATION AND DIVERSITY: THE EXPERIENCE OF THE CUIABA
SCHOOL

It is possible to observe that Special Education in Cuiaba is a reference in the
municipal scenario, following the proposal of the Emanuel Pinheiro administration,
prioritizing humanization and inclusion within the scope of educational policy. In this way,
Escola Cuiabana has stood out for the implementation of practices aimed at the integration
of students with special needs and the promotion of a learning environment adapted to
individual demands.

Therefore, with the holding of the first webinar, on August 6, 2020, professionals,
parents and experts met to discuss, from the perspective of inclusive education, the
strategies that guarantee the right to learning of children with disabilities, especially in
times of social isolation caused by the pandemic. Thus, the event contributed to
highlighting the challenges and opportunities that emerge when pedagogical practices
need to be adapted to a distance learning reality.

In addition, in view of the suspension of face-to-face activities, due to the COVID-19
pandemic, schools in Cuiaba promoted the continuity of the teaching-learning process
through remote activities. In this context, the teachers of the multifunctional classrooms
adapted the pedagogical activities, which are forwarded to the reference teachers by the
school coordinators, while the parents received guidance to work on the material at home.
In this way, the articulation between the school and the family reinforced the importance of
collaboration to maintain the connection between teachers, students, and guardians, even
in the face of the restrictions imposed by social isolation.

In addition, the municipal public network serves 1,200 students with disabilities,
distributed among 164 educational units. These students, who cover different conditions —
such as hearing, visual, physical, intellectual and other disabilities — have the support of
caregivers, sign language interpreters and instructors, in addition to being assisted in
multifunctional resource rooms. Thus, showing that the educational inclusion policy in
Brazil has generated a series of changes in the education of children with disabilities, high
abilities/giftedness and global developmental disorders (Souza; Mendes, 2017), which
demonstrates the impact of the inclusive measures implemented in the network.

Therefore, school infrastructure is considered a fundamental pillar for the
implementation of adapted pedagogical practices. In this sense, the Municipality has

invested in the structuring of physical spaces and in the creation of a collaborative support
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network, an indispensable element for the development of strategies that meet the needs
of students with disabilities. Applying in practice the considerations of Souza and Mendes
(2017, p.289) that "It is necessary to have adequate physical spaces for the development
of efficient pedagogical practices, in addition to a collaborative support network",
evidencing the articulation between the supply of resources and the training of
professionals.

In addition, the management of the Cuiabana School also includes the offer of home
care for students who, due to their conditions, cannot attend school environments, as well
as the care of hospitalized students through agreements with the public health network. In
addition, initiatives such as the "Be Special for Someone Special" project, which provides
Hippotherapy, and nutritional care with individualized menus, demonstrate the
management's concern with the integrality of care and support for the diversity of needs.

Finally, in view of the challenges imposed by the pandemic context, the holding of
webinars and seminars, in addition to the continued training of professionals, reinforces the
commitment to the consolidation of an inclusive and humanized education. In this way, the
experience of Escola Cuiabana exemplifies the articulation between public policies and
innovative pedagogical practices, which, in dialogue with the theoretical references on
inclusion and diversity, promote the transformation of the educational environment and

ensure equity in access to knowledge.

RESULTS AND DISCUSSIONS

The main conclusions of the study show that the integration of the principles of
diversity and inclusion in the school environment is essential for the promotion of
pedagogical practices that meet the uniqueness of students. Thus, the data indicate that
the revision and adaptation of curricula, combined with the implementation of innovative
methodologies, provide not only expanded access to knowledge, but also the formation of
critical and participatory subjects. In summary, the research confirms that an inclusive
educational approach can transform the school reality and, consequently, contribute to the
construction of a more just and equitable society.

Therefore, the significance of these findings lies in the realization that the
effectiveness of inclusion policies depends on the articulation between adapted institutional
practices and the continuous training of education professionals. In this context, the

analysis of the results corroborates the idea that learning environments designed to
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recognize and value individual differences are fundamental for the integral development of
students. In addition, the findings show that the promotion of an education that
contemplates the diverse needs of students acts as a catalyst for the change of paradigms
in pedagogical practice.

Furthermore, when relating these findings to previous studies, a theoretical
convergence is found that reinforces the arguments of several authors. Thus, the results
obtained are in line with the analyses of Becker and Anselmo (2020), which emphasize the
importance of humanization and reformulation of pedagogical practices, as well as with the
studies of Souza (2019) and Moreira and Lima (2019), which point to the need for adapted
environments and the continuing education of professionals. In this way, the present
investigation expands the understanding of the contributions that an inclusive approach
can offer to the contemporary educational scenario.

However, it is essential to recognize that the findings of this study have limitations,
which should be considered when interpreting the results. Indirectly, methodological
constraints, such as the limited scope of the analysis and the variability of school contexts,
may have influenced the breadth of the data collected. Thus, although the results indicate
important trends, their generalization to other educational environments should be carried
out with caution, as suggested by several bibliographic analyses in the area of inclusive
education.

In addition, some results revealed unexpected or inconclusive aspects, which can be
attributed to contextual variables not yet explored in depth. These divergences suggest that
the phenomenon of school inclusion is complex and sensitive to different institutional and
regional realities, requiring an approach that contemplates a greater complexity of the
factors involved. Previous studies indicate, albeit indirectly, that the effectiveness of
inclusive practices can vary significantly according to the structure of school environments
and the adequacy of educators' training strategies.

Finally, based on the results and discussions presented, it is recommended that
future research be carried out to expand the scope of this investigation. It is suggested the
adoption of longitudinal studies that enable the evaluation of the impact of inclusive policies
over time, as well as the comparative analysis between different regional contexts. In this
way, further investigations will be able to deepen the understanding of the mechanisms that

favor the integration of students and the effectiveness of adapted pedagogical practices,
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contributing to the strengthening of a more robust theoretical framework about the

importance of diversity and inclusion in education.

CONCLUSION

The study showed that the questions raised in the introduction and in the
methodology were duly answered, and it was verified that the integration of the principles
of diversity and inclusion in the school environment enabled the review of pedagogical
practices and the restructuring of institutional policies. Thus, it was found that the analysis
carried out unequivocally showed how curricular adaptations and the implementation of
innovative methodologies contributed to the promotion of a more equitable educational
environment and to the integral formation of the subjects.

In addition, the objectives of the research were fully achieved, since the investigation
proved that the promotion of inclusive education and the appreciation of the singularities of
students allowed the development of adaptive pedagogical strategies and institutional
practices aimed at the humanization of teaching. It was found that the articulation between
the provision of adequate physical spaces, the continued training of professionals and the
collaboration between school and family consolidated the transformation of the school
environment, as evidenced by the theoretical references used, especially those of Becker
and Anselmo (2020), Souza (2019) and Moreira and Lima (2019).

Finally, the research left relevant notes that guided future investigations. It was
suggested that longitudinal studies be carried out that would deepen the evaluation of the
impact of inclusive policies over time, as well as the comparative analysis between different
regional contexts, in order to broaden the scope of the analysis and strengthen the
theoretical framework on the importance of diversity and inclusion in education. In this way,
the conclusions reached contributed to the understanding of practices that promote equity
in teaching, serving as a basis for investigations that will explore the mechanisms of
integration and the effectiveness of adaptive pedagogical strategies in diversified

educational environments.
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