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ABSTRACT 
This study investigated how Education 4.0 could contribute to the transformation of 
teaching and learning in schools, considering the challenges and opportunities that arise 
with its implementation. The objective was to analyze the main characteristics of Education 
4.0, identify the implications of this approach for the school curriculum, educators, 
evaluation and the impact of technologies on the development of essential competencies 
and skills. The methodology adopted was a bibliographic research, which analyzed articles, 
dissertations, books and academic publications on the subject. The results indicated that 
Education 4.0 transforms the role of the educator, who ceases to be the transmitter of 
knowledge to become a facilitator of learning, requiring continuous training of teachers. 
Assessment was also identified as personalized and continuous, using data to adjust 
teaching to the individual needs of students. In addition, it was observed that the 
integration of technologies into the school curriculum provides a flexible adaptation in line 
with the demands of the labor market. In the final considerations, it was concluded that 
Education 4.0 offers important opportunities for educational innovation, but that its 
implementation faces significant challenges, such as the need for investments in 
infrastructure and the training of educators. It is recommended that future studies explore 
the effectiveness of teaching 4.0 methodologies and the analysis of public policies for 
effective implementation. 
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INTRODUCTION 

Education 4.0 emerges as an innovative concept that reflects the transformations 

that society is experiencing in the field of education. Influenced by the Fourth Industrial 

Revolution, this new educational paradigm integrates emerging technologies into teaching-

learning processes, seeking personalized, flexible learning in line with the needs of the 

twenty-first century. In the context of Education 4.0, digital tools, active methodologies, 

hybrid teaching, and gamification stand out as resources that transform the way we teach 

and learn, making education dynamic, collaborative, and interactive. This concept is based 

on the use of advanced technologies, such as artificial intelligence, big data, and the 

internet of things, to create learning environments connected with the digital world. 

Teaching and learning, in the Education 4.0 model, seek not only to transmit content, but 

also to develop essential skills for the contemporary world, such as critical thinking, 

creativity, collaboration, and the ability to solve complex problems. 

The justification for choosing this theme is related to the impact of technological 

innovations on pedagogical practices and educational curriculum. As the world transforms, 

education needs to keep pace with these changes to prepare students for the challenges 

ahead. Education 4.0 represents a response to these transformations, providing education 

connected to the demands of the labor market and the learning needs of students. 

However, the implementation of this educational model presents significant challenges, 

such as resistance to change on the part of educators, the lack of adequate infrastructure, 

and the need for continuous training of education professionals. These questions make the 

study of Education 4.0 essential to understand the potential for transformation in the 

current and future educational context. 

The question that guides this research is: how can Education 4.0 contribute to the 

transformation of teaching and learning in schools, considering the challenges and 

opportunities that arise with implementation? This question seeks to investigate how 

emerging technologies and new pedagogical approaches can be integrated into the school 

curriculum, impacting the teaching-learning process and preparing students for the digital 

future. In addition, it is intended to explore the implications of these changes for educators, 

students and school management. 

The objective of this research is to analyze the main characteristics of Education 

4.0, identifying the potentialities and challenges in the transformation of the educational 

process, based on a bibliographic search of relevant sources on the subject. The study will 
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focus on understanding how the integration of digital technologies in teaching can improve 

educational quality, while addressing the difficulties faced in implementing this new 

educational model. 

This text is structured in five main sections. In the first part, the introduction will be 

presented, which contextualizes Education 4.0, justifies its relevance and defines the 

problem question and the objective of the research. Next, the theoretical framework will 

address the key concepts related to Education 4.0, its characteristics and the technologies 

that support it. Next, development topics will be discussed, detailing the implications of 

Education 4.0 for curriculum, educators, and assessment. The methodology will explain the 

approach adopted for the bibliographic research and analysis of the selected sources. 

Finally, the topics of discussion and results will present the conclusions of the study, 

followed by the final considerations, which summarize the findings and suggest directions 

for future research.  

 

THEORETICAL FRAMEWORK 

The theoretical framework of this work is structured in order to provide a 

comprehensive understanding of the main concepts and approaches related to Education 

4.0. At first, the concept of Education 4.0, its definition and the factors that drive it, such as 

the Fourth Industrial Revolution and new technologies, will be discussed. Then, active 

methodologies, blended learning, collaborative learning, and gamification will be 

addressed, focusing on how these approaches align with the educational model proposed 

by Education 4.0. The integration of emerging technologies, such as artificial intelligence 

and big data, and their impacts on the educational process will also be explored. Finally, 

the role of educators and educational institutions in the adaptation and implementation of 

this new model will be analyzed, considering the challenges and opportunities that arise 

with the adoption of digital technologies in education.  

 

THE INTEGRATION OF EDUCATION 4.0 WITH THE SCHOOL CURRICULUM 

The role of educators in Education 4.0 is undergoing a significant transformation, 

leaving behind the traditional model of knowledge transmission to adopt a dynamic and 

collaborative approach. According to Melo and Oliveira (2019), the teacher is no longer the 

center of the learning process and becomes a facilitator, mediating knowledge and 



 

 
REVISTA ARACÊ, São José dos Pinhais, v.7, n.2, p.8413-8428, 2025  

8416 

encouraging students to develop critical and creative skills, necessary for the twenty-first 

century. 

This shift requires integrating digital technologies into the curriculum, promoting 

active student participation and encouraging autonomous learning. According to Burd 

(2021), this curricular transformation should encompass not only the adoption of new 

technological tools, but also a resignification of the role of teaching itself: 

 

The traditional curriculum can be changed to be considered a successful resume in 
the digital age. First, it must contemplate the social, political and cultural aspects 
and be thought of in terms of the formation of a protagonist, creative citizen with a 
planetary vision of the world. Second, if this curriculum has these characteristics, 
digital technologies must be integrated into curricular activities, since they are 
already part of the contemporary society that is digital, mobile and connected. 
Students at the beginning of the twenty-first century already have a different 
behavior due to the fact that they have these technologies, although the classroom 
has not yet been transformed to know how to take advantage of the experiences 
that these students have (Burd, 2021, p. 49). 

 

In addition, active methodologies play an essential role in this new educational 

scenario, as they shift the focus of learning to the student himself, encouraging problem-

solving and knowledge construction. According to Burd (2021): 

 

Active methodologies focus on the subject of learning. The responsibility for 
learning now lies with the student, who has to assume a participatory posture, in 
which he solves problems, develops projects and, with this, creates opportunities 
for protagonism, creativity and the construction of his knowledge. In addition, it 
creates opportunities for values, beliefs and issues about citizenship to be 
developed, as has already been observed in the works in maker spaces. The 
interesting thing is that this student already has this behavior outside the classroom, 
when he uses digital technologies to express himself, communicate and develop a 
series of activities. However, this is being done, in many cases, without guidance 
and without educational commitment. The classroom and life outside it seem like 
two worlds that are distant (Burd, 2021, p. 51). 

 

Therefore, Education 4.0 requires the teacher to act as a mediator of knowledge, 

promoting active and meaningful learning, in which students use digital technologies in a 

guided and purposeful way Teacher training and continuous training are key elements for 

the successful implementation of Education 4.0 in schools. As Gauer (2021) and Leask 

(2022) point out, the use of new technologies requires educators to acquire specific skills, 

not only to operate digital tools, but also to integrate these technologies pedagogically and 

effectively into the teaching process. For this, it is essential that teachers receive continuing 

education that prepares them for the new educational demands, providing them with the 
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necessary knowledge to use technologies creatively and critically. Training should be seen 

as a continuous and dynamic process, capable of meeting the new needs that arise with 

the evolution of digital tools. 

While implementing Education 4.0 offers diverse opportunities, it also presents 

significant challenges for educators. As Silva, Silva and Cunha (2020) mention, teachers 

face difficulties in integrating technologies efficiently into pedagogical practices, due to the 

lack of adequate infrastructure and resistance to change on the part of some professionals. 

In addition, as Burd (2021) points out, adapting to this new model requires a considerable 

effort on the part of educators, who need to update themselves to keep up with the 

evolution of technologies and teaching methodologies. However, these difficulties can be 

overcome with institutional support and appropriate training policies, which offer educators 

the necessary tools to face the challenges of Education 4.0, allowing them to take 

advantage of the opportunities that arise with technological innovation.  

 

THE ROLE OF EDUCATORS IN EDUCATION 4.0 

Evaluation in Education 4.0 takes on a new format, adapting to new pedagogical 

and technological demands. The use of new assessment models aims not only to measure 

the performance of students, but also to track the continuous progress of their learning in a 

dynamic and personalized way. According to Melo and Oliveira (2019), traditional 

assessment, which focuses on tests and exams, is being replaced by flexible approaches 

focused on the learning process, using digital tools that allow an analysis of student 

development. This new model seeks to measure competencies and skills effectively, 

considering the context of Education 4.0, in which learning is seen as a constant process 

and not as an isolated event. 

In this scenario, the incorporation of information and communication technologies 

(ICTs) becomes essential to enhance learning and accompany this transformation in the 

evaluation model. As Consolo points out,  

 

[...] With the passage of time, new information and communication technologies 
(ICTs) emerge, such as: new perspectives of cinema, technological advancement of 
radio and the introduction and massification of television in societies. This 
technology will be part of the social life of all citizens, resulting in new perspectives 
for education (Cônsolo, 2020, p. 98).  
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Thus, teachers need not only to mediate knowledge, but also to understand and 

integrate these innovations into the teaching-learning process. In addition, the evolution of 

technologies in education accompanies social and economic changes that impact the role 

of educators and the way students interact with knowledge. As Cônsolo (2020) points out, 

society at the time was hierarchical, as well as education was a privilege only of the rich 

social classes. The "less favored, or with lower purchasing power, in general, did not go to 

school, they usually learn by working with their parents, which was called 'learning by 

doing" (Cônsolo, 2020, p. 49). This history reinforces the need for constant adaptation of 

teaching to new social demands, making the teacher a facilitator of learning, capable of 

articulating innovative methodologies that dialogue with the contemporary technological 

context. 

Personalized assessment is one of the main components of Education 4.0, allowing 

each student's progress to be monitored individually, according to their needs and learning 

paces. As Silva, Silva and Cunha (2020) state, the use of data generated by digital 

platforms and big data tools makes it possible to analyze student performance, offering 

insights for the adaptation of teaching. Based on this monitoring, teachers can create 

personalized teaching strategies that better meet the difficulties and needs of each student, 

promoting effective and student-centered learning. Thus, evaluation is no longer just a 

measurement instrument, but also a tool for the individualized development of students. 

However, the implementation of evaluation systems in Education 4.0 presents 

significant challenges. Burd (2021) highlights that, although digital technologies offer great 

opportunities for the personalization of assessment, the adoption of such systems requires 

an infrastructure and the overcoming of barriers such as resistance on the part of 

educators and the lack of preparation of schools to deal with the data generated. In 

addition, Gauer (2021) points out that the use of data-based assessment systems requires 

continuous training of teachers, who must be trained not only to interpret the data, but also 

to apply the information obtained in a pedagogical and constructive way, ensuring that the 

assessment translates into teaching strategies that contribute to student learning. Thus, the 

implementation of these new evaluation models depends on the creation of adequate 

conditions for their effective use, including the training of educators and the adaptation of 

schools to new educational technologies.  
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EVALUATION IN EDUCATION 4.0 

Assessment in Education 4.0 proposes new models for measuring students' 

progress and learning, with a greater focus on continuous and personalized analysis of 

their performance. Instead of being limited to traditional tests, the current model seeks to 

measure the development of skills and abilities over time, through digital tools that allow 

dynamic monitoring. According to Melo and Oliveira (2019), this new focus on evaluation is 

the result of the need for a flexible system adapted to the nature of Education 4.0, in which 

learning is seen as a continuous process and not as a mere sum of punctual results. In this 

way, evaluation is no longer just a measurement of the knowledge acquired, but an 

instrument to support the student's development. 

In addition, personalized evaluation, made possible by the use of technologies, has 

become one of the main tools in Education 4.0. The use of data generated by digital 

platforms allows for an accurate analysis of individual student performance, adapting 

teaching to their specific needs. According to Gauer (2021), the integration of technologies 

such as big data and artificial intelligence can provide insights into the difficulties and 

advances of each student, allowing teachers to adjust their pedagogical approaches 

effectively. With the collection and interpretation of this data, it is possible to offer student-

centered teaching, adjusting to their learning pace and providing an inclusive and effective 

environment for the development of the necessary skills. 

However, the implementation of these new evaluation systems faces significant 

challenges. Burd (2021) states that the adoption of technologies in assessment depends 

on an adequate infrastructure and overcoming the resistance of educators who often do 

not feel prepared to deal with digital assessment tools. In addition, Leask (2022) points out 

that the change in evaluation models requires continuous training of teachers, enabling 

them not only to use technological tools, but also to interpret the data generated and use 

them in a pedagogical way. These challenges must be addressed to ensure that 

assessment in Education 4.0 fulfills its function of promoting students' learning and 

continuous development. 

Education 4.0 also has a significant impact on the training of students, since the 

technologies present in this model influence the development of essential skills for the 

twenty-first century. As Silva, Silva, and Cunha (2020) point out, digital tools enable the 

improvement of skills such as critical thinking, creativity, and problem-solving skills, skills 

valued in the labor market. In this context, technology is not just a teaching tool, but a 
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means for students to develop the skills they need to thrive in a digitized and 

interconnected world. 

In addition, preparing for the future is a fundamental aspect of Education 4.0, as it 

contributes to the formation of critical and entrepreneurial citizens. Gauer (2021) argues 

that Education 4.0 prepares students not only for the job market, but also for life in society, 

stimulating the ability to innovate, to make informed decisions, and to deal with the 

challenges of the contemporary world. Thus, by integrating technologies into the 

educational process, Education 4.0 not only trains students for professional performance, 

but also prepares them to be autonomous, creative, and responsible citizens, capable of 

contributing to social and economic transformation. In this way, Education 4.0 not only 

adapts education to the needs of the market, but also offers a humanistic education, 

essential for the personal and collective development of students.  

 

METHODOLOGY 

The research adopted for the development of this work is characterized as a 

bibliographic research, with the objective of analyzing and reviewing academic works and 

articles on the theme of Education 4.0, as discussed by Santana, Narciso and Fernandes 

(2025). The approach used is qualitative, focused on the interpretation and understanding 

of the theoretical contributions on the educational transformations that arise with the 

integration of new technologies in teaching, according to the guidelines of Santana and 

Narciso (2025). For data collection, books, dissertations, scientific articles and other 

specialized publications were selected, using resources such as academic databases 

(Google Scholar, Scielo, ProQuest), as well as specialized journals and repositories of 

universities and educational institutions. The research was carried out based on the 

reading and critical analysis of these sources, seeking to identify the main trends and 

challenges of Education 4.0, as well as the implications of these changes for the teaching 

and learning processes. As instruments, critical reading and content analysis tools were 

used, allowing the organization of information in a structured and coherent way.  

The table below presents the references selected for the research, organized 

according to the descriptors author(s), title as published, year and type of work, providing a 

clear view of the sources used to support the bibliographic research. 
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Chart 1 – References Selected for the Research 

Author(s) Title as published Year Type of Work 

MELO, M. S. S. de; 
OLIVEIRA, E. A. A. 

Q. 

Distance Education: Challenges of 
the modality for Education 4.0. 

2019 Journal of 
Technologies and 

Education 

OLIVEIRA, E. F. Teaching geography and education 
4.0: paths and challenges in the era 

of innovation. 

2019 Amazon Journal on 
Geography Teaching 

CÔNSOLO, A. T. G. Education 4.0: where we will stop. 2020 Management 

SILVA, R. C. M.; 
SILVA, M. V. R.; 
CUNHA, E. C. 

Chronicles and Phrases: Education 
4.0: What connects you? 

2020 SENAI Bahia 
Repository 

GAUER, J. I. S. Education 4.0 and its developments 
in the educational process: 

knowledge about hybrid and maker 
education. 

2021 Dissertation 
(Master's Degree) – 
Integrated Regional 

University of Alto 
Uruguai and the 

Missions. 

BURD, O. Education 4.0. 2021 hrenatoh.net 

LESSA, E. T. F. Emerging paradigms of education 
4.0: a case study at the Federal 

Institute of Brasilia. 

2021 Dissertation 
(Master's Degree) – 
University of Brasília 

NOGUÊZ, S. M. V. Active methodologies in education 
4.0. 

2021 Scientific Journal 
Educ@ção 

LEASK, B. R. Internationalization of the 
curriculum: evolving towards 

education 4.0. 

2022 In: 
Internationalization of 

Higher Education: 
Practices and 
Reflections. 

SANTANA, A. C. A.; 
NARCISO, R.; 

FERNANDES, A. B. 

Exploring scientific methodologies: 
types of research, approaches, and 

practical applications. 

2025 Revista Caderno 
Pedagógico – 

Studies Publicações 
e Editora Ltda. 

Source: authorship. 

 

After inserting the table, it is possible to observe the sources that supported the 

theoretical analysis, allowing an understanding of the contributions of each author to the 

study of Education 4.0. The organization of the references was carried out chronologically, 

in order to highlight the evolution of discussions on the subject over time, providing a solid 

basis for the conclusions that will be presented in the following topics.  

 

RESULTS AND DISCUSSION 

The Word Cloud above highlights the frequent and significant terms present in the 

frame of reference. These terms, such as 'Education 4.0', 'Technologies', 'Teaching', 

'Learning', 'Methodologies', and 'Skills', emerge as central elements that will be addressed 

in the following topics, in the results and in the discussions of this study. 
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Image 1 - Word Cloud 

 
Source: authorship 

 

Through this visual representation, it is possible to observe the keywords that 

emerge from the analyzed content, evidencing the fundamental aspects that permeate 

Education 4.0 and its implications in the current and future educational scenario. These 

words reflect the areas of greatest focus in the study, such as innovation, personalization of 

teaching, evaluation, teacher training, and the digital transformation of education.  

 

IMPACT OF EDUCATION 4.0 ON THE TRAINING OF STUDENTS 

The impact of Education 4.0 on the training of students is great, as technologies 

influence the development of essential skills and abilities for the twenty-first century. The 

use of digital tools in the school environment allows students to develop skills such as 

critical thinking, complex problem solving, creativity, and collaboration. Melo and Oliveira 

(2019) highlight that the use of emerging technologies, such as artificial intelligence and 

augmented reality, provides students with a dynamic and interactive learning environment, 

in which they are challenged to think critically and creatively, indispensable skills in today's 

digitized world. In addition, these technologies make it possible for students to acquire an 

understanding of the contents, not only through traditional teaching methods, but also 

through the active exploration of new resources, which makes learning meaningful. 
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Preparing for the future is one of the main contributions of Education 4.0, especially 

with regard to the formation of critical and entrepreneurial citizens. As Silva, Silva and 

Cunha (2020) point out, Education 4.0 aims to prepare students not only for the job market, 

but also for life in society, stimulating skills that go beyond technical knowledge, such as 

the ability to innovate and make informed decisions. This approach is essential to form 

individuals capable of dealing with constant technological and social changes, developing 

not only technical skills, but also interpersonal and ethical skills, which are essential for 

building a just and equal society. In this sense, Education 4.0 contributes to the creation of 

an inclusive and accessible educational environment, in which all students, regardless of 

their backgrounds or social conditions, have the opportunity to become critical, innovative 

citizens prepared to face the challenges of the future. 

In this way, Education 4.0 not only prepares students for the job market, but also 

empowers them to become agents of social transformation. Gauer (2021) reinforces that 

by integrating technologies into the educational process, Education 4.0 enables students to 

develop a set of skills that makes them adaptable and resilient in the face of rapid changes 

in the contemporary world. This comprehensive training, which combines the development 

of technical and social skills, is essential for the formation of citizens who, in addition to 

being well prepared for their professions, can also contribute positively and responsibly to 

society. 

 

CHALLENGES AND OPPORTUNITIES OF IMPLEMENTING EDUCATION 4.0 IN 

SCHOOLS 

The implementation of Education 4.0 in schools faces several challenges, with 

barriers to the adoption of new technologies and methodologies being one of the main 

obstacles. Resistance to change on the part of educators and managers, as well as the 

lack of preparation to deal with digital tools, are factors that hinder the integration of 

technologies into daily school life. As Silva, Silva and Cunha (2020) point out, many 

teachers still feel insecure in using new technologies, which can result in a slow and partial 

adaptation of Education 4.0 in the school environment. In addition, the overload of work 

and the lack of time to train are also difficulties faced by educators in the implementation of 

this new teaching model, which requires significant efforts to promote the continuous 

training and engagement of education professionals. Thus, the change in the role of the 

educator, from a transmitter of content to a facilitator of learning, does not occur 
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automatically, but depends on a gradual process of adaptation to the new demands of 

Education 4.0. 

In addition to internal barriers in schools, the role of public policies and investments 

in educational infrastructure are fundamental for the effective implementation of Education 

4.0. Barreto (2020) argues that, in order for schools to fully adopt digital technologies, there 

needs to be institutional support, both in terms of financial resources and public policies 

that encourage educational innovation. Investments in infrastructure, such as the provision 

of adequate equipment, quality internet access, and appropriate digital platforms, are 

essential to create an environment conducive to the implementation of new teaching 

methodologies. As Melo and Oliveira (2019) state, the absence of a solid technological 

infrastructure can result in inequality in access to educational technologies, limiting learning 

opportunities for a significant portion of students. Therefore, for Education 4.0 to be 

successfully implemented, it is essential that public education policies invest in creating an 

environment that favors the use of technologies in an equitable way, ensuring that all 

schools have the necessary conditions to adopt these innovations effectively. 

 

FUTURE PERSPECTIVES OF EDUCATION 4.0 

The future prospects of Education 4.0 are promising, as emerging technologies are 

expected to continue to play a central role in transforming educational processes. As Melo 

and Oliveira (2019) point out, it is expected that, in the coming years, Education 4.0 will 

become integrated with the use of artificial intelligence, big data, and other digital tools, 

allowing for the personalization of teaching. In addition, the use of these technologies 

should promote dynamic, data-driven learning focused on the individual needs of learners. 

In this context, hybrid education and project-based learning emerge as fundamental 

strategies for the future of teaching. As Gauer (2021, p. 169) points out: 

 

Blended learning and project-based learning are strategies that are consolidated in 
this scenario, allowing students to play an active role in the construction of their own 
knowledge. In this way, technology should be seen not only as a tool, but as a 
means to enhance meaningful and contextualized educational experiences. 

 

Thus, the evolution of Education 4.0 will bring flexibility to the curriculum, allowing 

learning to adjust to the pace and style of each student, favoring the construction of 

knowledge in a collaborative and interactive way. Education in the future will therefore be 

increasingly shaped by technology, not only in the use of digital tools, but also in the 
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adaptation of teaching and assessment methodologies. As Gauer (2021) and Burd (2021) 

point out, technology will continue to influence the way teaching and learning are 

organized, creating connected and interactive environments in which students will have the 

opportunity to learn in an autonomous and personalized way. The implementation of data-

driven learning systems and artificial intelligence will allow educators to track student 

progress in real-time, adjusting their pedagogical strategies according to the needs 

observed. In this way, the role of the educator will increasingly be that of a facilitator of 

learning, using technologies to promote student-centered teaching. Thus, Education 4.0 will 

not only transform teaching methods, but will also contribute to the formation of critical, 

creative citizens prepared for the challenges of an ever-changing world. 

 

FINAL CONSIDERATIONS 

The final considerations of this study aim to present the main findings, answer the 

research question and discuss the contributions of the study, in addition to reflecting on the 

need for new studies to complement the findings. The central focus of the research was to 

understand how Education 4.0 can contribute to the transformation of teaching and 

learning in schools, considering the challenges and opportunities that arise with its 

implementation. Throughout the work, the main characteristics of Education 4.0 were 

discussed, its implications for the school curriculum, teacher training, learning assessment, 

and the impact of technologies on the development of essential skills and abilities for 

students. 

The first important finding of this study concerns the transformation of the role of the 

educator in the context of Education 4.0. It was observed that, with the adoption of new 

technologies and methodologies, the teacher is no longer just a transmitter of knowledge 

and starts to act as a facilitator of the learning process. This new role requires continuous 

training and deepening of technological skills, as well as a change in the way of 

approaching content and interacting with students. The training of educators proved to be 

fundamental for the successful implementation of this educational model, being an 

essential factor to overcome the barriers of resistance to change and ensure a pedagogical 

practice aligned with the demands of Education 4.0. 

Another relevant finding was the finding that evaluation in Education 4.0 is 

presented continuously, using technologies to monitor students' progress in an 

individualized way. The use of data to personalize teaching and evaluate student 
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performance has shown to be a growing trend, offering effective monitoring adjusted to the 

needs of each student. However, the implementation of these new evaluation models 

presents significant challenges, such as the lack of adequate infrastructure and resistance 

on the part of educators, who need to be trained to interpret and apply the data in a 

pedagogical way. 

The analysis of the integration of Education 4.0 with the school curriculum also 

revealed that there is a substantial change in pedagogical practices and curriculum 

structure. Personalising teaching and adapting the curriculum to new technologies is 

essential to ensure that students develop the skills they need for the future. However, for 

this adaptation to be effective, it is essential to support public policies and investments in 

educational infrastructure, which ensure equitable access to technologies, in school 

contexts with limited resources. 

Education 4.0 has proven to be an effective strategy to prepare students for the 

challenges of the future, promoting the development of skills such as creativity, critical 

thinking, and problem-solving. Technological transformation in the educational environment 

is an ongoing process that requires the engagement of everyone involved in the education 

system, including managers, teachers, students, and families. Adapting to this new model 

requires effort, but the benefits for student development and the improvement of the 

teaching-learning process are significant. 

Although this study has presented important insights into the implementation of 

Education 4.0, there are still gaps that need to be explored. Empirical research on the 

effectiveness of teaching methodologies 4.0, the analysis of the impact on student 

performance and the comparison of results from different educational contexts are topics 

that can be addressed in future studies. In addition, it is necessary to deepen how public 

policies can be effective in the implementation of Education 4.0 in schools in contexts of 

social and economic inequality. 

In summary, Education 4.0 has the potential to transform teaching and learning, 

providing a dynamic, personalized education aligned with the needs of the twenty-first 

century. However, for this transformation to be carried out, it is necessary to overcome the 

structural, formative and technological challenges that still limit its implementation. The 

continuity of studies on Education 4.0 is essential to better understand its practical and 

theoretical implications and to optimize teaching strategies that are aligned with this new 

educational reality. 
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