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ABSTRACT 
This integrative literature review aims to understand the process of welcoming very young 
children and parents into the collective environment. For the selection of articles, the 
following descriptors were used: adaptation, very young child, daycare, and parents in 
Portuguese, English and Spanish, with the combination of the Boolean operator AND and 
OR. The articles were collected in the following databases: Capes, Web of Science, and 
EBSCO journals, considering the period from 2014 to 2022. The number of articles selected 
for full reading was 21 publications, which led to the discussion of five categories: 
adaptation and reception of babies from maternal separation; foster care as a right of the 
child and the family; collaboration between teachers and the family; acceptance of parental 
social and cultural identities; and parental individuation as a process of conscious 
acceptance. The results demonstrate that the adaptation of babies as a parental process 
lived in trust generates greater security in maternal separation from the child. Foster care, 
as a right of the child and the family, should be more respectful of social and cultural 
identities. The collaboration between school and family in the foster care process provides 
parental individuation of less suffering. Shared care and education practices strengthen the 
child's development and the self-knowledge of mothers and fathers. 
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INTRODUCTION 

Certainly, humanized reception as a place of right has been the subject of debate 

since the significant increase in enrollment of very young children in Brazilian daycare 

centers and preschools. (BARBOSA, 2013; COUTINHO, 2016; KRAMER; NUNES; PENA, 

2020). Increasingly, mothers and fathers move on to professional life and seek the 

alternative shared care of grandparents, aunts and professionals who come to constitute a 

new family configuration around the child and a "social support network" (BRASIL, 2006, p. 

24). 

Studies show that, for families, the welcoming process means a moment of 

experiences of anguish, fear, pain and anxiety (MARTINS et al., 2014; SILVA; LUZ, 2019; 

VERCELLI; NEGRÃO, 2019). This is an important gap to be investigated, as there are life 

stories of children and families in the different contexts of the Brazilian territory who 

experience difficulties in having their voice heard (FRIEDMANN, 2022). There is a need to 

improve the adaptation period as a welcoming process, contributing to the field of research 

in early childhood (CARVALHO, 2005; CASANOVA, 2016; FERRÃO et al., 2017). In this 

sense, the present integrative review is justified, whose objective is to understand the 

process of welcoming very young children and parents in the collective environment. 

 
METHODOLOGY 

The study is an integrative literature review (WHITTEMORE; KNAFL, 2005). It is a 

method that summarizes the past of empirical or theoretical literature to provide the most 

comprehensive understanding of a particular phenomenon (BROOME, 2000). An analysis 

of the knowledge already built in previous studies on the subject was based on six stages, 

according to BOTELHO, CUNHA and MACEDO (2011). 

For Sampieri, Collado and Lucio (2013), the selection of documents usually begins 

broadly and narrows as the researcher returns to the initial question. The movement of 

literary search is not always linear (BROOME, 2000). The guiding question of the 

integrative literature review was: How is the process of welcoming very young children and 

parents in the collective environment? 

 
PROCEDURES 

The review was carried out with the following descriptors in Portuguese, Spanish and 

English: adaptation, very young child, daycare, parents in Portuguese; adaptation, very 
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small child, daycare, parents in Spanish; adaptation, very young child, nursery, parents in 

English. The combination of descriptors was performed with the Boolean operator AND and 

OR. 

The databases consulted were: Capes Journals, Web of Science and EBSCO for 

bringing together a considerable amount of articles from the fields of education. The 

inclusion criteria used were: theoretical and empirical articles that dealt with education, 

early childhood, early childhood education in the period between 2014 and 2022, in 

Portuguese, Spanish, and English. The exclusion criteria were: articles prior to 2014; in 

languages other than Portuguese, Spanish and English; repeated articles and articles with 

studies in the areas of Administration, Economics, Public Policy, Nutrition, Medicine, 

Foreign Affairs, Health and Primary, Elementary, Secondary and Academic Education. 

First, the titles of the articles found were read to verify whether they met the criteria 

previously determined. Afterwards, the abstracts were read and, subsequently, the selection 

of the articles for the reading of the full text followed the criteria defined in the figure 

(attached at the link). 

 
RESULTS 

The documents in Portuguese, Spanish and English were first searched with the 

descriptors in Portuguese for the Capes Journals, with the descriptors in English for the 

Web of Science and EBSCO databases. In this first stage, 4658 (four thousand six hundred 

and fifty-eight) references were obtained, of which 258 (two hundred and fifty-eight) were 

references from the Capes Journal Database, 1861 (one thousand eight hundred and sixty- 

one) from the Web of Science and 2539 (two thousand five hundred and thirty-nine) from 

EBSCO. Using the inclusion and exclusion criteria described above, all documents prior to 

2014 were excluded, obtaining the result of 2468 (two thousand four hundred and sixty- 

eight) documents, excluding all documents that were not articles, resulting in 2217 (two 

thousand two hundred and seventeen) articles. In total, 1562 (one thousand five hundred 

and sixty-two) articles from the areas of Health, Medicine, Nutrition, Economics, 

Administration, Public Management, Law, Primary, Elementary, Secondary and Academic 

Education, Psychiatry, Special Education and Linguistics were excluded. After reading the 

titles, 612 (six hundred and twelve) repeated articles and articles from the areas of 

Educational Management, Educational Law, Nutrition, Environment, Nursing and 

Psychopedagogy were excluded, resulting in 43 (forty-three) articles, 14 (fourteen) of which 
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were from Capes, 11 (eleven) from Web of Science and 18 (eighteen) from EBSCO for the 

reading of the abstract. After reading the abstract, 22 (twenty-two) articles were excluded 

because they did not meet the inclusion criteria, leaving the final result of 21 (twenty-one) 

articles for full reading. The analysis of the articles was done using a tabular instrument, 

which contains the data found on the selected publications: year of publication, title of the 

article, author(s), source of location, research objectives, nature of the research, theoretical 

framework, methodology, results and conclusion of the study. 

After the articles were organized, an expanded discussion regarding the content of 

the articles was initiated. Eight articles in Portuguese from Brazil, one study in Spanish from 

Spain, and 12 articles in English from the following countries: Germany, Australia, Canada, 

China, Croatia, United States, England, and Sweden were identified. The 12 studies in 

English come from Germany, Australia, Canada, China, Spain and the United States, with 

two studies from Croatia and Sweden and three studies from England. 

In total, it was observed that 11 studies are in the area of Education with an 

emphasis on the adaptation and reception of babies and very young children in a collective 

environment of daycare and preschool, and on the reception shared by family members, 

grandparents and professionals, while their parents need to return to the professional 

environment. 7 studies were found that are in the area of Psychology and deal with the 

adaptation and reception of babies and very young children in a collective environment of 

daycare and preschool and about the feelings, anxiety and fear expressed by mothers and 

fathers during the process. Among these, 3 studies are in the area of Social Pedagogy and 

deal with the adaptation and reception of babies and very young children in situations 

shared by a social program with an emphasis on music, songs and rhythms in the circle of 

women and children; about the reception experienced by families in situations of social 

vulnerability and poverty, and about the reception of children in a collective environment of 

immigrant groups and due to Covid 19. 

Regarding the methodologies of the studies presented in Table 1, 12 articles present 

qualitative methodology (MARTINS et al., 2014; RAHMQVIST; WELLS; SARKADI, 2014; 

SIME; SHERIDAN, 2014; LAVELLE, 2015; GABRIEL; LOPES, 2016; GABRIEL et al., 

2017; BARRS; DRURY, 2017; VERCELLI; NEGRÃO, 2019; SEHN; LOPES, 2019; SILVA; 

LUZ, 2019; LIU; TOBIN, 2021; SCHESTAG et al., 2021), three articles quantitative 

methodology (ÁLVAREZ et al., 2020; MIKOVIC; TOT, 2020; HU et al., 2021) and six articles 

describe mixed, qualitative and quantitative methodology (PÊSSOA et al., 2016; LING; 
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TIBBETS; SCHARFE, 2017; VISKOVIC; JEVTIC, 2017; DEGOTARDI; SWELLER; 

PEARSON, 2018; BECKER; PICCININI, 2019; GRÖNLUND; ÖUN, 2020). The participants 

in these studies were mostly adults: educators, teachers, mothers, fathers, grandparents, 

and caregivers. The studies by Martins et al., (2014), Sime and Sheridan (2014), Lavelle 

(2015), Barrs and Drury (2017), Ling, Tibbets and Scharfe (2017), Becker and Piccinini 

(2019), Sehn and Lopes (2019), Vercelli and Negrão (2019) and Liu and Tobin (2021) 

presented infants and young children as participants. 

From the results shown in Table 1 (attached at the link), it is possible to see that all 

the studies found were empirical and used as data collection instruments: questionnaires, 

interviews, field observations, reflection circles, photographs, written and recorded records 

conducted with babies and very young children in daycare centers and preschools, 

teachers, mothers, parents, grandparents, family members and professionals belonging to 

the locus of each article researched. In quantitative studies, Álvarez et al. (2020) use the 

School-Family Relationship Scale (MARTÍNEZ-GONZÁLEZ, 1994) and descriptive 

analyses comparing groups of women and families. Mikovi and Tot (2020) use 

questionnaires (ANTULIC, OPIC and TOT, 2016) and analysis of results from the Shapiro- 

Wilk Test. The questionnaire used by Hu et al. (2021) was the MIXED instrument (HONG, 

2004), with analysis in SPSS 19 and use of parental belief tests (AIKEN; WEST, 1991). 

In the studies by Martins et al., (2014), Rahmqvist, Wells and Sarkadi (2014), Sime 

and Sheridan (2014), Lavelle (2015), Gabriel and Lopes (2016), Gabriel et al., (2016), 

Pêssoa et al (2016), Barrs and Drury (2017), Becker and Piccinini (2019), Sehn and Lopes 

(2019), Silva and Luz (2019), Vercelli and Negrão (2019), Grönlund and Öun (2020), 

Schestag et al., (2021), Liu and Tobin (2021), the semi-structured interview, was the most 

used instrument. 

Based on the inclusion and exclusion criteria, it was observed that the articles come 

from the fields of Education, Psychology and Social Pedagogy. The studies by Gabriel and 

Lopes (2016), Gabriel et al. (2017), Sehn and Lopes (2019), Becker and Piccinini (2019), 

Silva and Luz (2019) deal with the importance of a safe and trusting support network 

around the mother and father, encouraging the process of welcoming babies and very 

young children in daycare and preschool and parental knowledge; in the studies by Sime 

and Sheridam (2014), Lavelle (2015), Álvarez et al., (2020) the participation and 

collaboration between parents and teachers in the reception of very young children was 

observed. In the articles by Barrs and Drury (2017), Viskovic and Jevtic (2017), Mikovic and 
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Tot (2020) and Hu et al., (2021), the integration of parental perceptions and family cultural 

values in the daycare and preschool environment was addressed. In the studies by Martins 

et al., (2014), Pessôa et al., (2016), Gabriel et al., (2017), Vercelli and Negrão (2019), Sehn 

and Lopes (2019), Silva and Luz (2019), the adaptation and reception of babies in daycare 

centers in the relationship with mothers, families, their beliefs and alternative care at the 

time of separation from children were presented. The importance of career, profession, 

gender, and family in the decision of mothers and fathers were deepened in two studies: 

Degotardi, Sweller and Pearson (2018) and Grönlund and Öun (2020). The transformation 

of paternal involvement throughout the babies' adaptation period was found in two articles: 

Gabriel and Lopes (2016) and Becker and Piccinini (2019); the incorporation of parents and 

grandparents into the routine of infants and very young children was seen in the study by 

Liu and Tobin (2021). In addition, three articles, Rahmqvist, Wells and Sarkadi (2014), Ling, 

Tibbets and Scharfe (2017) and Schestag et al., (2021) state that parental prevention 

programs favor humanization in encounters between individuals, respect, values and 

dialogue. Also, the development of parental awareness from strategies applied in children's 

education was investigated in the article by Rahmqvist, Wells and Sarkadi (2014). 

As for the theoretical references indicated in the articles, which refer to the 

separation and detachment of mother and father in the adaptation and reception of babies 

and very young children in the daycare environment, Bowlby is highlighted in the articles 

Gabriel et al., (2017), Vercelli and Negrão (2019), Liu and Tobin (2021). Ainsworth, on the 

other hand, is referenced in the studies of Sime and Sheridan (2014), Becker and Piccinini 

(2019), Liu and Tobin (2021) and Winnicott in the articles by Gabriel et al., (2017), Sehn and 

Lopes (2019), Vercelli and Negrão (2019) and Schestag et al., (2021). In turn, 

Bronfenbrenner is indicated in the studies by Barrs and Drury (2017), Álvarez et al., (2020), 

Mikovic and Tot (2020) to emphasize the importance of forming a support network for 

parents and children with daycare professionals. Lavelle's article (2015) emphasizes 

Foucault, as a philosophical foundation in the emergence of the phenomenon of distancing 

in public organizations and the importance of social responsibility in parental participation in 

contexts of vulnerability and poverty. The meaning of interactions in the socio-historical 

construction of relationships in the school community is discussed from Vygotsky in the 

article by Barrs and Drury (2017). The processes of social vulnerability in the diversity of 

parental cultural realities are analyzed taking Bourdieu's reference in Sime and Sheridan 
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(2014). Thus, studies on the very young child have been based mainly on Bowlby, 

Ainsworth, Winnicott and Bronfenbrenner. 

A greater number of studies (VERCELLI; NEGRÃO, 2019; LIU; TOBIN, 2021) with an 

emphasis on theoretical approaches to mother-child attachment (BOWLBY, 1984), and on 

the quality of mother-child interaction (SEHN; LOPES, 2019; BECKER; PICCININI, 2019) 

for child development, following the reference of Ainsworth (1978) was verified. Other 

studies deal with the function of maternal care for the positive adaptation of the baby in the 

daycare center and are based on Winnicott (1982, 2006), regarding the theme of mother- 

child distancing (SEHN; LOPES, 2019; VERCELLI; NEGRÃO, 2019). However, the biggest 

concern is to create an environment of trust. The importance of the teacher's role as an 

agent of change in empathetic communication with families is emphasized. The studies 

emphasize that the attitude of mutual collaboration provides an increase in the quality of 

transactional interaction between the child and his environment, teachers and families, 

following the perspective of Bronfenbrenner (1989). Understanding the meaning of 

collaboration and mutual partnership in the environment of daycare centers and preschools 

favors the quality of relationships in the preschool environment for the achievement of 

common goals, such as the needs of families and healthy child development (MIKOVIC; 

TOT, 2020). 

Other studies emphasize that, through human relationships, shared feelings, fears 

and anxieties worked through reliable support networks, in the participation and 

collaboration of dialogue circles, the role of mothers and fathers, grandparents, family 

members, caregivers, teachers and managers can contribute to the process of adaptation 

and reception of babies and very young children in the collective environment to be more 

individualized and less mechanized. 

As for the data analysis in the articles found, in the article by Vercelli and Negrão 

(2019), the qualitative analysis is carried out based on Lüdke and André (2013), with 

observation favoring the researcher's personal contact with the participants to deal with the 

researched phenomenon. The categories mentioned in the first phase of the research are: 

a) direct experience as the best tool for verifying an event; b) the observer can resort to his 

knowledge and personal experiences to understand the phenomenon studied; c) 

approximation of the subjects involved in the research in the apprehension of meanings that 

are expressed by the participants; d) observation techniques to favor the capture of new 

data on the phenomenon studied; e) observation in data collection is considered the best 
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tool to communicate in various situations (VERCELLI; NEGRÃO, 2019). In the second 

phase of the research, the semi-structured interview is highlighted (LÜDKE; ANDRÉ, 2013), 

to make clarifications and corrections in order to understand the phenomenon expressed by 

the participant (VERCELLI; NEGRÃO, 2019). 

Qualitative content analysis based on Bardin (2016) was used to address categories 

on the factors associated with the baby's non-adaptation to daycare (MARTINS et al., 

2014). The categories raised in this study were: a) the baby's temperament; b) parents' 

feelings linked to the separation of parents and babies and the inclusion of other people in 

the child's daily life; c) parenting beliefs and practices related to other alternative care; d) 

parents' attitudes towards daycare; e) parents' feelings related to the child's entry into 

daycare (MARTINS et al., 2014). For the quantitative analysis of the data, obtained from the 

GIDEP questionnaire - Group of Social Interaction, Development and Psychopathology 

(1998a), the Nvivo8 Software was used (MARTINS et al., 2014). 

Silva and Luz (2019) followed the content analysis based on Bardin (2016) and 

raised categories on the complex relationship between conceptions and practices 

(MINAYO, 2012): the function of guard and its relations with trust, security and well-being, 

conflicts and spatial-temporal dimensions of sharing (SILVA; LUZ, 2019). The central 

category discussed in the study is the sharing with the children's families in the care and 

education of daily life and its constitutive elements of conjugation in space-time, 

conceptions of childhood, child and education. 

Sehn and Lopes (2019) analyzed clinical reports based on Epstein (2011) to treat the 

records of content manifested by the participants. Becker and Piccinini (2019) emphasize 

the discourse of psychoanalysis in the sense of building communication between the 

participant and the researcher. In the analysis of the quality of the interaction between the 

mother and the child from 12 to 18 months of age by Becker and Piccinini (2019), the 

Mother-Baby instrument NUDIF/CRESCI - Childhood and Family Center (PICCININI et al., 

2011b) was used. Pederson, Moran and Bento (2013) also used the Maternal Behavior Q- 

sort (MBQS), arriving at the following categories: a) being aware of the child's signals, 

assessing the mother's awareness of the child's needs; b) efficacy and response, 

evaluating the mother's response to the child's signals; c) positive affect, evaluating the 

different forms of affection and emotions of the mother in the relationship with the child; d) 

rejection, to deal with whether the mother rejects the child; e) synchrony, to deal with the 

involvement between mother and child in adapting to the environment; f) control and 

 

REVISTA ARACÊ, São José dos Pinhais, v.6, n.2, p.1222-1245, 2024 

1229 



interference, to deal with the way the mother responds to the child's behavior (BECKER; 

PICCININI, 2019). 

The analysis of the video recordings in Liu and Tobin (2020) was based on Adair and 

Kurban (2019). This ethnographic research method seeks to combine the use of videos in 

the preschool environment to analyze the situations collected in the focus group recordings 

at minimal levels. They look for the movements of bodies in the daily practices of parents 

and grandparents when children enter daycare in the Chinese and North American contexts 

(LIU; TOBIN, 2020). 

For Lavelle (2015), the beginnings that children make in the collective environment of 

daycare can be different when families are welcomed with affection and human warmth. 

The analysis of data from focus group interviews was done by the multilevel method and by 

the multiperspective method, according to Pole and Morrison (2003). In the article by 

Lavelle (2015), the concern with studying people in an objective way was highlighted, but 

also with learning about them and with them in the construction of their discourses, 

following the reference of Spradley (1980), in everyday interactions. An analysis based on 

the structured theory of Glaser and Strauss (1967) arrived at five categories about the 

"Parent-Child Mother Goose"3 (PCMG) parental program, which were called: a) mothers' 

reports about PCMG facilitating the bond with the child; b) PCMG is a resource for new 

parenting tools; c) PCMG is an instrument of social interaction; d) mothers' reports describe 

warm dialogues between the facilitators; and e) reports of mothers who would like to repeat 

the experience at the PCMG (LING; TIBBETS; SCHARFE, 2017). 

 
DISCUSSION 

The analysis of the studies based on Bardin (2016) led to the survey of five 

categories on the reception of very young children and the parental experiences lived. 1) 

Adaptation and reception of babies from maternal separation (MARTINS et al., 2014; 

BECKER; PICCININI, 2019; SEHN; LOPES, 2019; SILVA; LUZ, 2019; VERCELLI; 

NEGRÃO, 2019); 2) Foster care as a right of the child and the family (DEGOTARDI et al., 

2018; ÁLVAREZ; MARTÍNEZ-GONZÁLEZ; RODRÍGUEZ-RUIZ, 2020; GRÖNLUND; ÖUN, 

2020); 3) Collaboration between teachers and the family (PÊSSOA et al., 2016; VISKOVIC; 
 

 

3 Parent-Child Mother Goose (PCMG) is a parenting program that promotes maternal guidance through the 
sharing of songs, songs and rhythms with children, respecting the customs and culture of local communities 
(SCHARFE, 2011). 
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JEVTIC, 2016; BARRS; DRURY, 2017; SILVA; LUZ, 2019; HU et al., 2021); 4) Acceptance 

of parental social and cultural identities (PÊSSOA et al., 2016; BARRS; DRURY, 2017; 

LING; TIBBETS; SCHARFE, 2017; VERCELLI; NEGRÃO, 2019; LIU; TOBIN, 2021); and 5) 

Parental individuation as a process of conscious acceptance (RAHMQVIST; WELLS; 

SARKADI, 2014; SCHESTAG et al., 2021). 

In this article we will be presenting the first two categories. 

 
ADAPTATION AND RECEPTION OF BABIES FROM MATERNAL SEPARATION 

The first category first demonstrates the emphasis on the dimension of adaptation 

during the family's transition to the daycare environment (MARTINS et al., 2014; BECKER; 

PICCININI, 2019; SEHN; LOPES, 2019; VERCELLI; NEGRÃO, 2019). Adaptation is 

presented in its characteristics, context and quality of interaction established between the 

mother and the caregiver. It seeks to study the separation and secure attachment of the 

mother and child based on Bowlby's attachment theory (MARTINS et al., 2014; VERCELLI; 

NEGRÃO, 2019); child development from the separation of the mother is based on 

Ainsworth (SEHN; PICCININI, 2019); and the influence of the subjective experiences of 

families on the child's adaptation to daycare (MARTINS et al., 2014). Stable bonds between 

teachers and children are indicated as favoring the adaptation period (VERCELLI; 

NEGRÃO, 2019). The impact of daycare on mother-child interaction and the reasons for 

dependence are analyzed from Winnicott (BECKER; PICCININI, 2019; VERCELLI; 

NEGRÃO, 2019). The role of transitional objects in the child's adaptation is studied 

(VERCELLI; NEGRÃO, 2019), and the reasons for the baby's non-adaptation to daycare 

(MARTINS et al., 2014). Investigating the use of transitional objects in the child's entry into 

daycare, for Vercelli and Negrão (2019), demonstrates the importance of the process of 

adaptation and reception in the daycare respecting the duration of one to three weeks, such 

as the time that the child remains in the institution and the modification of the child's entire 

daily life (ROSSETTI-FERREIRA et al., 2011). The change of context between the family 

environment and the collective environment, for some families, can be challenging. The 

reasons given are: baby being the center of attention; the child's temperament; feelings 

linked to the separation between parents and the child in the inclusion of other people in the 

child's daily life; parenting beliefs and practices related to other alternative care for the child; 

attitudes towards daycare; and feelings related to the mother and father when the child 

enters the daycare center (MARTINS et al., 2014). 
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FOSTER CARE AS A RIGHT OF THE CHILD AND THE FAMILY 

Degotardi, Fenech and Beath (2018) deal with the complex reasons that lead 

Australian parents to decide to start adapting and welcoming babies and children in 

daycare and preschool. Grönlund and Öun (2020) study the right that Swedish parents of 

babies have for the stress caused by the double workday. The need for support in child care 

is evident when women need to follow the long journey in the profession. On the other 

hand, parents in rural areas need a preschool that serves a regular number of hours to 

work in the labor market for an irregular time. Especially for mothers in rural regions in 

Spain, there are difficulties in their participation in the education of children (ÁLVAREZ; 

MARTÍNEZ-GONZÁLEZ; RODRÍGUEZ-RUIZ, 2020). 

Next, it is presented how each of the two categories responded to the objective of 

understanding the reception of the child and the parents in the collective environment. 

(1) In the transition process between the family and the collective environment, the 

safe detachment of babies (BOWLBY, 1984) is influenced by the temporal factor in the 

planning of caregivers, teachers, mother and child (AHNERT et al., 2004; MARTINS et al., 

2014; VERCELLI; NEGRÃO, 2019). The separation between mother and child presents 

more predictable results when the three-week time is respected (ROSSETTI-FERREIRA et 

al., 2011). As well as when transitional objects (WINNICOTT, 1971) facilitate the adaptation 

process, providing calm and less anxiety for the child (VERCELLI; NEGRÃO, 2019). The 

child's satisfaction avoids regression in the process of separation between mother and child 

(RAPPOPORT; PICCININI, 2001). The child's non-adaptation can be caused both by 

maternal anxiety (BOWLBY, 1960) and by parental beliefs not considered by the institution 

(LIU; TOBIN, 2021). A child's difficult temperament can also affect the subjects involved in 

the process (MARTINS et al., 2014). 

In addition, the parents' decision to include the child in the daycare center involves 

the presence of greater tension, feelings that may determine the future adaptation process 

(DUMONT-PENA; SILVA, 2018; SILVA; LUZ, 2019). For, for Aisworth et al. (1978), the 

quality of the interaction between the mother and child determines the entire progress of the 

process of adaptation and reception in the collective environment (BECKER; PICCININI, 

2019). The organization and emotional maturity of both mother and child (WINNICOTT, 

2006, 2011) indicate whether there is an integration of individuals in the generation of 

separation movements (SEHN; LOPES, 2019). Also the process of the child's adaptation 

(WINNICOTT, 1971, 1998), the relationships of adults, parents and teachers, established in 
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an environment of trust, generate results with less suffering for the subjects (GABRIEL; 

LOPES, 2016; GABRIEL et al, 2017; VERCELLI; NEGRÃO, 2019). 

(2) To enroll babies and very young children in daycare and preschool, several 

reasons are demonstrated before the parents' decision-making (DEGOTARDI et al., 2018). 

From dealing with the expectations of looking for an institution for the child to be full-time 

due to the parental work schedule, or needing institutionalized part-time care for the child 

(SOLLARS, 2016). The families' differences can be welcomed in partnership by the 

teachers, forming a school community (EPSTEIN, 2011). For Lister (2003), it is a challenge 

experienced by countless mothers and fathers today, to reconcile the professional journey, 

financial independence and family. The stress caused by the accumulation of family tasks is 

accepted as a right to transform tension into time of shared care (GRÖNLUND; Öun, 2020). 

Since, the individualization of the woman in the maternal role can be less painful when she 

assumes the need for help in the care of the child. Thus, the child's care journey shared in 

shifts between the couple, grandparents and professionals is considered a familiarization 

process (LOHMANN; ZAGEL, 2016). 

For Álvarez, Martínez-González and Rodríguez-Ruiz (2020), daycare and preschool 

institutions are considered by teachers as sociais centers, where several groups interact 

with each other as microsystems (BRONFENBRENNER, 1979). The participation of 

families in schools, in the perception of teachers, proves to be a different partnership 

(EPSTEIN et al., 2002). On the one hand, the greatest difficulty for families is to establish 

relationships and coexistence in urban centers, due to the numerous parental activities. On 

the other hand, despite the greater involvement of families from more remote areas, public 

access to daycare centers in rural areas needs to be rethought (ÁLVAREZ; MARTÍNEZ- 

GONZÁLEZ; RODRÍGUEZ-RUIZ, 2020). 

 
CONCLUSION 

The objective of the present study is to understand the process of welcoming very 

young children and parents in the collective environment. The reception of babies and very 

young children in public daycare centers needs to consider, from the beginning of the 

transition, the bond between the mother, the father and the child. Stable relationships 

between adults, teachers and parents prove to be the essential element in the effort for the 

collective preschool environment. 
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The child and the family have the right to live quality daily experiences in the 

collective environment (BRASIL, 1988). The social benefits for all child development that 

interactions provide are emphasized, even though the social and economic changes in 

today's contemporary society directly affect families who seek shared care for the child in 

order to return to the field of work. For this reason, we emphasize the importance of 

caregivers, teachers and professionals in the daycare environment, for the recognition and 

satisfaction of families for the processes experienced. 

This review indicates the need for greater teacher grounding on the complexity of 

families' emotions in the reception of children in the child environment (HAYASHI; 

KARASAWA; TOBIN, 2009). The valorization of cooperation between teachers and families 

during reception is emphasized (MIKOVIC; TOT, 2020; HU et al, 2021). If, on the one hand, 

we highlight the diversity of experiences lived in the separation between mother and child, 

on the other hand, there is the challenge of providing a support network for families, which 

can respect a longer time of coexistence in preschool environments. 
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