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ABSTRACT

The article analyzed pedagogical leadership as an essential element for educational
transformation in the context of basic education. The objective was to understand how
pedagogical leadership and school management can be developed to promote
engagement, innovation and inclusive practices in educational institutions. The study
addressed issues related to the impact of this leadership on school performance and the
creation of a culture of collaborative learning. The methodology adopted was the
bibliographic research, which consisted of the organization and analysis of theoretical
references and relevant empirical studies, enabling the construction of a broad foundation
on the subject. The discussions were organized into four axes: the impact of pedagogical
leadership on school engagement; its influence on the improvement of teaching and
learning; the transformative practices of school management, with emphasis on democratic
management and the use of digital technologies; and strategies to inspire school teams in
search of a more collaborative and efficient educational environment. As a conclusion, it
was found that pedagogical leadership, when structured in a democratic and inclusive way,
has the potential to significantly transform the quality of teaching and promote more
equitable and innovative educational results. In addition, the need for future studies that
explore the long-term impacts of this approach and its interactions with digital technologies
was identified. Thus, the relevance of pedagogical leadership as a strategic tool for
overcoming contemporary challenges in basic education was reinforced.
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INTRODUCTION

Pedagogical leadership has been widely discussed as one of the fundamental pillars
for the promotion of transformative educational practices, especially in the context of basic
education. In a scenario marked by growing challenges, such as the need for inclusion,
innovation, and adaptation to contemporary demands, understanding the elements that
constitute effective school management has become essential. In this sense, the theme of
pedagogical leadership stands out for its ability to directly impact school performance, the
quality of teaching, and the strengthening of a culture of collaborative learning.

The research sought to understand how pedagogical leadership and school
management can be developed to promote transformative practices in basic education.
The central question addressed was: 'how can pedagogical leadership stimulate
engagement, participation and educational transformation in different contexts?' To answer
this question, the study adopted as a methodology the bibliographic research, which
allowed to organize, interpret and elaborate the theoretical foundations related to the
theme. This approach was conducted based on theoretical and empirical contributions from
previous studies, enabling a reasoned analysis.

The discussions were organized into four main axes. In the first, the relationship
between pedagogical leadership and the engagement of school teams was analyzed,
emphasizing the importance of practices that promote belonging and co-responsibility. In
the second axis, the direct impact of pedagogical leadership on the quality of teaching and
learning was discussed, highlighting the effectiveness of this model in comparison with
other leadership styles. The third axis addressed the transformative practices of school
management, emphasizing the relevance of democratic management and the use of digital
technologies as tools for innovation and inclusion. Finally, it was explored how school
managers can inspire their teams through collaborative and participatory practices,
creating an environment favorable to educational transformation.

Therefore, this article was structured to present the contributions and implications of
pedagogical leadership in the context of basic education, highlighting results that show its
transformative impact and discussing the challenges and possibilities related to the theme.
With this, it was sought to contribute to the strengthening of educational practices and

stimulate new research that can broaden and deepen the understanding of this field.
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CULTIVATING SCHOOL LEADERSHIP AND ENGAGEMENT

Transformational pedagogical leadership emerges as an essential force for the
consolidation of an effective learning culture in educational institutions. According to
Roberto and Weinstein (2023, p. 5), "pedagogical leadership plays a central role in creating
a culture of learning within schools". This perspective highlights the relevance of
collaborative practices that involve managers, teachers, and the entire school community,
promoting a continuous learning environment. In this sense, understanding the dynamics of
this leadership requires the analysis of processes that integrate democratic management
and educational policies.

In this context, Souza (2009, p. 125-126) states that

[...] Democratic management is understood here, then, as a political process in
which the people who work in/about the school identify problems, discuss,
deliberate and plan.

This definition places pedagogical leadership as a key element for collective
engagement, ensuring that decisions are based on dialogue and the active participation of
the entire school community. Thus, the ability to inspire and mobilize teams is not limited to
managerial functions, but takes on a transformative role that positively impacts pedagogical
practices and educational outcomes.

In addition, Santos and Castro (2020, p. 6) point out that

Considering that school management is an educational policy, it is essential to
analyze the historical and political characteristics contained in the official
documents that regulate it.

Such a perspective reinforces the need for leadership that goes beyond normative
interpretation, seeking to implement educational guidelines in a contextualized and
coherent way with the specificities of the school community. In this sense, transformational
pedagogical leadership connects directly with the critical analysis of these legal
frameworks, promoting practices aligned with the challenges and opportunities of the
contemporary educational scenario.

In addition, Roberto and Weinstein (2023, p. 5) reinforce that transformational
pedagogical leadership has the power to "inspire teachers and other members of the
school community by promoting a collective vision of the future". This type of leadership

fosters a sense of belonging and co-responsibility, driving the development of innovative
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practices and the strengthening of bonds between team members. Thus, school managers,
by adopting inclusive and participatory strategies, expand the possibilities of educational
transformation.

Finally, by integrating these aspects, it is evident that transformational pedagogical
leadership is an indispensable component for the success of educational institutions. Its
impact lies in its ability to align institutional objectives with the demands of a diverse and
constantly changing school community. In this way, by creating a learning culture centered
on dialogue, critical analysis, and cooperation, pedagogical leadership not only transforms
the school environment but also contributes significantly to the advancement of society as

a whole.

PEDAGOGICAL LEADERSHIP AND ITS IMPACT ON TEACHING AND LEARNING

Pedagogical leadership stands out as a key approach to promoting the quality of
teaching and learning in schools. Bolivar (2010, p. 45) emphasizes that "pedagogical
leadership aims to improve teaching and learning", emphasizing its central role in the
transformation of educational practices. This vision reflects the need for management
focused not only on administrative functioning, but also on strengthening the teaching and
learning process. Therefore, studies show that the effectiveness of this form of leadership
can be even more relevant when compared to other leadership styles.

In this sense, Robinson, Lloyd and Rowe (2014) highlight, based on a meta-
analysis, that pedagogical leadership has three to four times greater impact on student
learning than transformational leadership. This conclusion shows how focusing on direct
pedagogical practices, such as class supervision and continuous support for teachers, can
generate more significant results. In addition, the authors suggest that the active
involvement of educational leaders in the processes of pedagogical planning and
monitoring is essential to achieve such results.

However, the implementation of pedagogical leadership practices faces significant
challenges, especially due to the organizational complexity of schools. Roberto and
Weinstein (2023, p. 9) note that "the organizational complexity of schools significantly
affects the implementation of pedagogical leadership practices". This finding highlights how
structural and cultural factors can hinder the application of leadership strategies that are
effective and integrated into the school context. Thus, it is essential to create collaborative

spaces that favor communication and coordination among team members.
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In addition, collective meetings have proven to be valuable instruments for
strengthening pedagogical leadership practices. According to Roberto and Weinstein
(2023), these moments are recognized by teachers as important spaces for support and
guidance, in which pedagogical decisions can be discussed and refined collectively. This
approach not only fosters a more collaborative work environment but also encourages
teacher autonomy and engagement in the search for effective educational solutions.

On the other hand, Silva and Alves (2012, p. 678) point out that

The dissemination of managerial principles in the management and organization of
school work reinforces the deconcentration of tasks and the reduction of autonomy
in the effective decision-making process.

This critical analysis points to the risks associated with excessively bureaucratic
management, which can limit the autonomy of educators and compromise the ability of
pedagogical leadership to positively influence student learning. Thus, it is necessary to
balance the decentralization of tasks with the promotion of an environment that values
shared decision-making.

Therefore, pedagogical leadership, when implemented in a strategic and
collaborative manner, has the potential to significantly transform school dynamics and
improve educational outcomes. Its impact is amplified through practices such as class
observation, constructive feedback, and the promotion of spaces for dialogue and
reflection. However, its effectiveness depends on overcoming organizational challenges
and creating an environment that values the autonomy and active participation of all actors

involved in the educational process.

SCHOOL MANAGEMENT AND LEADERSHIP: TRANSFORMATIVE PRACTICES IN
BASIC EDUCATION

School management plays a key role in promoting effective educational outcomes,
especially when combined with engaged and reflective leadership. Oliveira, Pato, Santos
and Pereira (2023, p. 2) point out that "considering the centrality of school management for
school results, this article presents a survey of articles involving the concepts 'school

management' and 'school leadership™. This survey allows us to identify the conceptual
nuances that guide management and leadership practices, offering theoretical subsidies for

practical application in the context of basic education.
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Based on a "topographic review", as described by the authors, the objective was to
map the national academic production and highlight the methodological and thematic
trends of 70 articles analyzed (Oliveira et al., 2023, p. 2). The analysis revealed that topics
such as democratic management and participation in schools are among the most
explored, highlighting the need to create spaces for inclusion and dialogue in the school
environment. In this way, management practice in basic education can benefit from
approaches that integrate participatory methodologies into the school routine, encouraging
the engagement of teachers, students and the community.

In addition, the articles analyzed also addressed conceptual themes in the field of
school management, exploring positions of approximation or distancing in relation to
central concepts (Oliveira et al., 2023, p. 9). Such conceptual reflections are essential to
support the pedagogical practice, since they contribute to the adaptation of management
strategies to the specificities of the school environment. Thus, by aligning theory with
practice, managers can implement more coherent and effective educational policies.

In the context of digital technologies, Narciso et al. (2024, p. 405) point out that
"digital technologies offer significant opportunities to improve the quality of life of autistic
people, allowing them to express themselves and connect in innovative ways". This point
highlights the transformative potential of technology as a tool for inclusion, which can also
be incorporated into school planning to promote both socialization and cognitive
development of students with specific needs. In this way, school leaders have the
opportunity to apply technological resources not only as pedagogical tools, but also as
catalysts for inclusive and equitable education.

At the same time, Moran (2004, cited in Santana et al., 2021, p. 2090) highlights that
"society needs innovative people, who adapt to new challenges, possibilities, jobs, and
situations". From this perspective, it is up to school leadership to encourage practices that
stimulate creativity and innovation among students and teachers. By implementing
strategies that combine democratic management and the use of digital technologies,
managers can promote an educational culture aligned with contemporary demands,
preparing students to face the challenges of the future.

Therefore, the analysis carried out by Oliveira et al. (2023) offers a valuable
overview of the theoretical and practical paths of school management and leadership.
Combined with the benefits brought by digital technologies, as highlighted by Narciso et al.

(2024), educational management can be transformed into a powerful instrument to foster
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engagement and inclusion in the school environment. Thus, leadership in basic education
should be seen as a continuous process of learning and adaptation, in which theory and

practice complement each other to transform the educational reality.

INSPIRING TEAMS FOR A BETTER FUTURE

Inspiring teams in the educational context is a challenge that requires strategic
planning, efficient leadership, and a clear vision of the impact of actions on the future of the
school and society. The School Management of Excellence and That Transforms program,
promoted by the State Department of Education of Piaui (Seduc), exemplifies how the
training of managers can be structured to develop skills aligned with innovative and
inclusive management (Melo, 2024). This initiative, by integrating pedagogical and
administrative practices, seeks to create leaders capable of transforming basic education in
a significant way.

The training offered by Seduc highlights the political-institutional dimension of school
management as a central element, covering aspects such as leadership, planning and
organization. This approach dialogues with what Oliveira et al. (2023) identify as
fundamental in their studies on school management: the strengthening of democratic and
participatory practices. By creating a space for exchange between managers with diverse
experiences, the program promotes a collaborative environment in which successful
strategies can be shared and adapted to different school realities. This dynamic
encourages the construction of joint solutions, increasing team engagement and
consolidating democratic management.

Another relevant aspect is the use of planning and evaluation tools to support school
leadership. The Seduc program, by emphasizing the importance of organization and
evaluation in the educational context, demonstrates alignment with contemporary trends
that highlight the need for data and indicators to guide decision-making. These practices
dialogue directly with the observations of Narciso et al. (2024), which advocate the use of
technologies as a means to enhance processes and expand communication. In this sense,
the use of digital technologies in the scope of school management not only helps in
planning, but also promotes a more dynamic and adaptable environment to the demands of
the present.

In addition, the initiative reflects the importance of training managers with the ability

to inspire their teams to face the challenges of the current educational scenario. This
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perspective is in line with Moran's (2004, cited in Santana et al., 2021) understanding of the
need to prepare innovative individuals, capable of adapting to changes and proposing
creative solutions. Thus, by integrating transformative management practices with the
continuous training of leaders, the program contributes to a broader view of the role of the
school manager as an agent of change.

Therefore, by developing skills focused on leadership, planning, and innovation,
initiatives such as Seduc's demonstrate how structured school management can inspire
teams and transform educational realities. The exchange of experiences between
managers and the practical application of theoretical concepts strengthen the foundations
for a more democratic and inclusive education, pointing out clear paths for the future of

basic education.

RESULTS AND DATA ANALYSIS

The table presented organizes the authors and their theoretical contributions,
facilitating the visualization of the fundamentals that support this study on pedagogical
leadership and transformative school management. This structure provides a clear and
accessible view of the topics covered and how each author contributes to the construction
of a cohesive approach. Its relevance lies in the fact that it allows the connection between

theoretical concepts and practical applications, in addition to offering a reference for future

discussions.
Table 1 - Relevance of the theoretical frameworks
Author(s) Year of Research Subject Relevance to the Study
Publication
Roberto e 2023 Pedagogical leadership and It highlights the central role of
Weinstein impact on the creation of a pedagogical leadership in
culture of learning in schools. school transformation.
Souza 2009 Democratic management and |It emphasizes the importance of
participatory processes in the collective participation in
identification and solution of educational management.
school problems.
Santos and 2020 Historical and political analysis of | It reinforces the connection
Castro the characteristics of school between school management
management in official and educational policies.
documents.
Silva and Alves 2012 Impacts of bureaucratic It warns of the risks of
management on the excessively bureaucratic
decentralization of tasks and management.
autonomy of educators.
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Bolivar 2010 Pedagogical leadership as a It provides a conceptual basis
strategy for the improvement of for the strategic role of
teaching and learning. pedagogical leadership.
Robinson, 2014 Comparison between the impacts | It highlights the effectiveness of
Lloyd e Rowe of pedagogical and pedagogical leadership
transformational leadership on compared to other styles.
learning.
Oliveira, Pato, 2023 Mapping of methodological and It provides data on
Santos and thematic trends in school contemporary practices in
Pereira management and leadership. school management in Brazil.
Narciso et al. 2024 Positive impacts of digital It presents technologies as
technologies on the inclusion and | inclusive and transformative
cognitive development of autistic |tools in the school environment.
people.
Moran (citado 2004 Need to train innovative It relates innovation and
em Santana et individuals capable of adapting to | adaptability to the demands of
al.) contemporary challenges. the current educational
environment.
Melo 2024 Seduc initiative to train school It exemplifies the practical
managers and promote application of leadership and
transformative practices. transformative management in
basic education.

Source: author himself.

The present study revealed that transformational pedagogical leadership plays an
essential role in creating a collaborative and inclusive learning culture within educational
institutions. In addition, it was found that pedagogical leadership, by focusing directly on
educational practices and continuous support for teachers, has a greater impact on student
learning than other leadership styles, such as transformational. These findings corroborate
studies by Robinson, Lloyd and Rowe (2014), which highlight the effectiveness of
pedagogical leadership in improving school performance.

Another significant conclusion refers to the importance of democratic management
for the strengthening of relationships within the school environment. The active
participation of different actors, such as managers, teachers and the community, proved to
be essential for shared decision-making, as pointed out by Souza (2009). The inclusion of
technological tools in the management process also stood out as a relevant factor for the
promotion of innovative and inclusive educational practices, in line with the contributions of

Narciso et al. (2024) on the positive impact of digital technologies on education.
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THE SIGNIFICANCE OF THESE FINDINGS

These findings reinforce the relevance of pedagogical leadership as a central
element for the transformation of educational practices. Leadership that promotes
engagement, belonging, and co-responsibility in educational teams has the potential to
impact not only learning outcomes, but also the quality of the school environment as a
whole. In addition, the connection between democratic management and the use of digital
technologies suggests that participatory and innovative practices can be decisive in

addressing the contemporary challenges of basic education.

HOW THESE FINDINGS RELATE TO WHAT OTHERS HAVE DONE

The results of this study are in line with the analyses of Oliveira et al. (2023), which
identified trends in academic production related to school management and leadership.
The authors highlighted the importance of participatory and collaborative practices, aligning
themselves with the conclusions about the positive impact of democratic management.
Similarly, Moran (cited in Santana et al., 2021) stressed the need to train innovative and
adaptable individuals, which dialogues directly with the use of digital technologies to foster

inclusion and learning in schools.

LIMITATIONS OF FINDINGS

Although this study has generated relevant perspectives, some limitations should be
highlighted. First, the empirical data analyzed are based on previous reviews and studies,
which limits the possibility of generalization to all educational contexts. As pointed out by
Santos and Castro (2020), the analysis of official documents does not always contemplate
the real dynamics of the schools, which can impact the practical application of the
guidelines discussed. In addition, the inclusion of digital technologies in the school
environment, as suggested by Narciso et al. (2024), still lacks longitudinal studies that

assess its long-term impact.

AN EXPLANATION FOR SURPRISING, UNEXPECTED, OR INCONCLUSIVE RESULTS
An unexpected point identified in the study was the emphasis of pedagogical
leadership on transformational leadership in terms of direct impact on student learning, as
presented by Robinson, Lloyd, and Rowe (2014). One explanation for this result may lie in

the fact that pedagogical leadership focuses directly on classroom practices and ongoing
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support for teachers, while transformational leadership often emphasizes broad
organizational changes that may take longer to reflect concrete improvements in school

performance. This difference in focus may explain the disparity in the observed impacts.

SUGGESTIONS FOR FURTHER RESEARCH

Based on the results and limitations identified, it is suggested that future research
investigate the long-term effects of pedagogical leadership in different educational
contexts, considering variables such as socioeconomic status and school infrastructure.
Empirical studies are also needed to evaluate the integration of digital technologies in
school management, exploring not only their impacts on inclusion, but also on
administrative and pedagogical aspects. Finally, future research could examine how
different leadership styles interact with participatory practices to identify combinations that

maximize educational outcomes in varied settings.

CONCLUSION

This article explored the role of pedagogical leadership in transforming educational
practices and creating a more collaborative and effective learning culture in the context of
basic education. The study achieved the proposed objectives by highlighting the relevance
of democratic management, the impact of digital technologies and the importance of
pedagogical leadership as central elements for the improvement of school practices.

The analysis showed that pedagogical leadership, by focusing on direct support to
educational practices and collective participation, presents more expressive results in
school performance compared to other leadership styles. In addition, the study showed
how the use of technological tools can enhance inclusion and educational development,
promoting a more dynamic and adaptable environment to contemporary demands. These
factors, combined with democratic management, contribute to strengthening the role of the
school as an agent of social transformation.

However, it is recognized that limitations related to the analysis of specific contexts
and the absence of longitudinal data point to the need for future studies. Further research
could broaden the understanding of the long-term impacts of pedagogical leadership in
different settings, as well as assess the effective integration of technologies in the school

environment.
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Thus, this study reinforces the importance of transformative educational practices,
highlighting the fundamental role of pedagogical leadership and democratic school
management. Therefore, it is encouraged that new research be carried out, exploring
diverse perspectives and integrating different theoretical and practical approaches, in order

to contribute to the construction of a more inclusive, equitable and innovative education.
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