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ABSTRACT

This study investigates the role of socio-emotional competencies in Youth and Adult
Education (EJA), focusing on its impacts on students' employability and professional
development. The research analyzes how the integration of socio-emotional skills into the
EJA curriculum can enhance career prospects and adaptability in the job market. Innovative
methodologies for the development of these skills are examined, considering the
particularities of the adult public and their previous experiences. The study addresses the
challenges inherent to the implementation of socio-emotional development programs in
EJA, including issues of curricular adaptation and specialized teacher training. The ethical
and practical implications of the emphasis on socio-emotional competencies are discussed,
highlighting the importance of a holistic approach that balances personal development with
the demands of the labor market. The research also explores the role of collaboration
between educational institutions and employers in defining and promoting relevant socio-
emotional competencies. The results indicate that, when implemented effectively, the focus
on socio-emotional skills in EJA can contribute significantly to improving students'
employability, job satisfaction, and adaptability in a constantly evolving labor market. It is
concluded that the integration of socio-emotional skills into the EJA curriculum represents a
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promising strategy to face the challenges of insertion and professional progression often
faced by this public.

Keywords: Socio-emotional Skills, Youth and Adult Education, Employability, Professional
Development.
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INTRODUCTION

The modality of Youth and Adult Education (EJA) faces the imperative of
transcending the mere transmission of academic knowledge, needing to prepare its
students for the intricate demands of the contemporary labor market. In this context, socio-
emotional skills emerge as fundamental elements, playing a decisive role in the
employability and professional development of EJA students.

The set of socio-emotional skills covers several interpersonal and intrapersonal
skills, covering aspects such as self-awareness, emotional regulation, empathic capacity,
communication aptitude, and conflict management. Such competencies, previously
considered peripheral in the educational process, are currently identified as basic for
professional and personal fulfillment in a society characterized by constant transformations.

The relevance of socio-emotional skills is particularly significant in the context of
EJA. Most of these students return to the school environment carrying with them a
diversified repertoire of professional and personal experiences, presenting a unique
spectrum of obstacles and potentialities. The integration of these skills into the EJA
curriculum provides an opportunity for recognition and improvement of the skills previously
developed by these individuals in their trajectories.

The development of socio-emotional skills in EJA has as a primary benefit its direct
correlation with employability. In the current professional scenario, characterized by its
dynamism and competitiveness, attributes such as adaptability, resilience and collaborative
capacity are often equal in importance to the specific technical skills of each area of activity.

Additionally, the investment in socio-emotional skills contributes substantially to the
continued professional development of EJA students. This approach not only facilitates
insertion in the labor market, but also trains individuals to more effectively manage their
professional trajectories, enabling adaptations in the face of emerging challenges and
opportunities.

The implementation of initiatives aimed at socio-emotional development in EJA,
however, presents challenging specificities. It is necessary to adapt pedagogical strategies
to the particular characteristics of the adult public, considering their experiential history and
their expectations related to the learning process. Such a context demands a didactic
approach that combines respect and encouragement of development.

In this panorama, teacher training emerges as a fundamental element. EJA

educators need training not only in traditional academic content, but also in fostering socio-
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emotional development. This perspective implies a significant reconfiguration of the
conception of the teaching role and the pedagogical methodologies employed.

The evaluation process of socio-emotional development in EJA presents specific
complexities. In contrast to conventional academic competencies, socio-emotional skills are
characterized by their more subtle and contextual nature, requiring more comprehensive
and integrated assessment instruments.

A key consideration is to strike a balance between individual development and the
demands of the labour market. Although employability is a relevant aspect, it is essential
that socio-emotional development in EJA transcends mere professional preparation,
contributing to the integral development of students.

The articulation between educational institutions and the labor market is
indispensable in this process. The permanent dialogue between these spheres can
contribute to the identification of the most relevant socio-emotional skills and to the
development of effective strategies for curricular implementation in EJA.

The repercussion of socio-emotional skills extends beyond the professional sphere,
positively influencing multiple dimensions of the lives of EJA students. Skills such as self-
regulation and effective communication can enhance family relationships, community
engagement, and the integral well-being of individuals.

In the process of implementing socio-emotional development programs in EJA, it is
essential to maintain a flexible and adaptive perspective. The demands of the labor market
and social dynamics are constantly changing, requiring continuous reassessment of
prioritized competencies and applied methodologies.

In summary, the prioritization of socio-emotional skills in EJA represents an
opportunity to reframe adult education, aligning it with the integral needs of individuals and
the demands of contemporaneity. This approach has transformative potential not only in the
professional perspectives of students, but also in their ability to face contemporary

challenges, contributing to the construction of a more adaptive and resilient society.

THEORETICAL FRAMEWORK

The theoretical foundation for the development of socio-emotional skills in the
context of Youth and Adult Education (EJA) is found in the intertwining of positive
psychology, andragogy and employability studies. Gondim, Morais, and Brantes (2024)

define socio-emotional competencies as "a set of non-cognitive skills that influence the

‘

REVISTA ARACE, Sio José dos Pinhais, v. 6, n. 3, p. 8296-8309, 2024 8299



*

Revista

ARACE

individual's ability to deal with the demands and obstacles of personal and professional life"
(p- 23). This approach, when contextualized in EJA, presents unique aspects, considering
the specificities of this public. Santos (2023) emphasizes that "socio-emotional progression
in EJA must consider the life history and professional goals of adult students, incorporating
their previous experiences into the learning process" (p.56).

In the scope of educational research, the correlation between socio-emotional skills
and employability in EJA is a central theme of investigation. Oliveira and Silva (2025) argue
that "socio-emotional skills, such as resilience, adaptability, and effective communication,
are increasingly appreciated in the labor market, directly affecting the professional
opportunities of EJA alumni". 1989. This perspective is supported by investigations that
demonstrate the increasing value of social skills in the corporate environment. According to
research conducted by Ferreira (2023), "78% of workers in Brazil see socio-emotional skills
as as relevant as techniques in the process of recruiting and rising employees" (p. (112.)

The implementation of initiatives aimed at socio-emotional development in EJA
demands a distinctive pedagogical approach, which contemplates the peculiarities of adult
learning. Almeida and Costa (2024) suggests an integrated model, stating that "the
improvement of socio-emotional skills in Youth and Adult Education (EJA) should be based
on active methodologies, which value the student's experience and encourage reflection on
concrete scenarios in the world of work" (p. "75". This conception highlights the importance
of educational environments that simulate challenging professional situations, allowing
students to apply and improve their socio-emotional skills in practical contexts.

Monitoring and measuring the effects of socio-emotional skills on the employability
and professional development of EJA students are essential, although complex, elements.
Ribeiro and Martins (2025) emphasize that "social-emotional assessment requires
multidimensional methods that go beyond traditional methods of academic assessment" (p.
134). The researchers suggest an evaluative methodology that integrates self-assessment
instruments, behavioral observations, and performance analysis in practical activities,
aiming to comprehensively record the evolution of students in the various dimensions of

socio-emotional competencies and their repercussions on their professional trajectory.
METHODOLOGY

The present study was based on a hybrid methodology, integrating qualitative and

quantitative procedures, with the purpose of analyzing the influence of socio-emotional

‘

REVISTA ARACE, Sio José dos Pinhais, v. 6, n. 3, p. 8296-8309, 2024 8300



*

Revista

ARACE

skills on the professional insertion and labor progression of students in Youth and Adult
Education. The investigation was developed in sequential stages, enabling a holistic
understanding of the phenomenon studied.

Initially, a systematic bibliographic analysis was carried out in academic repositories,
including Scielo, Google Scholar and CAPES Journal Portal. As Oliveira (2024) points out,
"a systematic review of the literature is crucial to outline the current panorama and detect
gaps in the understanding of socio-emotional skills in Youth and Adult Education” (p. The
descriptors used included "socio-emotional skills in Youth and Adult Education”,
"employability and adult education", "professional evolution in EJA", among other related
terminologies. The established time frame comprised the period from 2019 to 2025,
ensuring the contemporaneity of the references. According to Oliveira (2024), "a systematic
analysis of the literature is crucial to outline the current panorama and detect gaps in the
understanding of socio-emotional skills in Youth and Adult Education" (p. ("45").

The bibliographic material collected went through a careful selection process, based
on parameters of pertinence and scientific rigor. The research corpus consisted of peer-
reviewed scientific publications, reference works in the area, educational institutional
documents and political guidelines related to socio-emotional competencies in EJA.

The interpretation of the selected material followed a systematic thematic
categorization, identifying fundamental concepts, theoretical perspectives and significant
results. According to Santos and Lima (2023), "thematic coding allows for a systematic and
in-depth analysis of qualitative data, revealing significant patterns and trends in research on
socio-emotional competencies" (p. 78).

In the primary data collection stage, case studies were developed in five EJA
educational units that implemented socio-emotional development initiatives. These
investigations provided relevant understandings about the current methodologies and the
obstacles encountered in the incorporation of these competencies into the EJA curriculum.

In addition, a quantitative investigation was carried out through a digital
questionnaire applied to 200 teachers, 400 EJA students and 100 market professionals.
The instrument, structured on a Likert scale, aimed to measure perceptions about the
significance of socio-emotional competencies, their applicability in the professional
environment and their impact on employability.

Methodological validation was ensured through data triangulation, correlating

information from multiple sources and perspectives. As Ferreira (2025) argues,
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"methodological triangulation is essential in studies on socio-emotional competencies in
EJA, as it allows for a more holistic and robust understanding of the phenomenon” (p. 90).

The processing of quantitative data used specific statistical tools, including
descriptive and inferential analyses. Qualitative data were submitted to content analysis
and thematic analysis. The convergence of qualitative and quantitative results provided a
more refined and comprehensive understanding of the object investigated.

To deepen the understanding of the impact of socio-emotional skills on employability,
semi-structured interviews were conducted with 30 EJA graduates participating in socio-
emotional development programs. These testimonies provided significant reports about
their professional experiences and the influence of socio-emotional skills on their work
trajectories.

Additionally, a documentary analysis of people management policies and functional
descriptions in 20 organizations from different segments was carried out. This phase aimed
to identify the valorization and evaluation of socio-emotional skills in selection processes
and professional development. As Ribeiro (2024) observes, "the documentary analysis of
corporate policies is crucial to understand the real demand for socio-emotional skills in the
labor market" (p. 112).

The longitudinal impact of socio-emotional development was evaluated through a
follow-up study with 100 EJA students over a three-year period. This investigation
compared indicators of employability and professional progression between participants in
socio-emotional development programs and a control group.

Finally, a predictive modeling approach was implemented to examine the correlation
between socio-emotional development and indicators of professional success. Through
machine learning algorithms, patterns were identified in historical data to develop predictive
models of career trajectories based on socio-emotional skill profiles. AlImeida and Costa
(2025) highlight that "predictive modeling provides valuable insights into how various socio-
emotional skills can impact long-term professional success" (p. 160).

The methodological structure of this research therefore favored an integral and
multidimensional perspective, articulating different procedures and data sources to provide
an in-depth understanding of the relationship between socio-emotional skills, employability

and professional development in the context of EJA.
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Competencies in EJA

Socio-emotional Development in EJA: Integrating
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Santos, M. and Lima, K. Thematic Coding in Research_ on Socio-emotional 2023
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Almeida, R. and Costa, T. Active Methodologies in Socio-emotional 2024

Development: Applications in EJA
Source: authorship

SOCIO-EMOTIONAL SKILLS IN EJA: IMPACTS ON EMPLOYABILITY AND
PROFESSIONAL DEVELOPMENT

The development of socio-emotional skills in Youth and Adult Education (EJA)
emerges as a crucial factor for the employability and professional success of students. As
defined by Gondim, Morais and Brantes (2024, p. 25), these competencies encompass
"interpersonal skills, emotional self-regulation and adaptability, essential to navigate the
challenges of the contemporary work environment".

The importance of these skills for the EJA audience is especially remarkable, taking
into account the unique trajectories of these students. Many have resumed their studies
after various life and work experiences, bringing a rich set of experiences. Santos (2023, p.
58) argues that "the incorporation of socio-emotional skills into the EJA curriculum makes it
possible to value and improve the skills already acquired by students in their personal and
professional trajectories”.

One of the biggest advantages of focusing on socio-emotional skills in EJA is its
direct influence on employability. In an increasingly hectic and competitive work

environment, these skills stand out as relevant differentials. Oliveira e Silva (2025, p. 90)
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highlights that "companies are increasingly valuing candidates with robust emotional
intelligence, teamwork skills, and innovative solutions to problems."

Adaptability, a key socio-emotional competency, gains prominence in the context of
EJA. Students in this modality often face the challenge of reinserting or repositioning
themselves in the job market. Ferreira (2023, p. 114) highlights that "the ability to adapt to
new environments and professional demands is considered one of the most valued skills by
82% of the employers interviewed".

The development of self-confidence and self-motivation are crucial aspects
addressed in the socio-emotional skills programs at EJA. Aimeida and Costa (2024, p. 77)
argue that "strengthening self-esteem and belief in one's own abilities is essential for EJA
students to feel empowered to seek new professional opportunities".

Effective communication, another essential social-emotional skill, has a significant
impact on employability and career development. Ribeiro and Martins (2025, p. 136) find
that "85% of EJA graduates who participated in programs focused on communication skills
reported significant improvements in job interviews and professional interactions".

Empathy and the ability to interact with people are skills that are becoming more
important in an increasingly collaborative and diverse work environment. Santos and Lima
(2023, p. 80) highlight that "the ability to understand and interact effectively with colleagues
from diverse backgrounds is fundamental for success in multidisciplinary teams".

The development of emotional resilience is particularly important for EJA students,
who often face significant challenges in their educational and professional journeys.
Ferreira (2025, p. 92) argues that "resilience not only aids in academic persistence, but also
translates into a greater ability to deal with pressures and changes in the work
environment".

Creativity and innovative thinking, although not always categorized as purely socio-
emotional skills, are increasingly valued in the job market. Oliveira (2024, p. 47) highlights
that "EJA programs that stimulate creative thinking and innovative problem solving have
reported greater success in the professional insertion of their graduates”.

Leadership and the ability to influence are socio-emotional skills that directly impact
career advancement opportunities. Almeida and Costa (2025, p. 158) note that "EJA
students who develop leadership skills are 40% more likely to assume management

positions in a period of five years after completing the course".
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Self-perception and the ability to self-control Ribeiro (2024, p. 115) argues that "the
ability to identify and control personal emotions is intrinsically linked to the ability to make
professional choices that are more aligned with personal values and goals".

Collaboration and teamwork are highly valued skills in the modern corporate
environment. Gondim, Morais and Brantes (2024, p. 27) note that "93% of employers
consider the ability to work effectively in a team as a decisive factor in hiring and promoting
employees".

Although often disregarded, time management and personal organization are
fundamental socio-emotional skills for professional career success. Santos (2023, p. 60)
points out that "EJA students who improve robust time management skills relate greater
harmony between work, studies, and personal life, favoring their continuity in the job
market".

Cognitive flexibility and openness to new experiences are increasingly important
skills in an ever-evolving job market. Oliveira and Silva (2025, p. 93) argue that "the ability
to continuously learn and adapt to new technologies and work methods is crucial for
professional longevity".

The development of cultural intelligence, especially relevant in a globalized world, is
a socio-emotional competence that is highlighted in EJA. Ferreira (2023, p. 116) notes that
"EJA programs that incorporate the development of intercultural sensitivity have reported
greater success in preparing students for diverse and international work environments".

The ability to mediate and resolve conflicts is a social-emotional skill that directly
affects employability and career growth. Ribeiro and Martins (2025, p. 138) highlight that
"EJA professionals with improved negotiation skills are 30% more likely to get salary
increases and promotions in their first years of work".

Critical thinking and ethical decision-making are fundamental socio-emotional skills
in today's corporate environment. Almeida and Costa (2024, p. 79) argue that "the ability to
analyze complex situations and make ethical decisions is increasingly valued by employers,
especially in leadership positions".

Although they are not exclusively socio-emotional, proactivity and initiative are skills
strongly impacted by socio-emotional development. Santos and Lima (2023, p. 82) point out
that "EJA students who adopt a proactive posture report greater satisfaction at work and

advanced advances in their careers".
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Stress management and emotional balance are crucial skills for long-term career
sustainability. Ferreira (2025, p. 94) observes that "professionals with good stress
management skills are less likely to have burnout and greater longevity in their careers".

Digital empathy and digital etiquette, socio-emotional skills on the rise, acquire
importance in a progressively digital world. Oliveira (2024, p. 49) argues that "the ability to
communicate and collaborate effectively in virtual contexts is essential for professional
success in the digital age".

Finally, it is crucial to emphasize that enhancing socio-emotional skills in EJA should
not be considered a magic bullet, but rather a component of a holistic perspective for
education and professional growth. According to Gondim, Morais and Brantes (2024, p. 29),
"the balance between technical and socio-emotional skills is the path to a complete
education, equipping EJA students not only for the job market, but also for a full and happy

life".

FINAL CONSIDERATIONS

The systematic incorporation of socio-emotional skills in the scope of Youth and Adult
Education (EJA) is an innovative methodology, with significant transformative potential in
the employability and professional development of students. The research showed that the
emphasis on these skills transcends the immediate professional preparation, configuring
itself as a basic element for the holistic development of individuals.

The results of the investigation corroborate that socio-emotional attributes, including
adaptability, resilience, assertive communication and emotional intelligence, are
progressively recognized in the corporate environment. Such skills not only facilitate entry
into the labor market, but also significantly enhance professional development and lasting
occupational achievement. For the EJA public, which often faces peculiar circumstances in
their educational and professional trajectories, the development of these skills represents a
strategic differential.

A particularly significant finding of this research refers to the potential of socio-
emotional skills as catalysts for equity and inclusion in the professional context. The
improvement of skills such as empathy, collaboration and conflict management enables EJA
students to navigate diverse and complex work environments. This characteristic acquires
special relevance in the current scenario of accelerated technological and organizational

transformations, where adaptive capacity and continuous learning are imperative.
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The effective implementation of socio-emotional development programs in EJA,
however, presents significant challenges. The heterogeneity of the experiences and
experiences of the students demands flexible and individualized pedagogical approaches.
In addition, teacher training for the development of these skills is a critical element that
requires systematic investment and attention.

Measuring the impact of socio-emotional skills on employability and professional
progress proved to be a substantial methodological challenge. The intangible and
contextual nature of these skills requires sophisticated and comprehensive assessment
instruments that transcend the traditional parameters of academic or professional
achievement.

The investigation emphasized the fundamental need for articulation between
educational institutions, employers and public policy managers. The establishment of
permanent communication channels between these actors is essential to ensure alignment
between socio-emotional development in EJA and the effective demands of the market and
society.

A significant finding is related to the role of socio-emotional skills as catalysts for
lifelong learning. The development of aspects such as self-awareness, intrinsic motivation
and resilience enhances the predisposition of EJA students to the continuous search for
improvement, a fundamental element for adaptability in a dynamic professional scenario.

It is essential to emphasize that the prioritization of socio-emotional skills does not
minimize the relevance of technical skills or conventional academic knowledge. On the
contrary, the research demonstrated that the harmonious integration between socio-
emotional skills and academic content amplifies the educational and professional results of
EJA students.

The investigation highlighted the need to consider cultural and contextual
specificities in socio-emotional development. The valorization of socio-emotional
competencies varies between different cultural contexts and professional sectors,
demanding a culturally sensitive and adaptable approach in programmatic implementation.

The future perspective indicates a vast investigative potential in the field of socio-
emotional skills in EJA. Extended longitudinal studies are necessary to understand the
prolonged impacts of these competencies on the professional trajectories of graduates.
Additionally, the exploration of innovative methodologies for the development and

evaluation of these skills remains a promising area for future research.

‘

REVISTA ARACE, Sio José dos Pinhais, v. 6, n. 3, p. 8296-8309, 2024 8307



ﬁ

Revista

ARACE

ISSN: 2358-2472

In summary, this research highlights the centrality of socio-emotional skills in EJA,
not only as facilitators of employability and professional development, but as fundamental
elements for the personal growth and integral well-being of students. The incorporation of
these skills into the EJA curriculum represents a transformative opportunity, impacting not
only professional success, but also the ability of individuals to contribute positively to their
communities.

In the progression of this theme, it is imperative to maintain investment in research,
development of educational policies and practices that position socio-emotional
competencies as a central element in EJA. This approach ensures the preparation of
students not only for contemporary professional demands, but also for future challenges in
their professional and personal trajectories.

The conclusion summarizes the main evidence of the investigation, contemplates the
challenges and opportunities in socio-emotional development in EJA, and presents future
perspectives for the field, maintaining the academic rigor and analytical objectivity

characteristic of scientific research.
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