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ABSTRACT 
This study addressed the impact of cultural diversity on the implementation of inclusive 
educational practices in schools. The central problem investigated was: what are the 
difficulties of integrating the principles of inclusive education in educational contexts marked 
by high cultural diversity? The general objective was to analyze how cultural diversity 
influenced the effectiveness of inclusive practices, identifying barriers and opportunities. 
The methodology consisted of a bibliographic review, where works and articles that argue 
the relationship between inclusive education and cultural diversity were analyzed. The 
results indicated that, although inclusive policies establish an important framework, their 
application depends on adaptations that consider the cultural specificities of the students. 
The analysis revealed that cultural diversity, when properly integrated, can enrich the school 
environment and facilitate inclusion, but faces challenges such as lack of resources and the 
need for educator training. In the final considerations, it was emphasized that, for inclusion 
to be effective in different contexts, a continuous effort is needed to adjust pedagogical 
practices and promote the appreciation of cultural diversity. The study also highlighted the 
need for further research that explores specific cases and the impact of educational policies 
in different cultural regions. 
 

 
1Specialist in Clinical Psychopedagogy 
Anhanguera College of Rondonópolis (FAR) 
E-mail: neilacruz2712@gmail.com 
LATTES: http://lattes.cnpq.br/4866080032018033 
2Graduated in Pedagogy 
Federal University of Mato Grosso (UFMT) 
E-mail: joelitonnlima@hotmail.com 
LATTES: http://lattes.cnpq.br/7630447877620131 
3Specialist in Neuropsychopedagogy, Special and Inclusive Education 
Migrant Memorial College 
E-mail: glaucia.regina.pedagogia@gmail.com 
LATTES: http://lattes.cnpq.br/4315424964211369 
4Special Education Specialist 
University of the State of Mato Grosso (UNEMAT) 
Email: abgailvelozo@hotmail.com 
5Master in Education 
Saint Alcuin University 
E-mail: profsantossilvana@hotmail.com 
LATTES: http://lattes.cnpq.br/7267391525299355 
6Master's student in Educational Sciences 
Inter-American Faculty of Social Sciences (FICS) 
E-mail: antoniogomesead@gmail.com 
LATTES: https://lattes.cnpq.br/1598883818728413 

https://doi.org/10.56238/arev6n3-101


 

 
REVISTA ARACÊ, São José dos Pinhais, v.6, n.3, p.5973-5986, 2024  

5974 

Keywords: Inclusive Education. Cultural diversity. Pedagogical Practices.  Educational 
Policies. Teacher Training. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 
REVISTA ARACÊ, São José dos Pinhais, v.6, n.3, p.5973-5986, 2024  

5975 

INTRODUCTION 

Inclusive education and cultural diversity have been topics discussed in the 

contemporary educational scenario, with a focus on building an educational environment 

that welcomes and respects differences. Inclusive education refers to the process of 

ensuring that all students have equal access to education. Cultural diversity, in turn, 

involves the recognition and appreciation of the diverse cultural identities present in an 

educational environment. These two concepts are interdependent, as the effectiveness of 

inclusive education is linked to the ability of educational institutions to deal with the cultural 

diversity of their students. 

The justification for carrying out this study is based on the growing diversity present 

in schools, resulting from migratory processes, ethnic, linguistic and religious differences, 

as well as the inclusion of students with special educational needs. This scenario imposes 

significant challenges for educators, who need to adapt their pedagogical practices to serve 

a diverse audience. In addition, public policies aimed at inclusion have put pressure on 

schools to develop strategies that promote equity in access to education. Therefore, 

understanding how cultural diversity influences the implementation of inclusive practices is 

essential to promote equitable education. 

The problem that guides this research can be defined as the difficulty of integrating 

the principles of inclusive education in educational contexts characterized by high cultural 

diversity. The lack of preparation of many educators to deal with this diversity, combined 

with the absence of adequate resources and policies, have generated an environment of 

exclusion for many students. This exclusion can manifest itself in different ways, from 

physical segregation to marginalization in the teaching-learning process, compromising the 

integral development of students. 

The objective of this research is to analyze how cultural diversity impacts the 

implementation of inclusive educational practices in schools, seeking to identify the main 

barriers and opportunities for the promotion of inclusive education that respects and values 

the cultural differences of students. 

The text is structured in several sections that explore different aspects of the 

relationship between inclusive education and cultural diversity. The introduction presents 

the theme, the justification, the problem and the objective of the research. The theoretical 

framework argues the concepts of inclusive education and cultural diversity, as well as the 

intersection between these two fields. In the development part, specific issues are 
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addressed, such as inclusive education for the deaf, ethnic-cultural diversity and the 

challenges faced by educators. The methodology describes the methods used to carry out 

the research. The discussion and the results analyze the data obtained, exploring the 

impact of inclusion policies and pedagogical practices in different contexts. Finally, the final 

considerations summarize the main findings and offer suggestions for future research.  

 

THEORETICAL FRAMEWORK  

The theoretical framework is organized into three main parts, each of which 

addresses fundamental aspects of the relationship between inclusive education and cultural 

diversity. The first part argues the concept of inclusive education, exploring its definition, 

principles, and relevance in the current educational context. The second part examines 

cultural diversity in education, highlighting how different cultural identities influence 

educational practices and interactions in the school environment. Finally, the third part 

analyzes the intersection between inclusion and diversity, investigating how these two 

concepts complement each other and the challenges that arise in the implementation of 

inclusive practices in diverse contexts.  

 

INCLUSIVE EDUCATION FOR THE DEAF AND CULTURAL DIVERSITY  

Inclusive education for the deaf, within a context of cultural diversity, presents 

significant challenges, both for the formulation of public policies and for the implementation 

of pedagogical practices. The inclusion of deaf students in regular schools requires not only 

the adaptation of teaching methods, but also the consideration of the various cultural 

identities present in the school environment. Campos (2011, p. 27) points out that "the 

education of the deaf should be understood as an integral part of inclusive education 

policies, but with the need for specific adjustments that take into account the linguistic and 

cultural particularities of this community". This observation underlines the importance of a 

differentiated approach, which recognizes the unique needs of deaf students, without 

neglecting the value of cultural diversity. 

In addition, the barriers faced by deaf students in multicultural environments go 

beyond language issues. According to Campos (2011, p. 28), "the lack of Libras interpreters 

and the inadequacy of teaching materials represent significant obstacles to the learning of 

deaf students, especially in contexts where cultural diversity is marked". This reflection 

shows that, in addition to the challenges common to all students with disabilities, deaf 



 

 
REVISTA ARACÊ, São José dos Pinhais, v.6, n.3, p.5973-5986, 2024  

5977 

people face additional difficulties when inserted in a diversified environment, where 

communication becomes complex. 

In this sense, the analysis of pedagogical practices shows that, for inclusion to be 

effective, it is necessary for schools to implement specific strategies that consider both the 

needs of deaf students and the cultural influences present. Campos (2011) argues that 

educational policies should promote the continuous training of teachers, enabling them to 

deal with cultural diversity and the educational needs of deaf students. This reflection 

reinforces the idea that teacher training is essential to overcome the barriers imposed by 

cultural diversity and to ensure that deaf students receive a quality education. 

Therefore, when considering the inclusion of deaf students in multicultural contexts, it 

is essential that educational policies and pedagogical practices are planned in a way that 

meets both the specific needs of these students and the demands imposed by cultural 

diversity. The implementation of these policies requires not only adequate material and 

human resources, but also a change in the perception of inclusive education, which should 

be seen as a dynamic and adaptive process, capable of respecting and valuing the cultural 

differences present in the school community.  

 

ETHNIC-CULTURAL DIVERSITY AND INCLUSIVE EDUCATION 

Ethnic-cultural diversity within the context of inclusive education is a topic that 

requires analysis, given that the different cultural and ethnic backgrounds of students can 

influence their educational experiences. The inclusion of students from diverse ethnic 

backgrounds in an education system designed to serve a homogenous population can 

result in practices that perpetuate inequalities. Gomes (2003, p. 67) observes that "inclusive 

education should be understood not only as the integration of students with disabilities, but 

also as the appreciation of the cultural and ethnic diversity present in schools". The need to 

expand the concept of inclusion to encompass all forms of diversity is highlighted, ensuring 

that educational practices are equitable for all students. 

In addition, ethnic-cultural diversity imposes specific challenges to educational 

practices, requiring adaptations that consider the cultural particularities of each group. 

Gomes (2003) argues that pedagogical practices need to be adjusted so that they can 

respond to the needs of students from different cultural and ethnic backgrounds, promoting 

a learning environment that is inclusive. This statement highlights the importance of a 
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diversity-sensitive pedagogy that recognizes and values the cultural contributions of each 

student, while promoting mutual respect and intercultural understanding. 

However, adapting educational practices to respond to ethnic-cultural diversity is not 

a simple task. It requires a transformation in pedagogical approaches and curriculum, so 

that they reflect the plurality of cultures represented in the classroom. As mentioned by 

Gomes (2003, p. 70), "the inclusion of themes related to ethnic-cultural diversity in the 

school curriculum is a necessary measure for the promotion of an inclusive education that is 

capable of reflecting the realities and experiences of students". This reflection emphasizes 

the need to integrate ethnic and cultural diversity into the curriculum content, in order to 

ensure that all students see themselves represented in what is taught and learned in 

school. 

Therefore, inclusive education, in order to be effective, must consider ethnic-cultural 

diversity as a central element in the elaboration of its pedagogical practices. This implies 

not only curricular adjustments, but also an ongoing effort on the part of educators to 

understand and value the different cultural perspectives of their students. By doing so, 

schools can create an inclusive educational environment where all students can feel 

respected and valued.  

 

CHALLENGES AND POSSIBILITIES OF INCLUSIVE EDUCATION IN CONTEXTS OF 

DIVERSITY 

Implementing inclusive education in contexts of high cultural and religious diversity 

presents both significant challenges and promising possibilities. One of the main challenges 

is the need to adapt pedagogical practices to meet the diverse needs and expectations of 

students, who bring with them different cultural and religious backgrounds. Gabatz (2012, p. 

50) observes that "cultural and religious diversity in schools demands a constant 

reassessment of educational strategies, so that they can include all students in a 

meaningful learning process". The complexity of creating an educational environment that is 

inclusive for all, without compromising the cultural specificities of each group, is highlighted. 

On the other hand, the possibilities of inclusive education expand when considering 

the learning opportunities that cultural diversity provides. In contexts where diversity is 

valued and integrated into the pedagogical process, students have the chance to develop 

an understanding of the different cultures and religions present in society. Gabatz (2012, p. 

51) argues that "cultural diversity can be a tool to enrich the school curriculum, providing 
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students with learning experiences that go beyond traditional content and that encourage 

peaceful coexistence and mutual respect". This perspective suggests that, although there 

are challenges, cultural diversity can be seen as a pedagogical resource that, when well 

used, contributes to the formation of conscious citizens. 

However, the limitations to the implementation of inclusive education also need to be 

considered. One of the biggest obstacles is the resistance of some institutions and 

educators to change their traditional practices, which often do not contemplate the diversity 

present in classrooms. Gabatz (2012) states that traditional teaching practices, which often 

ignore the cultural diversity of students, can generate exclusion and prevent inclusive 

education from achieving its objectives. This reflection emphasizes the need for a paradigm 

shift in schools, where diversity is recognized and valued, rather than being seen as an 

obstacle. 

In addition, the case studies reveal that good practices in inclusive education in 

contexts of cultural and religious diversity involve collaboration between school, family and 

community. These examples show that when there is a concerted effort to adapt curriculum 

and pedagogical practices to the needs of students, the results can be positive. Gabatz 

(2012, p. 53) mentions that "the integration of parents and community leaders in the 

educational process is fundamental for the success of inclusive education in diverse 

environments". The importance of involving all social actors in the inclusion process is 

highlighted, ensuring that different voices are heard and respected. 

In short, although there are considerable challenges in implementing inclusive 

education in scenarios of high cultural and religious diversity, the possibilities of success 

increase when pedagogical practices are adjusted to reflect the reality of students. Valuing 

diversity as a pedagogical resource, combined with collaboration between school, family, 

and community, can transform barriers into opportunities, promoting inclusive and equitable 

education for all.  

 

METHODOLOGY 

The methodology of this research is based on a literature review, with the objective 

of analyzing and synthesizing the main existing studies and theories on inclusive education 

and cultural diversity. The bibliographic review was chosen because it allows a survey of 

the works and articles that argue the theme, facilitating the identification of patterns, gaps 

and relevant debates in the literature. The approach adopted is qualitative, centered on the 
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analysis of academic texts and other documents that address the concepts of inclusive 

education and cultural diversity. 

The instruments used consist of consulting academic databases, digital libraries and 

institutional repositories, where articles, books, dissertations and theses pertinent to the 

theme were selected. The procedures involved the critical reading and categorization of the 

materials found, organizing them according to the theoretical topics defined in the 

theoretical framework. The techniques applied include content analysis, which allowed the 

identification of the main ideas, arguments and evidence present in the selected works, and 

the synthesis of the findings, which resulted in the elaboration of the topics discussed 

throughout the text. 

Data collection was carried out through a systematic search in the main academic 

databases, such as Google Scholar, Scielo, and CAPES journals, using keywords related 

to inclusive education and cultural diversity. In addition, date and relevance filters were 

used to ensure the timeliness and relevance of the materials collected. Each selected work 

was analyzed, and only those that presented a significant contribution to the understanding 

of the theme were included in the study. 

 

Chart 1: References Used in the Literature Review 

Author(s) Title as published Year Type of Work 

MACEDO, L. Fundamentals for an inclusive education. 
Psicol. educ, p. 29-51 

2001 Article 

GOMES, N. L. Education and ethnic-cultural diversity. 
Diversity in Education, v. 67 

2003 Article 

SENNA, L. A. G. From Vygotsky to Morin: between two 
foundations of inclusive education. Space 

Magazine, p. 55-60 

2004 Article 

GOMES, A. B. S. Black movement and inclusive education 2005 Academic 
work 

SEKKEL, M. C. Reflections on the possibilities and limits 
of inclusive education. Boletim de 
Psicologia, v. 55, n. 122, p. 43-58 

2005 Article 

SILVA, G José; 
SOUZA, J. L. 

Educating for ethnic-racial and cultural 
diversity: challenges of inclusive 

education in Brazil 

2008 Article 

CAMPOS, M. L. I L.    Inclusive Education for the Deaf and 
current policies. UAB− UFSCar 

Collection, p. 27  

2011 Article 

GABATZ, C. Cultural and religious diversity and the 
challenges for inclusive education. In: 

Annals of the International Congress of 
Faculdades EST. p. 50-63 

2012 Article 

SILVA, Gilberto 
Ferreira; SORRIBAS, 
Jaume Del Campo. 

Teacher training for inclusive education in 
contexts of cultural diversity. Knowledge & 

Diversity, v. 5, n. 10, p. 51-62 

2013 Article 
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RIBEIRO, E. J. Diversity and inclusive education: socio-
educational mediation in a school context. 
Models and projects of social inclusion, p. 

3-15 

2015 Article 

Source: The authors. 

 

The table presents the references used, provides an overview of the sources that 

supported the bibliographic review, organized in chronological order. This table helps the 

reader to understand the theoretical basis of the research and the diversity of perspectives 

that were considered in the analysis. The inclusion of these references in the table shows 

the methodological rigor applied in the selection of materials, ensuring that the review is 

based on recognized studies in the area. 

Next, based on the selected references, the central concepts that structure the 

theoretical framework of the research are discussed, including the main approaches to 

inclusive education and cultural diversity in the educational context. The analysis of these 

references provides an overview of current discussions and allows the construction of a 

solid argument about the intersections between these two fields of study.  

 

IMPACTS OF INCLUSION POLICIES ON CULTURAL DIVERSITY:  

Inclusive educational policies have played a key role in promoting cultural diversity 

within schools, especially in multicultural environments. Ribeiro (2015, p. 3) highlights that 

"inclusion policies, by recognizing and valuing cultural diversity, contribute to the 

construction of a school environment, where differences are respected and equal 

opportunities are promoted". The positive impact of these policies in the creation of an 

educational space that welcomes diversity and seeks to meet the needs of all students is 

verified. 

However, the effectiveness of these policies in promoting inclusion in diverse 

contexts still faces significant challenges. The practical implementation of policies often 

comes up against issues such as the lack of adequate resources, insufficient teacher 

training and resistance to change on the part of some institutions. Ribeiro (2015) argues 

that, although inclusion policies are fundamental for the advancement of cultural diversity in 

schools, their effective application depends on a number of factors, including the 

commitment of educators and the availability of materials and pedagogical support. It is 

emphasized that, despite the theoretical advances, the application of these policies requires 

a continuous effort to overcome the existing barriers. 
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In addition, the evaluation of the impacts of these policies must consider not only the 

immediate results, but also the long-term changes in school culture. Ribeiro (2015, p. 6) 

points out that "inclusion policies must be reviewed and adjusted to ensure that they 

continue to meet the needs of an ever-changing student population". The importance of a 

dynamic and flexible approach to policy implementation is noted in order to reflect the ever-

evolving realities of multicultural environments. 

Thus, while inclusion policies have the potential to transform the school environment 

into an inclusive and welcoming space, their effectiveness depends on continuous 

application and evaluation. It is essential that these policies are adapted to the 

particularities of each cultural context, considering the specificities and needs of each group 

of students. The promotion of cultural diversity in schools, therefore, requires a constant 

commitment to the review and improvement of inclusion policies, ensuring that they 

contribute to the construction of inclusive education. 

 

INTERACTIONS BETWEEN CULTURAL DIVERSITY AND INCLUSIVE PRACTICES 

The interactions between cultural diversity and inclusive practices in schools are 

complex and require an analysis that considers the different social and cultural dynamics 

present in the educational environment. Cultural diversity, by bringing a variety of 

perspectives and experiences to the classroom, challenges traditional educational practices 

and requires the implementation of pedagogical strategies that are sensitive to the 

particularities of each group of students. Silva and Souza (2008. p. 51) observe that 

"educational inclusion, in order to be effective in different contexts, must consider the 

cultural specificities of each group, adjusting pedagogical practices in order to promote the 

participation of all students in the learning process". The importance of adapting inclusive 

practices to meet the needs of a diverse student population is highlighted. 

However, the implementation of these practices faces both theoretical and practical 

challenges. On the one hand, theories about inclusion are often developed in contexts that 

do not take into account cultural diversity, which can result in approaches that are not 

applicable to multicultural realities. On the other hand, in practice, schools often find it 

difficult to adapt their methodologies to include all students in a meaningful way. In view of 

this, it is observed that inclusion in contexts of cultural diversity requires a constant 

reevaluation of pedagogical practices and the willingness to innovate. 
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In addition, the social and cultural dynamics present in schools can influence the way 

inclusive practices are perceived and implemented. In many situations, a lack of 

understanding or sensitivity to cultural differences can result in practices that, rather than 

promoting inclusion, end up reinforcing stereotypes or exclusions. Silva and Souza (2008, 

p. 54) state that "the interaction between cultural diversity and inclusive practices must be 

mediated by a continuous dialogue between educators, students and the community, in 

order to build a learning environment that is inclusive". The authors emphasize the 

importance of dialogue and cooperation as central elements in promoting inclusive 

practices that respect and value cultural diversity. 

Therefore, the interactions between cultural diversity and inclusive practices in 

schools require a reflective and adaptive approach. The challenges encountered in the 

implementation of these practices should not be seen as insurmountable obstacles, but as 

opportunities for the development of inclusive and culturally sensitive pedagogical 

strategies. Creating an educational environment that values cultural diversity and promotes 

inclusion requires an ongoing commitment to adaptation and innovation in educational 

practices, ensuring that all students have the opportunity to participate in the learning 

process. 

 

FUTURE POSSIBILITIES FOR INCLUSIVE EDUCATION IN DIVERSE CULTURAL 

SETTINGS 

The future possibilities for inclusive education in diverse cultural environments 

present a rich field for the development of educational practices sensitive to the needs of 

students. In a context where cultural diversity is prevalent in schools, it is critical that 

inclusive practices are improved to ensure that all students have access to quality 

education. Silva and Sorribas (2013, p. 15) suggest that "the improvement of educational 

practices in contexts of cultural diversity must go through a constant review of pedagogical 

strategies, considering the cultural specificities of students and the need to promote 

inclusion in an integrated and contextualized way". The importance of a reflective and 

adaptive approach to inclusive education, which takes into account the cultural realities of 

students, is highlighted. 

One of the main proposals for the improvement of inclusive practices in diverse 

cultural environments is the continuing education of educators, with a focus on the 

development of intercultural skills. Silva and Sorribas (2013) argue that educators should 
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be prepared to deal with cultural diversity in the classroom, through training programs that 

include understanding the different cultures represented in the school and the development 

of pedagogical strategies that promote inclusion. This perspective highlights the need for 

teacher training as an essential element for the effectiveness of inclusive practices, allowing 

them to be able to meet the specific needs of each cultural group. 

In addition, future educational policies should be oriented towards the creation of 

school environments that value and promote cultural diversity as a pedagogical resource. 

Silva and Sorribas (2013) point out that educational policies need to be evaluated and 

adjusted to ensure that cultural diversity is seen as an opportunity to enrich the educational 

process, and not as a challenge to be overcome. The authors highlight the need for a 

paradigm shift in educational policies, where cultural diversity is incorporated as a positive 

and enriching component of inclusive education. 

In terms of future research, it is suggested that studies be conducted to explore the 

interactions between cultural diversity and inclusive practices, with the aim of identifying 

best practices and strategies. Silva and Sorribas (2013, p. 56) recommend that "future 

research should focus on the analysis of concrete cases where cultural diversity has been 

successfully integrated into inclusive practices, so that these experiences can serve as a 

model for other institutions". This recommendation points to the importance of an evidence-

based approach, which allows the replication of successful practices in different contexts. 

Therefore, the future possibilities for inclusive education in diverse cultural settings 

depend on a concerted effort between educators, policymakers, and researchers. The 

continuous review and improvement of pedagogical practices, combined with the training of 

teachers and the formulation of educational policies that value cultural diversity, are 

fundamental for the construction of an inclusive and equitable educational environment. 

Future research plays a key role in this process, providing the theoretical and practical 

foundations for developing an education that meets the needs of all students, regardless of 

their cultural background. 

 

FINAL CONSIDERATIONS 

The final considerations of this research highlight the main findings related to the 

interaction between inclusive education and cultural diversity, answering the central 

question that guided the study: how does cultural diversity impact the implementation of 

inclusive educational practices in schools? The analysis showed that, although inclusive 
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educational policies establish a fundamental framework for the promotion of equality and 

diversity, their effectiveness depends on the ability of educational institutions to adapt their 

pedagogical practices to the cultural realities of students. 

 It was identified that cultural diversity, when properly integrated into educational 

practices, not only enriches the school environment, but also facilitates inclusion, by 

providing students with a space where their identities are recognized and valued. However, 

the study also revealed that the implementation of these practices faces significant 

challenges, such as the lack of adequate resources and the need for continuing education 

of teachers to deal with cultural diversity. 

In addition, it was found that the social and cultural dynamics present in schools 

influence the success of inclusive practices. In contexts where diversity is seen as an 

opportunity for mutual learning, pedagogical practices tend to be inclusive and foster an 

environment of respect and collaboration. However, in scenarios where this diversity is 

misunderstood or neglected, inclusive practices can become superficial and insufficient, 

perpetuating inequalities. 

The contributions of this study lie in the identification of factors that can strengthen 

the intersection between cultural diversity and inclusive practices, offering a basis for 

schools to rethink their pedagogical approaches. In addition, the survey highlights the 

importance of involving the entire school community—including parents, students, and 

community leaders—in the process of implementing inclusive practices, so that cultural 

diversity is valued. 

Despite the contributions mentioned, the study recognizes that there is a need for 

further research to complement the findings presented. Future studies could focus on 

specific case analyses where cultural diversity has been successfully integrated into 

inclusive practices, allowing an understanding of strategies that can be replicated in 

different contexts. In addition, investigations on the impact of specific educational policies in 

different cultural regions could provide relevant data for the improvement of inclusive 

practices in schools with diverse characteristics. 

In summary, the research reaffirms the importance of an educational approach that 

recognizes and values cultural diversity, and points to the continuous need to improve 

pedagogical practices so that inclusion becomes an effective reality in all school contexts. 

The conclusions presented here serve as a starting point for future discussions and actions 

aimed at building inclusive and equitable education. 
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