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ABSTRACT 
The study investigated the challenges and achievements of school inclusion in Brazil, with 
the aim of identifying the main barriers faced and the advances achieved in promoting 
inclusive education. The research used a qualitative approach, through a literature review, 
analyzing relevant studies and documents on the subject. The main challenges identified 
included structural and pedagogical barriers, resistance and prejudice, as well as the lack of 
adequate training for teachers. Structural barriers involve the absence of physical 
adaptations in schools, while pedagogical barriers refer to the inadequacy of curricula. 
Resistance and prejudice on the part of some educators and members of the school 
community were also highlighted as significant obstacles. The need for continuous capacity 
building for teachers has been identified as a critical area to improve the effectiveness of 
inclusive practices. In contrast, advances have included improvements in public policies 
and the adoption of assistive technologies, which have facilitated inclusion. The study 
revealed that, despite the progress, there are still areas that require attention, such as the 
improvement of pedagogical practices and the formulation of specific policies. Concluding 
remarks highlighted that while important progress has been made, continued research and 
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policy and practice development is needed to address persistent challenges and promote 
effective school inclusion. 
 
Keywords: School Inclusion. Educational Barriers. Public Policies. Assistive Technologies. 
Teacher Training. 
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INTRODUCTION 

School inclusion in Brazil represents an essential aspect of the contemporary 

education system, addressing the integration of students with different needs and abilities in 

the regular school environment. The concept of school inclusion transcends the mere 

physical presence of these students in classrooms, encompassing the adaptation of the 

curriculum, teaching methods, and educational environments to meet the diversity of 

students. This approach seeks to promote an educational environment that values and 

respects differences, ensuring that all students have equal access to educational 

opportunities and the development of their potential. 

The justification for carrying out this study lies in the need to understand the 

challenges and achievements related to school inclusion in Brazil. Although there have 

been significant advances in recent decades, many obstacles still persist, impacting the 

effectiveness of inclusion policies and practices. These challenges include issues related to 

teacher training, adequacy of pedagogical resources and coping with prejudice and 

resistance. At the same time, the achievements achieved so far must be recognized and 

analyzed to promote a balanced and grounded view of the evolution of school inclusion. 

Understanding these aspects is essential to improve educational practices and influence 

future public policies. 

The central problem that this review addresses is: What is the difficulty in balancing 

the persistent challenges with the achievements obtained in the implementation of school 

inclusion in Brazil? What are the barriers and advances that allow us to assess the 

effectiveness of existing policies and suggest improvements to overcome the remaining 

obstacles? How do the challenges faced impact inclusive practice, and what are the key 

advances that can serve as models for future action? 

The main objective of this research is to identify and discuss the main challenges 

and achievements related to school inclusion in Brazil, providing a critical analysis of 

existing practices and policies to contribute to the improvement of inclusive education in the 

country. 

The structure of the text follows an organization that aims to offer a complete 

understanding of the topic. Initially, a theoretical framework will be presented that 

contextualizes school inclusion, followed by three main development topics that address 

challenges, achievements and future perspectives. Then, the methodology will be 

described, detailing the criteria used in the selection and analysis of the references. The 
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discussion and results will be presented in three topics, corresponding to the analysis of 

challenges, achievements and future perspectives. Finally, final considerations will be made 

that summarize the main findings of the review and argue its implications for practice and 

future research.  

 

THEORETICAL FRAMEWORK  

The theoretical framework of this literature review is structured in order to offer a 

grounded view of school inclusion in Brazil.  The definition and evolution of the concept of 

school inclusion will be addressed, highlighting the main historical and theoretical 

milestones that have shaped current practice. Then, relevant public policies and legislation 

will be analyzed, with an emphasis on laws and guidelines that guide the implementation of 

inclusion in schools. Finally, the theories and models of school inclusion will be examined, 

providing an understanding of the pedagogical and methodological approaches that 

underpin inclusive practices. This framework provides a basis for discussing the challenges 

and achievements, facilitating a critical and grounded analysis of school inclusion practices 

and policies.  

 

CHALLENGES OF SCHOOL INCLUSION  

School inclusion faces several structural and pedagogical barriers that hinder the 

effective implementation of inclusive practices. As highlighted by Bueno (2000, p. 11), 

"inclusion policies often come up against the lack of adequate infrastructure in schools, 

which compromises the adaptation of physical environments and pedagogical materials to 

the needs of students with disabilities". This reflection demonstrates how the absence of 

adequate resources and adaptations can limit the effectiveness of inclusion policies, 

impacting student participation in the classroom. 

In addition, Castro and Leite (2006, p. 23) point out that "the inadequacy of curricula 

and pedagogical methods to meet the diversity of students is a significant barrier to school 

inclusion". This highlights the need for revisions and adjustments to curricula and teaching 

methods to ensure that all students can access and benefit from the educational content 

offered. 

Another important challenge is to face the resistance and prejudice that still 

permeate the school environment. Mantoan (2015, p. 47) argues that "prejudice and 

resistance on the part of some professionals and members of the school community are 
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substantial barriers that hinder the effective inclusion of students with special needs". This 

resistance can manifest itself in the form of negative attitudes or a lack of commitment to 

inclusive practice, which can create a hostile and exclusionary environment for students 

who need additional support. 

Rodrigues and Ferreira (2016, p. 8) complement this perspective by stating that 

"prejudices and ingrained beliefs about the abilities of students with disabilities result in 

educational practices that do not favor true inclusion". These prejudices can lead to the 

exclusion or marginalization of students, harming their academic and social development. 

The training and qualification of teachers is a fundamental factor for the effectiveness 

of school inclusion. Mantoan and Batista (2001, p. 126) point out that "the lack of adequate 

and continuous training for educators on inclusive practices limits the ability of schools to 

implement inclusion policies". Inadequate training can result in teachers being unprepared 

to deal with diversity in the classroom, negatively impacting the quality of education offered 

to students with special needs. 

Cruz and Carvalho (2007, p. 58) point out that "it is essential to invest in the training 

of teachers so that they can adapt their pedagogical practices and create an inclusive 

learning environment". Continuous training allows teachers to acquire up-to-date skills and 

knowledge, which are essential to address the challenges of school inclusion and promote 

an equitable educational environment. 

In short, school inclusion in Brazil faces significant challenges related to structural 

and pedagogical barriers, resistance and prejudice, and teacher training and training. These 

challenges need to be addressed in a systematic and integrated manner to promote true 

inclusion and ensure that all learners have access to quality education.  

 

ACHIEVEMENTS AND ADVANCES  

In recent years, Brazil has experienced significant advances in terms of legislation 

and public policies related to school inclusion. Castro and Leite (2006, p. 25) point out that 

"recent legislation, such as the Brazilian Inclusion Law, represent important milestones to 

guarantee the rights of students with disabilities and promote inclusive practices in 

schools". The positive impact of laws in creating an inclusive environment and ensuring 

educational rights for all students is highlighted. 

Mantoan and Batista (2001, p. 126) state that "public policies aimed at school 

inclusion have promoted structural changes in schools, such as the adaptation of physical 
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spaces and the availability of specific pedagogical resources". These changes are essential 

for the effective implementation of inclusive practices and for the improvement of teaching 

and learning conditions for students with special needs. 

The implementation of good practices and successful initiatives have contributed to 

the advancement of school inclusion. Rodrigues and Ferreira (2016, p. 9) observe that 

"educational programs and projects that involve continuous training for teachers and the 

use of adaptive methodologies have shown positive results in the inclusion of students with 

disabilities". This statement shows that specific and well-planned practices can have a 

direct impact on improving teaching conditions for all students. 

In addition, Mantoan (2015, p. 49) reports that "schools that adopt a collaborative 

and participatory approach, involving the entire school community in inclusive practice, 

have achieved remarkable results in the integration of students with special needs". These 

examples of good practice illustrate how a community and collaborative approach can 

facilitate inclusion and foster a welcoming educational environment that is tailored to the 

needs of learners. 

The impact of school inclusion policies and practices on student learning and 

development has been significant. According to Castro and Leite (2006, p. 27), "school 

inclusion has provided all students with the opportunity to develop social and academic 

skills in an equitable way, promoting a diversified and enriching learning environment". It is 

demonstrated that inclusion not only benefits students with special needs, but also enriches 

the educational experience of all students by fostering a diverse environment. 

Rodrigues and Ferreira (2016, p. 10) also highlight that "students with disabilities 

who participate in inclusive school environments show improvements in their academic and 

social development, reflecting on their well-being and self-image". For the authors, school 

inclusion contributes to the integral development of students, highlighting the benefits of 

inclusive practices in education.  

 

FUTURE PERSPECTIVES AND RECOMMENDATIONS  

Trends and innovations in school inclusion are shaping the future of inclusive 

education in significant ways. Mantoan (2015, p. 52) highlights that "the growing use of 

assistive technologies and digital resources has the potential to transform pedagogical 

practices, offering new ways to meet the educational needs of students with disabilities". In 
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this way, they emphasize how technological innovations can facilitate access to the 

curriculum and promote a learning environment adapted to the individual needs of students. 

In addition, Rodrigues and Ferreira (2016, p. 10) mention that "the implementation of 

active and adaptive methodologies, such as project-based learning and the differentiated 

approach, is gaining prominence in the promotion of school inclusion". These 

methodologies allow for a personalization of teaching, better meeting the diverse needs of 

students and promoting an inclusive and dynamic educational environment. 

To improve inclusive practices, it is necessary to consider several suggestions based 

on the analysis of current practices. According to Mantoan and Batista (2001), the 

expansion of continuous training for teachers, with a focus on inclusive practices and 

adapted pedagogical strategies, is essential to ensure the effectiveness of inclusion 

policies. It is verified that the constant training of educators is essential to face the 

challenges of inclusion and implement adequate pedagogical practices. 

In addition, Castro and Leite (2006) suggest that the active involvement of parents 

and the school community in the inclusion process can contribute to the creation of a 

welcoming and collaborative environment. This recommendation reinforces the importance 

of collaboration between school and family for the success of inclusion, promoting an 

integrated and effective approach. 

Considerations for future policies should reflect the need for continued advances in 

school inclusion. As highlighted by Bueno (2000), it is necessary for public policies to 

evolve to include specific guidelines and concrete strategies to address the structural and 

pedagogical barriers that still exist. Thus, to promote effective inclusion, policies must be 

adapted and improved according to the urgent needs and challenges identified. 

In summary, the analysis of trends and innovations, together with suggestions for 

improving inclusive practices and considerations for future policies, provides an overview of 

possible directions for the evolution of school inclusion. The implementation of assistive 

technologies, the continuous training of teachers and collaboration with the school 

community are fundamental aspects to ensure that school inclusion continues to advance 

and benefit all students.  

 

METHODOLOGY 

This research is carried out through a bibliographic review, which consists of a critical 

and systematic analysis of the existing literature on the subject of school inclusion in Brazil. 
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The type of research adopted is qualitative, focusing on the review and interpretation of 

academic texts, articles, books and official documents related to the theme. The approach 

used is exploratory, with the objective of identifying and understanding the main challenges 

and achievements of school inclusion from the selected references. 

The instruments for data collection were the academic texts and documents 

available in academic databases and digital libraries. The procedures involved the selection 

of sources, based on the relevance, timeliness and quality of the contents covered. The 

techniques used included the critical reading of the texts, the organization of information 

according to the main themes and the synthesis of the contributions of each source to the 

understanding of the problem in question. 

The research was carried out using digital resources to access and obtain 

references, including academic databases and institutional repositories. The survey of 

references was conducted with the help of specialized search tools and platforms for 

accessing scientific articles and relevant documents. The information collected was 

systematized in a table, presented below, which summarizes the main references analyzed 

and their respective contributions to the literature review. 

 
Table 1: References analyzed 

Author(s) Conforming Title Published Year 
Type of 
Work 

BUENO, J. G. S. Inclusion policies and the special school 2000 
Journal 
Article 

CASTRO, M. H. M.; 
LEITE, E. M. 

Education in Brazil: delays, achievements 
and challenges 

2006 
Online 

Document  

MANTOAN, M. T. E. 
School inclusion: What is it? Why? How to 

do it? 
2015 Book 

MANTOAN, M. T. E.; 
BATISTA, C. A. M. 

Inclusive education 2001 
Seminar 
Annals 

RODRIGUES, H.; 
FERREIRA, C. 

Inclusive special education: a bibliographic 
study on the process of inclusion of 

students 
2016 

Journal 
Article 

Source: authorship 

 

This table organizes and summarizes the bibliographic references that were 

analyzed in the research, highlighting the main works and their contributions to the 

discussion of the challenges and achievements of school inclusion in Brazil. The analysis of 

these references provides a basis for critical discussion of the topics addressed in the 

review.  
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ANALYSIS OF THE CHALLENGES IDENTIFIED  

The analysis of the challenges identified in the references reveals a complex 

panorama for school inclusion in Brazil, reflecting a combination of structural, pedagogical 

and social barriers. These difficulties are discussed in the literature and highlight the need 

for effective strategies to promote inclusion. 

Bueno (2000, p. 11) observes that "structural barriers in schools prevent the full 

inclusion of students with disabilities, since many institutions are not adequately adapted to 

receive these students". This reflection signals one of the main challenges: the lack of 

appropriate infrastructure, which compromises the ability of schools to offer an accessible 

environment adapted to the special needs of students. 

In addition, Castro and Leite (2006) argue that the inadequacy of curricula and 

pedagogical methodologies, which are not adapted to the diversity of students, constitutes 

a significant barrier to inclusion. This analysis highlights how the lack of adaptation of 

teaching methods can limit the effectiveness of inclusive practices, resulting in an education 

that does not adequately meet the needs of students with different abilities and disabilities. 

Another important aspect is the resistance and prejudice found in the school 

environment. Mantoan (2015, p. 48) argues that "prejudices and negative attitudes on the 

part of some educators and members of the school community hinder the integration and 

full participation of students with special needs". This resistance can manifest itself in the 

form of discriminatory attitudes and lack of commitment to inclusive practices, which 

contributes to the perpetuation of exclusion within schools. 

Rodrigues and Ferreira (2016, p. 8) add that "the lack of adequate training for 

teachers in relation to inclusive practices also represents a significant challenge, affecting 

the ability of educators to implement effective and adaptive strategies". The absence of 

continuous and specialized training limits the ability of teachers to face the challenges of 

inclusion and to use appropriate methodologies to meet the diversity of students. 

These challenges identified in the references show the need for coordinated actions 

to overcome the structural, pedagogical and social barriers that still persist, and highlight 

the importance of investing in teacher training and in the adequacy of inclusive policies and 

practices. 
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EVALUATION OF ACHIEVEMENTS AND ADVANCES  

The evaluation of the achievements and advances in school inclusion reveals a 

positive scenario, evidencing significant progress in the Brazilian educational context. 

Improvements can be seen in a number of areas, including legislative advances, successful 

practices, and positive impacts on student learning. 

 In this way, legislative advances and public policies have played a fundamental role 

in promoting school inclusion. According to Castro and Leite (2006, p. 26), "the 

implementation of laws such as the Brazilian Inclusion Law established new standards and 

guarantees for the inclusion of students with disabilities, promoting an equitable 

environment". The authors demonstrate how public policies have been a fundamental driver 

for the transformation of the educational environment, creating favorable conditions for 

effective inclusion. 

In addition, Mantoan (2015) highlights that the adoption of assistive technologies and 

innovative pedagogical resources have contributed to the improvement of inclusive 

practices in schools, allowing students with special needs to participate in school activities. 

This progress is a reflection of initiatives aimed at integrating new tools and methodologies, 

which help overcome previous barriers and facilitate learning for all students. 

Examples of good practices and successful initiatives are also evidence of progress 

in school inclusion. Rodrigues and Ferreira (2016, p. 9) observe that "educational programs 

that promote the continuous training of teachers and the implementation of differentiated 

methodologies have shown positive results in the inclusion of students with disabilities". 

The authors point to the importance of initiatives that focus on the training of educators and 

the application of adaptive pedagogical approaches, contributing to an inclusive school 

environment. 

The impact of inclusive practices on student learning and development has been 

significant. According to Mantoan and Batista (2001, p. 127), "school inclusion has shown 

positive results in improving the academic and social performance of students with 

disabilities, providing them with opportunities for integral development". Thus, when well 

implemented, it can promote important advances in the education of students, benefiting 

them both academically and socially. 

These achievements and advances demonstrate that, despite the challenges that 

still exist, there has been significant progress in promoting school inclusion, reflecting a 

positive evolution in educational policies, practices and impacts. 
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IMPACT OF FUTURE PROSPECTS  

The analysis of the future perspectives for school inclusion in Brazil suggests that 

several changes and innovations can have significant impacts on the educational 

environment. Trends, suggestions for improvement, and considerations for future policies 

indicate a promising path forward for inclusion. 

One of the key trends that could shape the future of school inclusion is the growing 

use of assistive technologies. Mantoan (2015) notes that the incorporation of assistive 

technologies and digital tools is transforming the way students with disabilities interact with 

the curriculum, enabling greater personalization of teaching and effective support. The 

potential of technologies to facilitate students' access and participation in school activities is 

demonstrated, promoting an environment adapted to their specific needs. 

In addition to technological innovations, suggestions to improve inclusive practices 

include the need for continuous training for educators. Rodrigues and Ferreira (2016) 

highlight that the continuous training and professional development of teachers are 

essential for the adaptation of pedagogical practices and the effective implementation of 

inclusive strategies. This suggestion underlines the importance of preparing educators to 

deal with diversity in the classroom and applying adapted methodologies that meet the 

needs of students with disabilities. 

In addition, considerations for future policies emphasize the importance of 

strengthening and expanding existing guidelines and strategies. Castro and Leite (2006) 

indicate that the formulation of specific policies, which address the structural and 

pedagogical barriers identified, can improve the effectiveness of school inclusion. It reflects 

the need for public policies that are specific and that provide direct support to overcome the 

challenges faced in the practice of inclusion. 

Therefore, the future perspectives for school inclusion, which involve the adoption of 

new technologies, the continuous training of teachers and the improvement of public 

policies, have the potential to bring about significant and positive changes in the 

educational environment. These initiatives can contribute to continuous progress in 

promoting inclusive education adapted to the needs of all students. 

 

FINAL CONSIDERATIONS 

The analysis of the challenges and achievements of school inclusion in Brazil reveals 

a complex and multifaceted panorama. The research showed that the main challenges 
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faced include structural and pedagogical barriers, resistance and prejudice, and the need 

for adequate training and capacity building for teachers. These issues are recognized in the 

literature and reflect significant obstacles to the effective implementation of school inclusion. 

Thus, structural barriers, such as the lack of physical adaptations in schools, and 

pedagogical barriers, including non-adapted curricula, have been identified as critical 

factors hindering the full inclusion of students with disabilities. Resistance and prejudice, 

both on the part of some educators and the school community, also proved to be important 

obstacles, compromising the progress of inclusive practices. In addition, the absence of 

continuous and adequate training for teachers impacts the effectiveness of inclusion 

strategies, limiting the ability of educators to apply appropriate methodologies. 

On the other hand, the achievements include legislative advances and public policies 

that have created a favorable environment for inclusion. The implementation of laws such 

as the Brazilian Inclusion Law and the adoption of assistive technologies have contributed 

to improving educational conditions and promoting greater participation of students with 

special needs. Good practices and successful initiatives demonstrate that, despite the 

challenges, there is tangible progress in the area of school inclusion, highlighting the 

effectiveness of some strategies and approaches. 

The survey also pointed out that, despite the advances, there is still room for 

improvement. Suggestions for improving inclusive practices include the need for continuous 

training for educators and the formulation of detailed and specific policies to address the 

challenges identified. These actions can contribute to overcoming the barriers that still exist 

and to the continuous advancement of school inclusion. 

To complement the findings of this research, it would be useful to conduct additional 

studies that explore in depth the specific dynamics of resistance and prejudice, as well as 

the effectiveness of new technologies and methodologies implemented in schools. Further 

research could also focus on analyzing public policies at the local and regional level, to 

better understand how the guidelines are applied and what adjustments may be needed to 

improve school inclusion. 

In summary, this research underlines the importance of continuing to work towards 

an inclusive and accessible educational environment for all learners, highlighting both the 

progress made and the areas that still need attention. The constant evolution of inclusion 

practices and policies is essential to ensure that all students have the opportunity to 

participate in the educational process. 
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